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ESL WRITING INSTRUCTORS’ ATTITUDES TOWARDS THE USE OF Al: A SCENARIO-
BASED INVESTIGATION

All fields of education, including language education, are currently grappling with how to
incorporate Generative Artificial Intelligence (GenAl, henceforth abbreviated as Al) into the classroom
or debating whether it should be banished entirely from that setting. The answers to these questions
require us to make choices, both pedagogical and ethical. To define ethics briefly, Merriam-Webster calls
it “a set of moral principles: a theory or system of moral values” (2025). As language educators we must
consider whether ethical behavior is “immutable” (never-changing), if this varies depending on an
individual’s background and perspective (Porayska-Pomsta, Holmes, & Nemorin, 2023, p. 572), or even
across different time periods.

A crucial question that we must address when it comes to Al is what constitutes ethical use of the
technology in our classrooms. This research aims to answer this question by having ESL writing
instructors complete a mixed-methods survey that includes demographic information and queries
regarding the instructors’ personal and pedagogical use of Al. The core of the survey then provided them
with twelve different student Al use scenarios and asked them to rate those uses on an ethical scale.

Literature Review

Multiple recent publications examining the use of Al in the ESL Writing classroom have discussed
the potential benefits, drawbacks, and ethical challenges associated with Al use. One benefit often discuss
is its use as an Individualized Writing Tutor. Both Kasneci et al. (2023) and Hong (2023) mention the
potential benefits of Al serving as a personalized language tutor, enabling users to more easily access
topic generation, creative prompts, and aggregate resources. This idea is also supported by Liu, Darvin,
and Ma (2024), particularly in contexts where individualized guidance is difficult due to large class sizes.

Many studies in this field also discuss the potential gains in student autonomy as a benefit for the
use of Al. Abduljawad (2025) emphasizes Al’s promise for cultivating autonomy by creating spaces
where students can independently experiment with language. Similarly, Zulkefli and Ismail (2025) argue
that Al can serve as a mechanism for increasing autonomy, provided that learners engage in reflective and
self-monitored use.

Closely associated with learner autonomy is the ability of Al to provide rapid feedback to student
users. Balatero, Jayno, and Miranda (2024) reported that participants valued the “real-time feedback from
ChatGPT, which can accelerate the writing process and improve writing quality” (p. 23). Chen and Gong
(2025) likewise emphasized the benefits of Al’s “immediate, targeted feedback on grammar and
vocabulary” (p. 13), noting that this responsiveness allowed students to focus more energy on higher-
order concerns in their writing.

A final recurring theme in this section is the potential of Al tools to enhance student motivation in
language learning contexts. Jauhiainen and Guerra (2023) emphasized that “one key strength of utilizing
generative Al lies in its ability to design learning materials that foster improved performance by leveraging
pupils’ motivation to learn” (p. 18). Several studies emphasized the relationship between Al use,
motivation, and the closely associated element of student self-confidence. In Du and Alm’s study, they
reported on the improvements in learners’ “self-efficacy and confidence in language tasks” (2024, p. 9),
a finding reiterated in the work by Deep, Ghost, Gaither, and Koptelov (2024).




It is essential to acknowledge that research has also identified corresponding potential dangers. A
number of scholars have raised significant concerns about the risk of overdependence (or anti-autonomy).
Vieriu and Petrea (2025) and Mansoor, Sumardjoko, and Sutopo (2025) both caution that students may
become overly reliant on Al tools, undermining their ability to engage independently with writing tasks.
Balatero, Jayno, and Miranda (2024) explicitly warn that Al “raises concerns about over-reliance...and
potentially weakening writing abilities” (p. 23).

Another recurrent concern in the literature is that frequent reliance on Al tools may undermine
learners’ development of critical thinking and creativity in writing. Vieriu and Petrea (2025) warned that
overuse can lead to a diminished ability to exercise critical skills, while Mansoor, Sumardjoko, and Sutopo
(2025) similarly observed reductions in both creativity and independent thought. Mahapatra (2024) linked
this pattern to a “lowering [of] motivation for independent thinking” (p. 11), framing reliance on Al as
antithetical to the kinds of intellectual engagement central to academic writing.

Finally, there is also research that maintains that Al use may actually decrease student motivation.
These findings may be connected to the lack of comprehensive or ambiguous feedback that it may provide,
as discussed by Mansoor, Sumardjoko, and Sutopo (2025). Others found the feedback provided by Al
demotivating as it was “...too general, irrelevant, inaccurate, repetitive, or verbose, which necessitates
extra verification work” (Ma, Crosthwaite, Sun, & Zou, 2024, p. 7) or deviated strongly from the original
meaning of a draft (Mansoor, Sumardjoko, & Sutopo, 2025).

The Present Research

This study seeks to fill a gap in the research by answering the following questions.

1. How do ESL writing instructors evaluate the ethicality of students' use of Al across multiple
writing scenarios?

2. Does disclosure of Al use versus non-disclosure affect those ethicality judgments?

3. What reasoning do teachers give for these ethical rankings?

Research Design

This study recruited included 25 current or recent instructors (Graduate Teaching Assistants,
Lecturers, and Senior Lecturers) at a large Midwestern university in the US and provided them with a
survey asking about their backgrounds, and also how they use Al in their personal lives and teaching. The
core of the survey provided them with 12 scenarios of Al use (see below) that they might encounter from
their students in their classrooms, asking them to rate each of these uses on a 5-point scale from Highly
Unethical to Fully Ethical. In addition, for each of these scenarios they considered if their rating would
change if the student fully disclosed that Al use (as opposed to not informing their instructor).

Table 1 — Questions about their education and experience using Al in their personal lives and
teaching

1. Help them understand an essay prompt 7. Create a paraphrase

2. Brainstorm essay topics 8. Revise a paragraph

3. Check their grammar, spelling, and punctuation | 9. Write an individual paragraph

4. Create some essays for inspiration 10. Summarize an article they did not read

5. simplify a reading text 11. Generate essay answers during a timed
6. Revise organization, clarity and argument | writing

strength 12. Write a full paper

Results & Discussion

As seen in Figure 1, the average scores across the 12 scenarios ranged from strongly ethical (e.g.,
using Al to understand an essay prompt provided by the instructor) to Highly Unethical (e.g., using Al to
write a full paper). The ranking across these scenarios fell into 3 major grouping: High Acceptability (the
four on the left end of the chart), Low Acceptability (the four on the right), and Mixed Acceptability
(center). Due to length constraints, the focus below will be on that mixed group. The four scenarios that
fall under the ‘mixed acceptability’ category include using Al to simplify a reading text, revise
organization, clarity, and argument strength, create a paraphrase, and revise a paragraph. As shown in



Figure 2, this category has a broad range of means, spanning from a low of 1.18 to a high of 4.39, with
clear differences indicated when students did or did not disclose their Al use.
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Figure 1 — Averages across the Twelve Al Use Scenarios

The Mixed Acceptability Scenarios amongst all the other scenarios examined in this study, reflect
the complex ethical nature that Al can play in a writing classroom (see Figure 2). This group of scenarios
occupied a gray zone in teacher perceptions, with ratings that fell between the strongly positive
evaluations of Scenarios 1-4 and the categorical rejections shown in Scenarios 9-12. These scenarios
involved students using Al in ways that touched more directly on core writing processes — such as
summarizing, paraphrasing, or revising — rather than peripheral support. However, even within these uses,
some approaches were at the surface level, while others delved into depth — all depending on how the tool
was actually being used in the process. As a result, teacher reactions were mixed, wavering between
cautious acceptance and serious concern about over-reliance, accuracy, and loss of skill development.

Several themes emerged in the Mixed Acceptability scenarios that either crossed over between
two or more scenarios or seemed particularly salient, as discussed below.

Paraphrasing as a Core Skill: 1t was clear that the participants in this research viewed paraphrasing
as a vital skill for their students and believed that Al-assisted paraphrasing could hinder that skill
development. Teachers warned that using Al for paraphrasing might result in “structural plagiarism” or
false attribution, and they observed that students were missing crucial practice: “They aren’t learning to
paraphrase. If the course is teaching this skill and students are told not to use Al, then Al has become the
author, and the student isn’t meeting course objectives.” This concern reflects the worries of many
scholars who fear Al might cause students to become overly dependent (Vieriu & Petrea, 2025; Du &
Alm, 2024), “potentially weakening writing abilities” (Balatero, Jayno, & Miranda, 2024, p. 24).
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Figure 2 — Four Mixed Acceptability Scenarios

Concerns About Higher-Order Skills: Scenario 6, which involves using Al to improve
organization, clarity, and argument strength, received sharp criticism from many participating instructors.
While teachers saw potential benefits — especially if students critically engage with the suggestions — they
emphasized the risk of outsourcing what they consider the essential development of their essays. As one
participant stated, “Revision is the core of the essay and the core should only be prepared by the student.”
As noted in the literature review of this study, concerns about a lowering of critical thinking skills amongst
Al users is common (Mansoor, Sumardjoko, & Sutopo, 2025; Mahapatra, 2024; Ma, Crosthwaite, Sun, &
Zou, 2024; Chen & Gong, 2025) with some students expressing the feeling that using Al make them feel
as if they are losing their “...own problem solving skills” (Gerlich, 2025, p. 21) or even to feel as if they
are “under a spell” (Mahapatra, 2024, p. 11).

Ambivalence Toward Al as a Tutor: In Scenario 8, when students used Al to revise a single
paragraph, some teachers saw this as similar to having an automated tutor —“The real content still belongs
to the student, they use the tool only to polish it” — while others strongly condemned this as plagiarism:
“Copy and pasting is like plagiarism to me.” This tension highlighted the complexity of Al use in the
classroom, as how it is used may significantly influence how teachers perceive it. Of course, the challenge
for teachers is that fully understanding how a student uses Al, both inside and especially outside the
classroom, is nearly impossible. These challenges are also reflected in the wide range of scores on
scenarios 5-8. This indicates that, while having a tutor can be a valuable asset (as noted above), much of
that value depends on the nature of the tutor. First, are they a ‘good’ tutor? Second, are they a tutor or
simply an editor? If they are just an editor, is the student actually learning? If Al is merely serving as an
editor, does it lead to lower critical thinking skills (Vieriu & Petrea, 2025) or even to reduced accuracy
in an essay (Mansoor, Sumardjoko, & Sutopo, 2025) due to providing “incorrect or imprecise answers”
from Al (Rafi & Amjad, 2025)?

Al as a Tool for Comprehension Support: In Scenario 5, where students asked Al to simplify
difficult readings, some teachers sympathized with the linguistic challenges of their multilingual students:
“Using Al is making an effort to understand the content. Rather than trying to paraphrase something you
don’t understand from the original text, it’s better to ask Al to simplify it, understand, and paraphrase.”
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This relates to AI’s potential to boost student independence (Abduljawad, 2025; Chen & Gong, 2025).
However, others warned that relying on Al summaries could risk not fully understanding the text or, in
the worst case, misunderstanding it entirely, with one respondent comparing it to a “game of telephone.”
As noted, this may lead to both decreased accuracy (Rafi & Amjad, 2025) and reduced motivation (Nawi,
Sain, Yusof, & Kimaludin, 2024).

It is accurate to classify Scenarios 5-8 as “yellow lights.” Many concerns were raised by
participants regarding these uses, though they also presented scenarios where Al could still serve a
pedagogically helpful role in their writing process. The main message from these uses appears to be
“caution.”

Reframing the Ethical Continuum

The findings from this study reveal that the use of Al in the ESL writing classroom is not simply
black and white when it comes to ethics. As shown by the twelve scenarios evaluated, Al use by students
exists on a spectrum ranging from ethically supported to completely rejected. While stories and
discussions about Al, both online and in the news media, are often either celebratory (e.g., it will change
the world in positive ways) or alarmist (e.g., it will end humanity in terrifying ways), the ESL writing
instructors in this study adopted nuanced positions, distinguishing between Al as a legitimate and
beneficial learning tool and Al as a substitute for student authorship that harms the learning process.

The study was carried out with the financial support of the Science Committee of the Ministry of
Science and Higher Education of the Republic of Kazakhstan (grant financing project AP 23488882
"Improving the methodology of teaching academic writing in English through electronic educational
resources” for 2024-2026).
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CPABHUTEJIbHBIA AHAJIN3 MOTUBALIMU MATUCTPAHTOB K U3YYEHUIO
AKAJTEMAYECKOT O AHTJIMACKOTI' O SI3BIKA

WuTepHannoHanu3anys BBICIIET0 O00pa30BaHUA M paCIIMPEHHE aKaJeMHUeCKOH MOOMIBHOCTH
aKTYaJIM3UPYIOT POOIIeMyY BIIaICHUS aHTIIMHCKUM S13bIKOM KaK HHCTPYMEHTOM HayYHOH KOMMYHHUKAIHH.
JIist MarucTpaHTa aHINIMKACKOE aKaJeMUYECKOE MMMCbMO BBICTYIIAET HE TOJIBKO A3BIKOBOM KOMIETEHIMEH,
HO M CPEJCTBOM IIPEJCTaBICHUsS PE3yJIbTaTOB HCCIEA0BaHMS, MOATOTOBKU IyOJMKAIMHA, y4acTHs B
KOH(epeHIMSIX, HalTMCaHHs IPOEKTHBIX 3asBOK U BKIIOYEHHSI B MEXTYHAPOJHOE HAYYHOE ITPOCTPAHCTRO.
B cBs3M ¢ 3TUM MOTHBAIMs K OCBOCHHMIO aKaJeMHUYECKOTO MHCbMa CTAaHOBUTCS BaKHBIM (hakTopom
Ka4eCcTBAa MaruCTEPCKON MOATOTOBKH.

CHOXHOCTh aKaJIeMHYECKOTr0 TMHChMa OIpeNeNseTcss TeM, YTO OOydYaroluiics TOJKeH
OJTHOBPEMEHHO BIIJIETh S3BIKOBOM HOPMOM, >KaHPOBBIMH TPEOOBAaHUSMH, JIOTUKOW apryMeHTaluH,
KyJIbTypol IIMTUPOBAaHUS U HCCIenoBaTelabckol peduekcueit. [loaToMy TpyJHOCTH MarucTpaHTOB
HeNb3s OOBSICHATH TOJBKO HEJOCTATOYHBIM CJIOBApPHBIM 3allacoM WJIM TPaMMAaTUYECKUMHU OLIMOKaMHU.
OHH cBsI3aHbI TAK)KE C ypOBHEM y4eOHOI MOTHUBAIUH, TPO(HECCHOHAIBHBIMU OKUAAHUSMU, CTPEMIICHUEM
K MPU3HaHUI0, KOM(GOPTOM 00pa3oBaTeIbHON CPEbl U TOTOBHOCTHIO BOCIPUHUMAThH MMUCHMO Kak (hopMy
Hay4YHOTro MbliuieHus. Clie10BaTeNbHO, M3y4eHIEe MOTHBALIMOHHOM CTPYKTYPBI 00Y4arOLIHXCS TO3BOJISET
ONPEIEIUTH MEeIarOrNYECKHUE YCIOBHS, TPH KOTOPBIX AKAJEMUYECKOE MMCbMO CTAHOBUTCSA OCO3HAHHOM 1
MIPONYKTUBHOU 1E€ATEIBHOCTBIO.
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[lenp uccienoBaHUs 3aKIOYAaeTCsl B HAYYHOM OCMBICICHHU pPE3YyJIbTATOB CPaBHUTEIBHOIO
UCCJIEIOBaHMsI MOTHBALIMM Ka3aXCTAaHCKUX UM aMEPUKAHCKUX MAaruCTPaHTOB K M3YYEHMIO AHITIMICKOTO
aKaJIeMUYECKOr0 MUChbMA C YYETOM MEXKYJIbTYPHOIO KOMIIOHEHTa, IeHJepHON nuddepeHuuanuu u
B3aMMOCBSI3M y4eOHBIX MOTHBOB C TlapamMeTpamM NpoQecCHOHaNbHON MoTHBanuu. B KkauecTBe
TEOPETUYECKOM OCHOBBI BBICTYNAeT IIOHMMAaHWE MOTHUBALMM KaK MHOTOYPOBHEBOW CHUCTEMBI,
00bEeIUHSIONIEH BHYTPEHHNE MOOYKICHUS, BHEIIHNUE IOJIOKUTEIbHBIE U OTPULIATENIbHBIC CTUMYJIBI, a
TaKXe ColMabHbIe U NPO(EeCcCHOHANbHbIE 0KUIAHNS 00yUarOIIUXCA.

Dwmrupudeckast 0aza uccienoBanus BrIodana 105 marucrpanToB B Bo3pacte oT 23 mo 30 ner.
Ka3axcranckas BbiOOpKa Obula npezcraBieHa 60 oOyvaromumucs YHuepcutera umenu lllakapuma B
ropoage Cemee, amepukanckas — 45 maructpantamu YHuBepcutera Mmmnoiica B ropone YpOana-
[Mlammeiin. Bce pecrioHICHTHI OCBaMBaIM aHTIIHICKOE aKaJeMU4ecKoe MuchMo B KoHTekcte EFL/ESL.
Jlnst niuarnoctuku ucnoib3oBasiuch metoauku H.1I. bagmaesoit, A.A. Peana u coaBTopos, a Takxke B.D.
MmuiibMaHa, MO3BOJIAIONINE OLEHUTh KOMMYHHMKATUBHBIN, MPECTHXKHBINA, MPO(ecCHOHAIbHBIN, yueOHO-
[103HABATENbHbIN, COLIUANIbHBIN U APYTUe MOTUBBIL, @ TAK)KE BHYTPEHHIOI0, BHELTHIOIO TIOJIOKUTENBHYIO U
BHEIIIHIOI OTpULATeNbHYI0 MoTHBauuio. CraThcTudeckas o0paboTka BKIOYanda Kod()(UIMEHT o
Kponbaxa, kputepuii Konmoroposa-CmupHoBa, koppessinuto Cniupmena u t-kpurepuii CTbroieHTa.

I[TepBblii pe3yabTaT COCTOUT B TOM, YTO CPaBHEHHE Ka3aXCTaHCKOM U aMepUKaHCKOW BBIOOPOK 110
MEXKYJIbTYPHOMY KOMIIOHEHTY HE BBIIBWJIO CTAaTHUCTUYECKM 3HAUMMBIX pPa3IMUUil MO H3y4aeMbIM
napameTpamM MOTHBAIMH. DTO IOKa3bIBAET, YTO MOTUBALIUS K OCBOCHUIO aHTJIUICKOIO aKaJeMHUYECKOTO
MUChbMa B MAarucTpaType BO MHOTOM OIPEAEISCTCS YHUBEPCAIBHBIMH TPEOOBAHUSIMH HAay4YHO-
00pa3oBaTeNbHON JESATEeIbHOCTH: HEOOXOJMMOCThIO MHMCaTh HCCIENI0BATEIbCKUE TEKCThI, paboTaTh ¢
HCTOYHUKAMH, IEMOHCTPUPOBATH aKaJIEMUUECKYIO PE3YJbTaTUBHOCTh U Y4aCTBOBATh B MEXIyHApOAHON
KOMMYHUKaIK. VIHBIMU clIOBaMu, pa3ianyus o0pa3oBaTeIbHbIX CUCTEM HE OTMEHSIOT OOLIHOCTH 3a/1a4,
CTOSLIUX [E€pE]l MaruCTPAHTAMHU.

Bropoii pe3ynbrar cBsizaH c resaepHoil nud¢epenumanueid. B amepukaHckoil BbIOOpKe
3HAYMMBIX Pa3JInYMidi MEXIy MYKUYMHAMHU W KCHIIMHAMHU 3a(UKCHpOBaHO He ObuTo. B KazaxcraHCKoi
BbIOOpKE €AMHCTBEHHOE CTATUCTUYECKH 3HAYMMOE OTIMYME OOHApYKEHO MO0 NPECTHKHOMY MOTHBY:
MY>KUMHBI TTOKa3ajau 0oJiee BBICOKUN ypOBEHb JAHHOTO MapaMeTpa. TOT (PakT MOXKET ObITh 00BACHEH
TEM, UTO aHIVINHCKOE aKaJeMUUECKOE MMUCbMO B Ka3aXCTAHCKOM KOHTEKCTE BOCIIPUHUMAETCS KaK pECypC
npo(hecCHOHABHOTO TPOABM)KEHHUS, IMOBBIIIEHUS COLIMAJIBHOTO CTAaTyca M PACUIMpPEHUs KapbepHBIX
BO3MOkHOCTeH. TakuM 00pa3om, MPECTHXKHBIM MOTUB BBICTYIIAET HE BHEIIHUM CIIy4aiHbIM (DakTopoM, a
AJIEMEHTOM NMPOPECCUOHANBHON CaMOUEHTU(PUKAIIH.

Tpetnii OJIOK pe3yNbTaTOB OTPa)KaeT KOPPENSLMOHHBIE CBSI3W MEXAy Yy4yeOHOM u
npodeccnoHanbHOM MOTHBaIMel. Bbulo BBIABIEHO ceMHAIaTh 3HAUMMBIX KOPPENALMMA, U3 KOTOPBIX
OJlHa MMella MpsAMOW XapakTep, a IIeCTHaAuath — oOpaTHeId. Hambonee cymiecTBEHHON oOka3anach
oOpaTHas CBA3b MEXKIY BHYTPEHHEH MOTHBALMEN M COIMAJbHBIM MOTHBOM, a Hanbojiee 3aBUCHUMBIM
napamMeTpoM y4yeOHOM MOTHBAIMM BBICTYNMJ Yy4eOHO-TIO3HABaTEeNbHBIH MOTHB. Takas CTpyKTypa
CBUJETEIBCTBYET O TOM, YTO MOTHBAIUS K aKaJeMUYECKOMY MHUCbMY HE SIBISETCS JIMHEWHON CyMMOM
MOJIOKUTETIBHBIX CTUMYJIOB: YCHIIEHUE OJIHUX MOTHBOB MOXKET COIIPOBOXKAATHCS OCIA0JIEHUEM JPYTHX.

[Ipeobnaganue 0OpaTHBIX KOPPEIAIUN UMEET BaXKHOE TeIarornueckoe 3nadeHue. OHo mo3BOJIsET
NPENOI0KHUTh, YTO Ype3MEpHasi OpUEHTALUs Ha (DOpPMaNbHBIA pe3yJIbTaT, OLUEHKY WM CTaTyC MOXET
CHIDKATh INIyOUHY BHYTPEHHETO BKJIIOYEHHUS B Mpoliecc MuchMa. B 3ToM citydae akagemMuueckoe mUChbMO
HAUYMHAEeT BOCHPUHUMATHCSA KaK MHCTPYMEHT BBIIOJHEHHUs TPeOOBAaHUS MPOrpaMMBbl, a HE KakK CIoco0
pa3BuUTHsA Hay4dyHOro MblnuieHus. CrenoBaTeNbHO, 3ajjauya MpenoiaBareis 3aKII04aeTcs B TOM, 4TOObI
cOaaHCUPOBaTh BHEIIHIOI PE3yJIbTATUBHOCTD U COJIEPKATEIbHYIO IIEHHOCTh MUCHbMEHHOU PaOOTHI.

YerBepThlii pe3yabTaT CBA3aH C BbIIEICHHEM MATH HauOojiee 3HAYMMBIX KOMIIOHEHTOB
MOTHBAIlMM: KOMMYHUKAaTHBHOTO MOTHBA, COIMAJBHOIO MOTHBA, HPECTH)KHOTO MOTHBA, Yy4eOHO-
MO3HABATEIbHOIO MOTHMBAa M KoMpopra. KoMMyHUKAaTUBHBI W y4eOHO-TIO3HABaTENbHBIM MOTHBBI
OTPaXKAIOT HWHCTPYMEHTAJbHYIO HAIlPAaBICHHOCTh OOYYEHHs, MOCKOJIbKY CBS3aHbl C pELUICHUEM
aKaJIEMHYECKUX 337a4 M OCBOCHHEM CPEICTB HAy4YHOTO BbIpaKeHUA. [IpecTHMHBIM M COLMAIbHBIN
MOTHUBBI, @ TaKKe KOM(pOPT, YKa3bIBaIOT HA UHTETPATUBHOE U3MEPEHUE MOTHUBALIMH: CTPEMJICHHUE OBbITh



BKIIIOYCHHBIM B aKaJeMHYECKOE COOOIIECTBO, MOJMy4YaTh MPU3HAHWE W padOTaTh B IMCUXOJOTHYCCKU
OnmaronpusTHON 00pa3zoBaTeIbHON cpere.

[Tony4yeHHbIE TaHHBIE MOTYT OBITH MCIIOJIb30BaHbI MPH MPOCKTHPOBAHUU KYPCOB aHTIHICKOTO
aKaJIeMUYeCKOr0 TNHCbMa B Maructpatype. OTCYTCTBHE 3HAUYUMBIX MEXKYJIbTYPHBIX —Pa3iIudui
MOKa3bIBaeT, uTo 0a3oBas CTPYKTypa Kypca TOJDKHA ONMHMPAThCs Ha YHUBEPCAIBHBIC aKaJIeMHUYCCKUE
MOTPEOHOCTU: TIOCTAHOBKY HCCIIEOBATEIBCKON MPOOIEMBI, MOCTPOCHHE apryMEeHTaluu, pabdoTy c
WCTOYHHUKAMH, COOIIIOJICHHE KAHPOBBIX TPEOOBaHWUH M MOATOTOBKY TEKCTOB ISl PEaIbHOW HAay4HOU
KOMMYHHKaIi. HallmoHambHBI KOHTEKCT MPU 3TOM BaKCH KaK MPOCTPAHCTBO QIANTAIlUU MPUMEPOB,
3aanuii 1 popM 0OpaTHOM CBSZH.

3HaYMMOCTh TPECTHXKHOTO MOTHBA TpeOyeT BKIIOYCHHS 33JaHUH, AEMOHCTPHUPYIOLIMX CBS3b
aKaJIeMUYECKOTO IMHChMa C TPOPECCHOHATIBHON TpaeKTopueld wmaructpanta. K TakuMm 3amaHusM
OTHOCATCSl TOATOTOBKA TE3MCOB KOH()EPEHIMOHHOTO JOKJIa/[a, AaHHOTAIlMM HAyYyHOW CTaThH,
MCCIIEIOBATEIILCKOTO OTYETa, TPAHTOBOM 3asIBKM, MOTUBAIIHOHHOTO IMTUChMa HITH TEKCTA JIJISl Iy OJIMKAITU Y.
Korga oOyuarommuiicss BUIUT MPAKTUYECKYIO0 U CTATYCHYIO IIEHHOCTb MHCbMEHHON KOMIIETEHIMH, €TO
MOTHBAIUS CTAHOBUTCS 00JIee YCTONYHMBOIM M OCMBICIICHHOA.

KoMMyHHMKaTUBHBIH M COLMAIbHBIA MOTHBBI MPEANOJaraloT OpraHu3aluil0 OOydeHus Kak
COBMECTHOH aKaJleMU4ecKol AeaTeIbHOCTH. DPQPEKTUBHBIMH SIBISIOTCS B3aMMHOE PELIEH3HpPOBaHHUE,
00CyXJIeHUE CTPYKTYpBI TEKCTa, paboTa ¢ o0pa3laMu, KOJUIEKTUBHOE PEIAKTHpPOBAHHE, MHCbMEHHAS
oOpaTHasi CBSI3b M IYOJIMYHAsI MPE3CHTAIUS TPOMEKYTOUHBIX Pe3yIbTaToB. Takue (OpMBI MOMOTAIOT
COCIMHUTH WHAMBHAYAIbHOE MUCHMO C PEAIbHOW HAYYHOW KOMMYHHUKAIIMCH M CHIDKAIOT BOCIIPHSITHE
aKaJICMUYECKOT0 MMHChMa KaK MEXaHHMYECKOT'O BBITTOJIHEHHSI TPABHII.

Ocoboe 3HaueHme umeeT KoMdopT oOpaszoBarenbHOW cpenbl. OH HE O3HAYACT CHIDKCHUS
TpeOOBaHUH, a MpeIoaracT ICHbIe KPUTEPUH OIICHUBAHUS, MTOCIIEI0BATEILHOCTh 3a/IaHUi, TPaBO Ha
UCTIPABJICHUE TEKCTa, PETYISIPHYI0 OOPaTHYIO CBS3b M IICHXOJOTHMYECKH O€301acHOE OTHOIICHHE K
omuOKe. B Takux yCIOBUSX OIIMOKA CTAHOBHUTCS ATAIIOM PA3BUTHS aKaJIEMUYECKON KOMIICTCHIINH, a HE
OCHOBAHHWEM JUIsI CHIDKEHUS TI03HABATEIIbHON aKTHBHOCTH.

DNeKTpOHHBIE 00pa30BaTENbHBIE PECYpPChl B TJAHHOM KOHTEKCTE JOJDKHBI pacCMaTpUBAThCA Kak
CPEACTBO MOTHBAIIMOHHOW MOANEPKKH. MX 3(pQPEeKTHBHOCTh BO3pAcTaeT, €CIM OHH 00ECHeYnBaIOT
JOCTYN K 00paslaM akaJeMUYECKUX TEKCTOB, MOIIArOBBIM HHCTPYKIUSM, UHTEPAKTUBHBIM 3aJIaHUSM,
WH/IMBUYaTbHON TPAEKTOPHUH, HHCTPYMEHTAM COBMECTHOTO PEIAaKTUPOBAHUS U HAKOIIJICHUIO 00paTHOU
cs3u. Lludposas cpena cnocoOHa ycHIMBaTh y4eOHO-IO3HABATEIbHBIA U KOMMYHUKATUBHBIN MOTHUBBI,
€CITM OHa BCTPOEHA B IIEJIOCTHYIO METOIUKY OOyUeHHsI, a He UCTIONb3YyeTCs Kak (hopManbHOE XpaHMIIUIIE
MaTepuasoB.

Takum 00pa3om, UCCIeTOBaHHE MOTHBAIMK Ka3aXCTAHCKUX W aMEPUKAHCKUX MarucTPaHTOB K
M3YYCHHUIO aHTIIMHCKOrO aKaJIeMUYECKOTO MUChMa IMOKa3bIBAET, YTO JAHHAS KOMMETEHIIMS SBISETCS
YHHUBEPCATFHO 3HAUYMMOW JUISI COBPEMEHHOTO BBICIIErO 00pa3oBaHWs. MEXKYIbTYpHBIE pa3indyus B
MOTHBAIIMOHHBIX MapaMeTpax He MOJYYWIH CTATHCTUYECKOTO MOATBEPXKACHUS, TOT/a KaK TeHIepHas
crnienn(rKa MposIBUIACH TOJIBKO B O0Jiee BEIPAKEHHOM TPECTHIKHOM MOTHBE Y MY>KYHMH Ka3aXCTaHCKOU
BBIOOPKH. DTO TMO3BOJSET paccMaTpUBaTh aKaJeMHUYECKOEe MUCHMO Kak cdepy, T/ie YHHBEpCAIbHbBIE
TpeOOBaHUSI HAYYHOH KOMMYHHKAIIMHA OKA3bIBAIOTCS CHIIbHEE JIOKATBHBIX Pa3nduii 00pa3oBaTeIbHOM
cpeapl.

Hayuynass 3HauMMOCTBh WCCIICJIOBaHHS COCTOMT B YTOYHCHHH MOTHBAIlMOHHOW CTPYKTYPBI
MarucTpaHTOB, OCBAMBAMOIIUX AaHIJIMHCKOE aKaJeMUYeckoe NHCbMO B ycioBusix EFL/ESL.
[TpakTryeckass 3HAYMMOCTh 3aKJIFOYAETCSI B BOSMOXKHOCTH TPHUMEHEHUS Pe3yJIbTaTOB MpH pazpaboTke
KypCOB, 3JIEKTPOHHBIX O0pa3oBaTeIbHBIX PECYpPCOB M CUCTEMbl 00paTHOM cBs3u. IlepcrieKTuBBI
JaTbHEWITNX WCCIEOBaHUI CBSI3aHBI C M3YYCHHEM HCXOJHOTO YPOBHS BIAJCHHS aKaJIeMHUYECKUM
MUCHMOM, JAWHAMHMKH MOTHBAIIMM Ha Pa3HBIX ATalax MAaruCTepCKON MOATOTOBKU U A(P(HEKTUBHOCTH
U (POBBIX HHCTPYMEHTOB COMIPOBOXK/ICHUS TUCHbMEHHON HAYIHOU JCSITEIILHOCTH.

HccnenoBanue BEIMOTHEHO MpU PUHAHCOBOH moanepkke Komurera Haykun MUHHCTEPCTBA HAYKH
1 BeIcmero oopazoBanus Pecryonukn Kazaxcran (mpoekT rpantoBoro ¢uHancupoBanus AP 23488882
«CoBepIIIeHCTBOBaHWE METOJUKH OOYYEeHHS aKaJeMHUYEeCKOMY TMHChbMY Ha AaHIJIMICKOM S3BIKE
MTOCPEICTBOM IJIEKTPOHHBIX 00pa30BaTEIbHBIX pecypcoB» Ha 2024—-2026 rT.).
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THE EXPERIENCE OF PARTNERSHIP WITH INDIANA UNIVERSITY IN THE
DEVELOPMENT OF ACADEMIC WRITING: MUTUAL PROJECTS AND OUTCOMES

The development of academic writing has become one of the central priorities of higher education
modernization in Kazakhstan in the context of internationalization, English-medium instruction, and
increasing publication requirements. In recent years, international academic partnerships have played a
significant role in shaping new approaches to academic literacy, research communication, and writing
pedagogy. One important example of such collaboration is the partnership between Kazakhstani
universities (Toraighyrov University, Pavlodar Pedagogical University, Shakarim University, Kokshetau
Abay Myrzakhmetov University) and Indiana University, which has contributed to the development of
sustainable academic writing initiatives, faculty training, and research-oriented educational practices.

The collaboration was aimed at strengthening academic writing competencies among university
instructors, graduate students, and researchers through professional exchange, joint educational projects,
and methodological support. The partnership was grounded in the understanding of academic writing not
merely as a linguistic skill, but as a socially situated academic practice connected with research culture,
critical thinking, and participation in international scholarly communication.

One of the key directions of cooperation involved the implementation of training programs and
workshops devoted to academic writing in English. These activities focused on genre conventions,
research article structure, argumentation, citation practices, academic integrity, and publication strategies.
Particular attention was given to the challenges faced by multilingual scholars writing in English within
non-Anglophone academic contexts. Through interaction with international specialists, participants were
introduced to contemporary approaches to academic literacies and English for Academic Purposes (EAP).

Another important outcome of the partnership was the development of mutual academic and
research projects dedicated to academic communication and writing instruction. Collaborative activities
included conference participation, exchange of methodological materials, discussions of curriculum
design, and integration of academic writing components into university programs. These initiatives
contributed to the gradual formation of an academic writing culture within participating institutions.

The partnership also supported the professional development of university faculty. Instructors
gained experience in teaching academic writing using process-oriented and student-centered approaches.
As a result, greater attention began to be paid to feedback practices, peer review, scaffolded writing
instruction, and the integration of writing into disciplinary courses. The collaboration demonstrated that
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academic writing development requires not only separate writing courses but also institutional support
and interdisciplinary cooperation.

An important aspect of the cooperation was the promotion of research engagement and
international academic communication. Participation in joint projects and academic events created
opportunities for scholars and graduate students to improve their confidence in presenting research,
preparing manuscripts for publication, and engaging with global academic discourse. The experience also
highlighted the importance of mentoring and sustained academic interaction in the development of writing
competencies.

The outcomes of the partnership can be observed at several levels. At the pedagogical level, new
instructional practices and materials for academic writing were introduced. At the institutional level,
academic writing began to receive greater recognition as a strategic component of higher education
development. At the individual level, participants reported increased motivation, improved understanding
of academic conventions, and greater readiness to participate in international scholarly communication.

An important institutional outcome of the partnership was the establishment of the Academic
Writing Center at Toraighyrov University. The center was created as a platform for supporting students,
graduate learners, and faculty members in the development of academic writing and research
communication skills in English. Its activities include academic writing consultations, workshops, training
sessions, and methodological support related to research writing, publication practices, and academic
literacy. The creation of the center reflects the transition from isolated academic writing initiatives toward
a more systematic and sustainable institutional model. Furthermore, the center has contributed to
strengthening the culture of academic communication and increasing awareness of international academic
standards within the university community.

Overall, the experience of collaboration with Indiana University demonstrates that international
academic partnerships can significantly contribute to the development of academic writing and academic
literacy in Kazakhstan. Such cooperation creates conditions for the exchange of pedagogical practices,
the development of sustainable educational initiatives, and the strengthening of research culture within
higher education institutions. The experience also confirms that academic writing development is most
effective when it is supported through long-term collaboration, institutional engagement, and participation
in international academic communities.

IRSTI: 14.35.09
I.M. Dyussekeneva
Shakarim University
Kazakhstan, Semey, indiradyusekeneva@mail.ru

DEVELOPING AN INTEGRATED MODEL OF TECHNOLOGY-ENHANCED
ACADEMIC WRITING INSTRUCTION FOR GRADUATE STUDENTS

In recent years, academic writing in English has become an essential requirement for graduate
students worldwide. In Kazakhstan, as in many multilingual contexts, students are expected to publish in
international journals and participate in global academic communication. However, despite this growing
demand, many graduate students encounter significant challenges. These include limited instructional
support, insufficient practice in academic discourse, and difficulties associated with multilingualism.
Students often struggle not only with writing itself, but also with understanding academic conventions,
constructing arguments, and engaging in scholarly communication. Similar challenges have been
identified in studies devoted to multilingual graduate writers and English-medium instruction in
Kazakhstan [1; 2].

This situation highlights the need for a structured and technologically enhanced approach to
academic writing instruction. The aim of this study is to develop an integrated instructional model that
combines traditional pedagogical practices with electronic educational resources to support both academic
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writing and academic communication skills. Particular attention is given to the integration of multimodal
and digital learning environments that enable flexible, scaffolded, and student-centered instruction.

To achieve this aim, a mixed-methods research design was employed. The study integrates
qualitative and quantitative approaches to ensure both theoretical grounding and practical applicability of
the proposed model. First, a comprehensive analysis of academic writing pedagogy and international
practices was conducted, with particular attention to genre-based instruction [3; 4], academic literacies
approaches [5], and institutional models such as writing centers and ESL programs at leading universities.
This analysis enabled the identification of key components of effective academic writing instruction,
including explicit teaching of genre conventions, scaffolded development of argumentation, and
continuous formative feedback.

In addition, the integration of digital technologies into academic writing instruction was examined,
focusing on electronic textbooks, video courses, online learning platforms, and multimodal instructional
design. Particular attention was given to how these tools support different stages of the writing process,
including planning, drafting, revising, and editing. Recent studies suggest that artificial intelligence and
large language models can significantly enhance writing instruction when integrated within a coherent
pedagogical framework [6; 7]. At the same time, researchers emphasize that digital tools should
supplement rather than replace teacher guidance and feedback.

The analytical phase of the study also included the examination of current approaches to
technology-enhanced learning and academic literacy development in multilingual educational
environments. As noted by Wingate and Tribble [8], effective academic writing pedagogy requires the
integration of disciplinary content, writing instruction, and continuous support mechanisms. This
perspective informed the design of the proposed instructional model, which combines process-oriented
writing instruction with digital educational resources and autonomous learning opportunities.

To achieve this aim, a mixed-methods research design was employed. The study integrates
qualitative and quantitative approaches to ensure both theoretical grounding and practical applicability of
the proposed model.

First, a comprehensive analysis of academic writing pedagogy and international practices was
conducted, with particular attention to genre-based instruction (Hyland), academic literacies approaches
(Lea & Street), and institutional models such as writing centers and ESL programs at leading universities
(UIUC, METU). This analysis enabled the identification of key components of effective academic writing
instruction, including explicit teaching of genre conventions, scaffolded development of argumentation,
and continuous formative feedback. In addition, the integration of digital technologies into academic
writing instruction was examined, focusing on electronic textbooks, videocourses, online learning
platforms, and multimodal instructional design. Particular attention was given to how these tools support
different stages of the writing process, including planning, drafting, revising, and editing.

Second, empirical data were collected through student surveys (80 students from UIUC and
Kazakhstani Universities) and instructor interviews (10 instructors) to explore challenges in academic
writing and communication in multilingual graduate education. The survey targeted graduate students and
examined their experiences with academic writing in English, including difficulties related to structure,
argumentation, academic vocabulary, and publication requirements, as well as their perceptions of digital
learning tools. In parallel, semi-structured interviews with instructors provided insights into teaching
practices, perceived gaps in students’ writing and communication skills, and the extent of digital resource
integration in instruction. The combination of quantitative and qualitative data allowed for the
identification of key trends and deeper understanding of pedagogical and institutional constraints.
Importantly, these findings directly informed the development of instructional materials, including
textbooks, video courses, and online resources, ensuring their alignment with real learner needs and
teaching contexts.

Finally, a comparative analysis was conducted to identify effective strategies for teaching
academic writing and communication in multilingual contexts. This involved comparing instructional
practices in Kazakhstan with those in leading international institutions, particularly in English-medium
and ESL environments. The analysis focused on curriculum design, teaching methodologies, assessment
practices, and the integration of digital tools. Special attention was given to approaches supporting
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multilingual learners in developing academic discourse competence, including argumentation, genre
awareness, and discipline-specific language use. The study also identified transferable practices, such as
scaffolded instruction, process-oriented writing, structured feedback systems, and the use of digital
platforms for autonomous learning. These insights were adapted to the Kazakhstani higher education
context and directly informed the development of the instructional model and materials.

The analytical phase of the study was not only theoretical but served as a foundation for designing
a comprehensive, technology-enhanced instructional model tailored to the needs of graduate students in
multilingual academic contexts.

The insights derived from the analytical phase of the study played a decisive role in shaping the
development of the instructional materials. In particular, the structure of the textbooks Building Academic
Writing Skills for Graduate Students and A Manual for Academic Composition reflects a genre-based
progression, moving systematically from sentence-level accuracy to the production of complete academic
texts. This progression ensures the gradual development of writing competence, supporting learners in
mastering both linguistic accuracy and discourse-level organization.

The video courses were designed to complement the textbooks by modelling writing processes and
providing step-by-step guidance across different stages of text production. In parallel, the test collection
was developed as a tool for reinforcing key concepts and assessing learning outcomes in a structured
manner. These components are further integrated within the Stepik online platform, which serves as a
unified digital environment enabling self-paced learning, continuous practice, and immediate feedback.
In this way, the analytical stage of the research not only contributed to theoretical understanding but also
directly informed the creation of a comprehensive, technology-enhanced instructional system tailored to
the needs of graduate students in multilingual academic contexts.

As a result of this work, a set of interconnected educational resources was developed, including
two instructional manuals, video courses, a digital test collection, and an online course hosted on the
Stepik platform. These resources function as a cohesive system, supporting learners at different stages of
academic writing development and ensuring continuity between instruction, practice, and assessment.

The innovation of the proposed model lies in the systematic integration of digital tools within a
coherent pedagogical framework. Rather than replacing traditional instruction, the model combines it with
digital resources to enhance learning effectiveness. It incorporates multimodal learning environments that
integrate textual, visual, and interactive elements that facilitate individualized learning. Additionally, the
model is based on a structured progression from foundational writing skills to advanced academic
discourse competence, enabling learners to gradually develop both writing and academic communication
abilities.

The instructional model itself is organized within a blended learning framework and structured
into three interrelated stages. The first stage, the input stage, focuses on the introduction of theoretical
knowledge and key concepts of academic writing, including genre conventions, structure, and
argumentation. This stage is supported by video-based instruction that models writing processes and
provides clear explanations.

The second stage, the practice stage, emphasizes the application of knowledge through guided and
independent writing tasks. At this stage, students engage in interactive activities that promote skill
development, while the Stepik platform supports task completion, provides feedback, and enables flexible,
self-paced learning.

The third stage, the assessment stage, is devoted to the evaluation of learning outcomes through
automated testing. The electronic testing system allows for immediate feedback and continuous
monitoring of student progress, thereby supporting both formative and summative assessment.

The integration of these stages results in a comprehensive learning process that fosters the
development of academic writing competence. The model promotes learner autonomy, ensures
continuous feedback, and supports multimodal engagement. Importantly, it contributes not only to the
improvement of writing skills but also to the development of academic communication competence,
enabling graduate students to participate more effectively in scholarly discourse within multilingual and
digitally mediated educational environments.
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This study contributes to the development of technology-enhanced approaches to teaching
academic writing in higher education. Its importance is especially clear in multilingual contexts, where
students must work across different languages and academic systems at the same time. By focusing on
both writing and academic communication, the proposed approach addresses the growing need for more
integrated and context-sensitive teaching practices.

The findings suggest that integrating electronic educational resources into academic writing
instruction can significantly improve both the quality of students’ writing and their ability to communicate
in academic settings. At the same time, the study highlights that digital tools are most effective when they
are used as part of a structured pedagogical framework, rather than as isolated additions. Such an approach
helps create coherence across different stages of learning and makes the overall process more effective.

Overall, the proposed model supports not only the development of academic writing skills but also
prepares students for active participation in the global academic community. It contributes to current
discussions on the role of technology in higher education and offers a practical framework for teaching
academic writing in multilingual environments.

The study was carried out with the financial support of the Science Committee of the Ministry of
Science and Higher Education of the Republic of Kazakhstan (grant financing project AP 23488882
"Improving the methodology of teaching academic writing in English through electronic educational
resources” for 2024-2026).
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1-CEKIMSA: AKAAEMUSAJIBIK KA3Y KOHE FbBIJIBIMU KOMMYHUKALIUSA TIJIT

CEKIMHS 1: AKAIEMAYECKOE ITUCHhMO M SI3bIK HAYUYHO KOMMYHUKAITAU

MPHTMU: 16.21.31
I1.C. Hypra3una
[IokopiM yHUBEPCUTET
PK, r.Cewmeii, Peri.Nur@yandex.kz

®OPMUPOBAHUE HABBIKOB AKAJIEMUYECKOI'O IMCBMA
HA ITPAKTHYECKUX 3AHATHUAX PYCCKOI'O A3bIKA

«yxosHvle bocamcmea, 3HAHUsL, UCKYCCMBO U Opy2ue HecMenuble MAllHbL XPaAHUm 6 cebe pyccKuil
A36IK. M3yuue A3blK U Kyibmypy Opyeux Hapooo8, Yelo8eK CMAHOBUMCS PABHbIM Cpedu HUX, He
VHUDICAeMCsl HUKYeMHbIMU npocbbamu. Pycckas Hayka, Kyibmypa — Kiod K MUPOSbIM COKPOBUUHULAM.
Braoeiowemy smum xniouom éce opyeoe docmanemcst 6e3 ocoowvix ycunutiy. Abai «Cnosa nazudanusy
[Croso osaoyams namoe].

CoBpeMeHHOE 0OLIECTBO B 3MHOXY TIjo0anu3anuu TpeOyeT KapJUHAIbHBIX IIEpEMEH B
pedopmupoBan  00pa3oBaHMUI. Jiisi  TMOATOTOBKM KOHKYPEHTOCTIOCOOHBIX — CIIEHUAINCTOB B
I'ocynapcTBeHHOM nporpamme pa3Butusi oOpasoBanus PecnyOmuku Kazaxcran onpeneneHa cTpaTerus
BOCIIMTaHMSI COBPEMEHHOW TapMOHUYHOM JMYHOCTH, yBaXKaloOIIEeH KyJIbTYpy M TPaAULMU HAPOJOB U
BJIAJICIOIINUX TPEMs A3bIKaMH: Ka3aXCKUM, PyCCKUM U aHTJIMHCKUM.

Pycckuii s3pIK B BBICIIEM Yy4eOHOM 3aBEJACHHUU HWIPACT BAXKHYIO PO B 00pa30BaTEIIbHOM
nporecce. OH SBISETCS HE TOJIBKO CPEICTBOM OOLICHUS MEXIy IpenojaBaTesiMU U CTyI€HTaMU, HO U
OCHOBHBIM MHCTPYMEHTOM IMOJTYUYEHHUs], IEPEJAYU U CUCTEMATU3al[M1 HayUHbIX 3HaHUH. B yciaoBusx By3a
pycckuit si3bIK mpuoOpeTaeT ocodble (PYHKIIMM U OCOOCHHOCTH, CBSI3aHHBIE C aKaJleMHUYECKOH cpenoil,
HAy4YHOU JIeATENbHOCTHIO U MPOPECCUOHANTBHON OATOTOBKOM CTY/I€HTOB.

OOyueHue YTEHUIO HAay4HBIX TEKCTOB HMMeEEeT 0coboe 3HauyeHHue B By3e. Bo-mepBbIX, uTeHHE
SBJIIETCS MCTOYHHUKOM IMPO(ECCHOHANBHON IMOATOTOBKH. BO-BTOpBIX, UT€HHE TEKCTOB BOOOIIE W Ha
PYCCKOM $I3bIKE B YACTHOCTH HEOOXOAUMO T€M, KTO 3aHMMaeTCsl HayyHOH aesTeNbHOCThIO [1,3].

OpHol U3 INIaBHBIX OCOOEHHOCTEH PYCCKOTO SI3bIKa B By3€ SIBJSIETCS MCIOJIb30BaHHE HAYYHOTO
cTuis peur. HayuHblil CTHIIB OTIIMYAETCS TOUHOCTBIO, JOTMYHOCTBIO U 00BEKTUBHOCTBIO M3JI0KEHUs. B
OTJIMYME OT PA3TOBOPHOM peuyu, Hay4dHBIH A3BIK TpeOYeT CTPOro COOJIOJEHUS HOPM JUTEPaTypHOTO
A3bIKa, PABUJILHOTO YNOTPEeOIeHNs TEPMUHOB U MOCIEI0BATEIBHOCTH B M3JI0KEHUU MbIcaei. TeKcThl
HAy4YHOT'0 XapaKTepa JI0JIKHBI ObITh SICHBIMHU, apTYMEHTHPOBAaHHBIMU U CTPYKTYpHUpOBaHHbIMU. [loaTOMY
CTYACHTHl B Tpolecce OOy4yeHHMs OCBAaUBAIOT HaBBIKM pabOThl C HAy4YHOH JMTEpaTypoH, ywarcs
aHAJIM3UPOBATh MHPOPMALIHIO U (POPMYIUPOBATH COOCTBEHHBIE BBIBO/IBI.

Eme onHoOW BakHOW OCOOEHHOCTBIO SIBJIIETCSI aKTHMBHOE HCIOJb30BaHUE TepMHHOIOTHU. B
Ka)KJI0W CIEeMaIbHOCTH CYIIECTBYET CBOS CUCTEMA ITPO(eCcCHOHAIBHBIX TEPMUHOB, KOTOPBIE MTO3BOJISIOT
TOYHO 00O3HAYUTh HAYUHBIE MOHATHS U ITporecchl. Hanpumep, CTyA€HTH TEXHUUECKUX, SKOHOMUYECKHUX
WM TYMaHUTApHBIX HApaBICHUM HCIONB3YIOT Crieln(pUUECKre CI0Ba U BbIPAXKEHHs, XapaKTepHbIe [
ux obnactu 3HaHUH. OCBOEHHE TAaKOM JEKCHKH IMOMoraeT OyJyUIMM CIEHUaTUCTaM JydIle MOHUMATh
npodeccuoHaNbHYI0 IUTEPATYPY U 3P PEeKTUBHO 001ATHCS B HAYYHON U MPOPECCHOHATBHON Cpefe.

Pycckuii A3bIK B By3€ TaKkKe€ CBSI3aH C Pa3BUTHEM aKaJEeMHUECKON MUCbMEHHOU peun. CTy1eHTBI
BBITIOJHSIOT Pa3IMYHbIE BUJBI MMCBMEHHBIX paldoT:pedeparbl,3cce, N0KIaabl, KypCOBbIE U AUIIIOMHbBIE
pabotbl. Takue 3aganus TpeOyIOT HEe TOJIBKO 3HAHUS MaTepuana, HO M YMEHHUS IPaMOTHO M3JIaraTh CBOM
MBICITH, TPaBWIBHO O(OPMSITH TEKCT,UCHOIb30BaTh HAay4HbIE HCTOYHUKM U COOJIOJATh IpaBuia
nuTHpoBaHusa.PaboTa Hajx NUCHPMEHHBIMHM 3aJaHUSMHU CHOCOOCTBYET Ppa3BUTHIO aHAJIUTHUECKOTO
MBIIIEHHS], yMEHHs 000011aTh nHpopMalnio U GopMUPOBATH APTYMEHTUPOBAHHYIO MTO3UIUIO.
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He meHee BaxxHOM SBISIETCS KYJIBTYpa YCTHOM peun.B mporiecce 00y4eHus CTYI€HThI BBICTYIAIOT
C JIOKJIQJIaMU,y4acTBYIOT B CEMHHAapax, AMCKYCCHSIX M KOH(EpeHUUsAX. YMEHHE SCHO U JIOTHYHO
BBIpaXKaTh CBOM MBICIIH, apPTyMEHTHPOBATh TOUKY 3pEHHUS U OTBEYaTh HA BOIPOCHI Ay JUTOPUH SBIISETCS
BOXHOH 4YacThIO0 MPO(GECCHOHATBHON MOATOTOBKH. PYyCCKHMIl S3BIK B JJAHHOM CIllyyae BBICTYIAET Kak
cpenctBo 3¢ (HeKTUBHON KOMMYHHKAIIMU B aKaJeMHUECKOM cpeie.

AKaZIleMUYEeCKOE MHUCHhMO TMPEACTABICAT CIOXKHBIH W MHOTOIUIAHOBBIM KOMILIEKC YMEHHH,
KOTOPBI Ha CETONHAIIHUN JeHb MPU3HAETHCS IIABHEUIIUM [0 OTHOIICHUIO KO BCEM APYTUM YMEHUSM,
KOTOpBIE HEOOXOAMMO JUIs YCHEIIHOro OOy4YeHHs B By3€. DTOT KOMIUIEKC YMEHHUH BKIJIIOYAeT B ceOs
JUHTBUCTUYECKUE  (S3BIKOBBIE, CHHTAKCHMYECKHE U  CTUJIUCTHYECKHUE), METaJIMHTBUCTUYECKUE
KOMIIETEHIIMH, TAKHE KaK JIOTUKA, aHAJIN3, KPUTHYECKOE MBIIIUIEHUE, 00bEKTUBHOCTD U YBAKEHUE K HHBIM
uesM U 4yKuM Tekctam [2,5].

Hay4Hblii CcTHIIB —3TO CTHIIB, KOTOPBIM OOCIY)XHBAeT HAy4HYIO cdepy O0OIecTBEHHOU
NesTeNIbHOCTH, TMpelHa3HaueH i I[epeladyd HaydyHoW HHGOpMalMd B MOATOTOBICHHOW U
3aMHTEPECOBAHHON ayauTopuu [2,6].

M. II. CenkeBuu CTPYyKTYpUPOBAJ BUABI HAYYHOTO CTUJISL IO CTETICHU «HAYYHOCTH» KOHEUHOTO
IIPOU3BEACHNUS U BBIIEIWII CIETYIOIINE TUIIBL:

1. CoOcTBEHHO HAyuHBI CTHIIb (MHAYe - aKaJlEMUYECKHiIl) XapaKTepeH AJisi Cephe3HbIX padoT,
[IpEeIHa3HAYEHHBIX Y3KOMY KpYyTy CIELHAIMCTOB M COJAEPIKALIUX HCCIEI0BATENbCKYI0 KOHLEIIHIO
aBTOpa - MOHOTrpaduii, CTaTeil, HAyYHBIX JOKIAI0B.

2. M3noxxenne wim 0000IIEHIE HAYYHOTO HACIEAUs COAEPKAaT BTOPUYHBIC MH(POPMAIMOHHBIC
Matepuaibl (pedepaThl, aHHOTAlMM) — OHHM CO3JaHbl B HAyYHO-WUH()OPMATHBHOM WM HAy4YHO-
pedepaTuBHOM CTHIIE.

3. OrtnmenpHyl0 Hay4dyHO-pEKJIaMHYIO 0OJacThb 3aHMMAaeT TMPOMBILNUICHHAs  peKiiama,
IIpEICTaBIISIONIAasl Pe3yJabTaTbl U BBITOJbI OT KOHKPETHBIX TOBAPOB — HOBBIX JOCTMIKEHMH TEXHUKH,
ANEKTPOHUKHU, XUMUH, PapMaKOIOTHH U JPYTUX MPUKIATHBIX 00JIacTeil HAYKH.

4. Hay4Ho-cIipaBo4Has IuTepaTypa (CipaBOYHUKH, COOPHUKH, CIIOBApH, KATAIOTH) UMEET IEIBI0
JaTh MpeleibHO CKATylo, TOUHYI0, 0e3 moapoOHocTel MHGOPMALNIO, TPEIbsIBUTh YUTATEIIO0 TOJIHKO
(bakThI.

5. Ocobas cepa npuMeHeHus y yueOHO-HAYHUHOM JIUTepaTypbl, 31€Ch N3J1aratoTcsi OCHOBBI HAyK
U 7100aBJIeH JHUJAKTUYECKUI KOMIIOHEHT, NpPEIyCMaTpUBAIOLIMM WIUIIOCTPATUBHBIE JJIEMEHTHI U
MaTepHabl A1 TOBTOpeHUs (yueOHbIe U3AaHUs TS pa3IMUHbIX YUEeOHbIX 3aBEACHUN).

B cdepe HayuHoro o61mieHus mpecaeayroTcs e HanboJiee TOYHOTO, JIOTHYHOT0, OJTHO3HAYHOTO
BbIpa)XeHUsI MbIciei. Benymelt ¢gopmoil peun B o6macTu Hayku sIBIIseTCSI MUCbMEHHas, U OOBIYHO
MBIIIJIEHUE BBIPAYKAETCS B CYXACHUIX M YMO3AKIIOUEHUSX, CIEIYIOMIMX JAPYr 3a APYroM B CTPOTOi
JIOTHYECKOW IOCIeI0BaTeIbHOCTH. MBICIb CTPOro apryMEHTHpOBaHa, OTCiola OOOOIIEHHOCTh U
abcTparupoBaHHOCTh XapakTepa MblluieHus [3].

HayuHBbIl TEKCT XapakTepu3yeTcsi HEOAHOPOJHOCTBIO CBOETO COCTABa, NMPEICTABJIEH YCTHOM U
MMCbMEHHOW Pa3HOBUAHOCTSIMU, KaX/as U3 KOTOPBIX, B CBOIO OYEpEb, UMEET CBOM skaHphl. Tak, cpenu
YCTHBIX ’KaHPOB HayYHOT'O TEKCTa Ha3bIBAIOT JIEKIIMIO, IOKJIA, BHICTYIUIEHUE U COOOIIEHNUE, SIBIISIOLINECS
OJIHOBPEMEHHO U jKaHpamH MyOau4Hol peun. K mucbMeHHBIM aHPOBBIM PAa3HOBHUJIHOCTSIM Hay4yHOM
NPO3bl OTHOCST MOHOTpa(uIo, >KypHAIbHYIO CTaThl0, PELIEH3MIO, CIPABOYHBIA Marepuai, MaTeHT,
aHHOTAIMIO, HAYYHO-TEXHUYECKYIO pEeKJaMy, YUUThIBasi, YTO T'PAaHUIBl )KAHPOB JOCTATOYHO 3BIOKH, B
CaMH KaHpbl MOT'YT UMETh MHOTOUHCIIEHHBIE TIPOMEXYTOUHBIE POPMEI [2,7].

AkazneMuyeckasi TpaMOTHOCTb COCTaBisieT 0a3y KIIOUEBBIX KOMIETEHLMH CTYIEHTOB,
HEOOXOJMMBIX Ul HMX JaJbHEHIIeH yCNeNmHOH WHTErpalud B MEXAYHApOJIHYIO HAy4YHYIO Cpeny.
CocTaBigOIIMMUA  aKaJ€eMUYECKOH TPAMOTHOCTH  SIBJISIFOTCSI  HAaBBIKM ~ KPUTHYECKOTO  YTEHWS,
aKaJIeMUYeCKOll yCTHOW M NHCbMEHHOM KOMMYHUKanuu. TakuMm o00pa3oM, MOXKHO OINpEAeIUTh
aKaJeMHUYECKYyI0 TPaMOTHOCTb KaK COBOKYIHOCTb KOMIIETEHIIMH, OIMpeNesstollyt0 OOIIHMi ypOBEHb
rpaMoTHOCTH oOyyaronuxcs [4,119].

TexcThl HAyYHOrO CTHJIS-TEKCTBI, OTBEYAlOIe TpPeOOBaHMUSIM HAy4yHOTo CTuiIs. Moryt ObITh
MUCHbMEHHBIMHU (IUIaH, KOHCIEKT, Te3UChl, aHHOTALlUs, CTaThsl, IUCCepTalMs, OT3bIB, PELIEH3Us U T.I.) U
YCTHBIMU (BBICTYIJIEHUE WIIN AOKJIAJ] Ha KOH(GEPEeHIINH, 3alIiTa JUIIOMa y4acTue B AUCKYCCUN).
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Te3ucel Kak BHJ Hay4HOTO TEKCTa MPEICTABIIOT KPATKOE M3JI0KEHUE OCHOBHBIX IOJIOKEHUNI
MCXOJIHOTO JOKYMEHTa (CTaThH, AOKJIala) ¢ 00s3aTeIbHON apryMEeHTaluel KaXK/J0ro MOJI0KESHHUS.

AHHOTanMsl Kak BHJ HAy4HOIo TEKCTa — KpaTkasg MHGpopMalMs O KaKoM-ITMOO H3JaHuH,
XapaKTepUCTHKA JOKYMEHTAa, €ro 4acTH WM TPYNIbl JOKYMEHTOB C TOYKHM 3pEHHs Ha3HAueHUS,
cojiepkaHusi, GOpMbI U APYTUX 0COOEHHOCTEH.

Bb10op Ha3BaHHBIX BHJIOB HAy4yHBIX TEKCTOB 3aKJIIOYAETCS B HMX 3HAYMMOCTU B OBJAJCHUU
akajemMudeckuM nucbMoM. IlpencraBnenue mHGoOpManuu B Te3UCHOW (opMe NMpUydaeT CTYIEHTOB K
JIOKA3aTeJIbHOM JIOTHKE PacCyKICHUM, YTO SABISETCS UCXOAHOM MO3HUIMM Ul CO3aHUs APYTUX TECTOB.
AHHOTaN¥sA, IPU BCEH KaXXyIIEHCs MPOCTOTE €€ BBIIOJHEHUS, SIBISIETCS BECbMA CIIOKHBIM TEKCTOM,
OOS3BIBAIOIIMM YETKO M OECCTPacTHO BBIACIUTh OCHOBHBIE TIOJIOKEHUS MCXOJHOTO TEKCTa, B
COKpAILlEHHOM BapHaHTE COXPAHUTh CIEHU(PUUHOCTb, HE NEPecKa3biBas TEKCT U HE YXOAs B «oOmiue
bpaze» [5,4].

B coBpemeHHBIX ycinoBHAX 00pa3oBaHHMs 0co00€ 3HadeHHE NPUOOPETaeT MCIOJIb30BaHUE
MHHOBAIIMOHHBIX METOJIOB 00y4eHusi. OHM IMOMOTaloT cAenaTh yueOHbIi npouecc 6onee 3P PeKTHBHBIM,
MHTEPECHBIM U OPUEHTUPOBAHHBIM Ha aKTUBHOE y4acTHE CTyIeHTOB. Ha 3aHATHAX IO PyCCKOMY SI3BIKY
WHHOBAIIMOHHBIE METOJbl CIIOCOOCTBYIOT ~Ppa3BUTHUIO S3BIKOBBIX HABBIKOB, KOMMYHUKATHBHOMN
KOMIIETEHIIMHM U TBOPUECKOT'O MBILIEHUS 00y4arOLIIXCS.

OnHUM W3 BaXHBIX HHHOBAIIMOHHBIX METOJOB SBIISICTCS HWHTEpaKTHBHOE oOydeHue. OHO
IIpeaIoaracT akTUBHOE B3aUMOJICHCTBUE MEXKIY IPENOAABATENEM M CTYyJECHTAaMH, a TaKXKe MEXAY
CaMHMH CTyJeHTaMHu. B mporecce 3aHSATHI HCIONB3YIOTCA pa3iandHble (GOpMBI pabOTHI: 00CYKICHHS,
IMCKyccHM, paboTa B mapax M MajblX rpynnax. Takod IMOAXOJ IOMOraer CTyAeHTaM CBOOOJHee
BBIP@XKaThb CBOM MBICIM Ha PYCCKOM SI3BIKE, YUUT CIIyIIAaTh APYTUX M apryMEHTHPOBATh CBOIO TOUKY
3peHusl.

D¢ eKTUBHBIM METOIOM SIBISIETCS METOJ MPOEKTOB. IIpy BBIMOJHEHWH MPOEKTOB CTYACHTHI
CaMOCTOSITEJIbHO HCCJIEAYIOT ONpeAeiEHHYI0 TeMy, COOMparoT HH(OpMaIUIo, aHATU3UPYIOT €€ U
MIPEJICTABIISIIOT pe3yibTaThl B BHJIE NPE3CHTAUUU WM J0KiIana. Hampumep, NpoekT MOXKET ObITh
NOCBALIEH KyJbType PYCCKOH peud, OCOOCHHOCTSM HAay4YHOTO CTWJIS WJIH POJIM PYCCKOIO sI3blKa B
npodeccuoHaNbHOM e TENbHOCTU. JTOT METO/] pa3BUBAET HAaBBIKM CaMOCTOSTEIbHON pabOThl, TOUCKA
uH(pOpMaLUU U TyOIMYHOTO BBICTYIIJICHHUS.

[Tpu u3yuenun oOyuaromumucs TemMbl: «KoMMyHHKaTHUBHAS 3ajjaua HAy4YHOTO TEKCTay, «JlaHHas
Y HOBast ”HPOPMALIMs HAyYHOTO TeKCTa», «MUKpoTeMa HayYHOTO TEKCTa» LeNb JaHHBIX TEM HallpaBlieHa
Ha NOHMMAaHHE CEMAaHTHKU OTIENbHBIX (PPAarMEHTOB TEKCTa W KIIOYEBBIX E€AMHMII, OMPEIEIIIONINX
0COOEHHOCTH Pa3BUTHUS TEMbI, OCHOBHBIX IIeJIeil 1 MOTHUBOB TOBOPSILET0, XapaKTep €ro OTHOIIEHUS K
MIpeIMETY PeUr PELIMIUEHTY, BHIPAKEHHBIE B ayINOTEKCTE SKCILUTUIUTHO.

B Hay4HOM TeEKcTe H3JI0)KEHHE MaTepuaja pPa3BEPTHIBAETCS B ONPEIEICHHON JIOTMYECKON
MIOCJIE0BATENBHOCTH U MPEANOaraeT CIO0Jb30BaHUE CIAEAYIOIIUX METOJOB JOTMUYECKON OpraHu3aluu
HAyYHOTO TEeKCTa: NeAYKIIMU, MHAYKIIUU, aHAJIOTUHU U pobaemMHoro usnoxenus [1,40].

[Inpokoe MprUMeHEeHNE Ha 3aHATHIX M0 PYCCKOMY sI3BIKY MoJydaeT Meto] keiicos [Case-study].
CryneHTaM mIpeluiararoTcsl pasjMuHble KOMMYHUKAaTUBHBIE CUTyallMM, KOTOPbIE MOTYT BO3HUKHYTb B
y4ueOHOM uiu npodeccuoHanbHON AesTenbHOCTH. OHU 00CYKIal0T BO3MOKHBIE BapUAHThI PEILICHUs U
BbIOMpatoT Haubonee nmoaxoisamui. Takoil MeTon momMoraeT MPUMEHSTh 3HAHUS PYCCKOTO SI3bIKa Ha
MIPaKTUKE U pa3BUBAET HABBIKU PEUEBOTO OOIICHHUS.

Takke Ha 3aHATUSAX aKTUBHO HMCIOJIB3YETCsS METOA MO3roBoil mTypM [Brainstorming], koropsrit
MO3BOJISIET OBICTPO T€HEPUPOBATH MJAEU M HAXOAUTh PEIIEHUS Ppa3IUYHbIX S3BIKOBBIX WIIU
KOMMYHHMKAaTHUBHBIX 3a7ad.

Hanpumep, cTyneHTam mpeajaraloT BapHaHTBl HCIIOJI30BAaHMSI HOBBIX CJIOB, HEOOXOIMMO
COCTaBUTh MPEJIOKEHHUSI U OOCYAUTH CIIOCOOBI YIYUIIEHUS TEKCTa. TeM caMblM MO3TOBOM HITypM
pa3BUBAaeT TBOPUECKOE MBIIUJICHHE M aKTUBU3UPYET MO3HABATEIbHYIO JI€ATEIbHOCTh, KOTOPbIE HY>KHbI
IpU HaNHMCAaHUM 3cce. BocmpuHUMAaTh OCHOBHYIO CMBICIOBYIO HH(OpPMAlLMI0O Ha YpOBHE OOIIEro,
JETaIbHOTO U KPUTUYECKOTO MOHMUMAaHMSI, @ TAaK’K€ KOMMYHUKAaTUBHbIE HAMEPEHUS IPEOCTABIISAETCS IPU
U3Y4EHMH CTylAeHTaMu Tembl «Kommpeccuss HaydyHOro TEKCTa. BTOpHYHBIE Hay4dHBIE TEKCTBD», TIE
HeoOXoauMo  cOpMHUpPOBaTH yMEHHE  CIyllaTh, aJE€KBAaTHO  BOCIPUHUMATh  HHQOpPMAIHIO,
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COZEPIKATYIOCS B IPOCITYIIAHHOM TEKCTE; YMEHHE 00padaThIBaTh BOCIPUHATYIO HH()OPMAITHIO, BBIICIISS
B HEH TTIaBHOE; YMEHHE MUCbMEHHO MepeaaBaTh 00padoTaHHYI0 HHPOPMAIIHIO.

Takum 00pa3oM, MCIOJIH30BAHUE JAHHBIX METOJIOB HA 3aHATHUSAX PYCCKOTO SI3bIKA 3HAYMTEIHHO
noBeImaeT 3pQPeKkTuBHOCTh 00yueHUs. OHH MOMOTAIOT Pa3BUBATH S3BIKOBBHIE M KOMMYHHUKATHBHBIE
HaBBIKH CTYJICHTOB, (OPMHUPYIOT HHTEPEC K N3YUYCHHIO S3bIKA U CIIOCOOCTBYIOT MX MPOPECCHOHATHBHOMY
Y JINYHOCTHOMY Pa3BUTHIO.
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ENHANCING ARGUMENTATIVE WRITING PROFICIENCY THROUGH
AUTHENTIC TEXT A CASE STUDY AT POMERANIAN UNIVERSITY

Abstract. The primary objective of this research was to evaluate the efficacy of integrating
authentic materials to enhance the argumentative writing skills of international and local students at
Pomeranian University (Stupsk, Poland). Drawing on advanced theoretical frameworks from Rhetorics
and Eristics (SDS group 11B), the study implemented a pedagogical intervention focusing on the logical
structure of arguments and the use of authentic texts as mentor models. A quasi-experimental
methodology was employed, centered on a teaching experiment conducted during Practical English/PNJA
classes (group I1A). The sample consisted of 28 students divided into an experimental group, which
received a specialized lecture and workshops on authentic material integration, and a control group taught
via traditional textbook methods. Data were gathered through pre- and post-test writing assessments
evaluated using the Jacobs (1986) analytical scoring rubric, focusing on content, organization, and
linguistic mechanics. Statistical analysis via t-test* revealed a significant improvement in the writing
proficiency of the experimental group. The post-test mean score for students exposed to authentic
materials and rhetorical strategies reached 76.55, whereas the control group attained a mean score of
59.75. These findings demonstrate that authentic materials, when combined with formal rhetorical
training, significantly improve the coherence, motivation, and argumentative depth of student writing in
a higher education context.

INTRODUCTION

A significant number of contemporary students exhibit a decreased interest in English language
writing, a trend that poses risks to their academic and professional longevity. Writing is recognized as a
critical productive skill that facilitates the production of thought, the clarification of personal beliefs, and
the organization of logical evidence. Consequently, proficient writers possess broader opportunities for
success and intellectual expansion.
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Effective writing transcends the mere assembly of sentences; it requires a complex interaction
between a learner's background knowledge, content mastery, organizational skills, vocabulary, and
linguistic mechanics. Students often struggle to articulate their points of view if they lack consistent
practice or the necessary insights to address current issues using formal language and grammatical
structures. Thus, educators must introduce materials that stimulate creativity and critical thinking while
providing a communicative context for written forms.

At Pomeranian University, the integration of teaching materials is a fundamental element in
achieving desired learning outcomes. However, students frequently find it difficult to transform abstract
ideas into written arguments without first engaging with concrete examples. Building on the work of dr
Marta Gierczynska in Rhetorics and Eristics, it is clear that students write most effectively when they are
familiar with the subject matter and the rhetorical “moves” required for persuasion.

The use of authentic materials resources not originally designed for the classroom, has been shown
to increase motivation by providing real-world scenarios for language application. These materials assist
students in developing their imaginations and creating sophisticated outlines for their work. While
extensive research has highlighted the benefits of authentic materials for general writing competence,
there is a need to explore their specific impact on argumentative writing within the context of international
higher education. This study seeks to address this gap by answering the research question: To what extent
can the integration of authentic materials improve the argumentative writing skills of students at
Pomeranian University?

Research Hypothesis

Drawing on the theoretical insights gained during specialized coursework and practical teaching
experience in dr Ewa Kroplewska-Kusnierz’s classes, the following hypotheses are formulated:

1. Ho: There is no significant difference in argumentative writing achievement between students
taught using authentic materials and those taught using traditional textbook methods;

2. Hi: There is a significant difference in argumentative writing achievement between students
taught using authentic materials and those taught without them, with the former demonstrating higher
proficiency in logical structure and formal language use.

RESEARCH METHODOLOGY

This study employed a quasi-experimental design featuring a control group and an experimental
group. Following the framework established by Cresswell and Cresswell (2023), both groups underwent
a pre-test (O) and a post-test (O), with only the experimental group receiving the instructional treatment

(X):

GroupAO X O
GroupB O 0]
(Cresswell, and Cresswell, 2023)

Following the notation of Cresswell and Cresswell (2023), this study utilized a quasi-experimental
framework. The experimental group underwent a pre-test (O), a pedagogical treatment (X) consisting of
a guest lecture on argumentative writing with authentic materials, and a subsequent post-test (O). The
control group followed a standard curriculum without the X intervention to provide a baseline for
comparison.

The study was conducted at Pomeranian University in Stupsk. The sample included 28 students
(group 11A), purposefully selected during Practical English/PNJA classes. Participants were divided into
an experimental group (n=14) and a control group (n=14).

The primary instrument was a writing assessment administered as pre- and post-tests to evaluate
argumentative proficiency. While the control group followed a standard syllabus, the experimental group
engaged with a specialized guest lecture and workshops focused on integrating authentic materials (e.g.,
news editorials and academic blogs) and rhetorical strategies derived from Eristics.

The pedagogical intervention consisted of four intensive sessions. The experimental group
followed a structured 10-step process:

1. Stimulation: Motivation and introduction of authentic topics (e.g., global mobility, ethics);
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2. Exploration: Identification and explanation of complex terminology within authentic texts;

3. Production: Drafting argumentative essays based on the analyzed materials;

4. Review: Peer exchange, comparative analysis, and iterative rewriting;

5. Refinement: Teacher-led discussion and feedback based on Jacobs’ (1986) criteria: content,
organization, vocabulary, language use, and mechanics.

Quantitative data were processed using SPSS version 18. The analysis involved computing mean
scores and standard deviations for both groups. A t-test was applied to determine the statistical
significance of the difference between pre-test and post-test results, ensuring the validity of the
pedagogical treatment.

FINDINGS

The study began with a pre-test to establish a baseline for both the control and experimental groups
at Pomeranian University. The data indicates that prior to the pedagogical intervention, the writing
proficiency of students in both groups was remarkably similar. In the control group, 50% of the
participants were classified as “Poor” and 40% as “Fair,” with only a small fraction reaching “Good” or
“Fairly Good” status. No students achieved “Excellent” or “Very Good” ratings.

Similarly, the experimental group (group I1A) demonstrated an initial proficiency level that was
nearly identical to their peers. Before receiving the specialized lecture on authentic materials and
rhetorical strategies, 30% of these students were classified as “Poor” and 50% as “Fair.” The mean pre-
test scores for both groups (58.60 for the control and 59.05 for the experimental) confirm that the two
cohorts started with a statistically equivalent foundation in argumentative writing.

Students in the control group followed the standard curriculum without the integration of authentic,
real-world materials. While there was a slight increase in their mean scores, the progress remained
marginal.

Table 1- Achievement distribution for the control group

Classification  |Score Pre-test (%) |Post-test (%)
Excellent 96-100 |0% 0%

Very Good 86-95 0% 0%

Good 76-85 5% 5%

Fairly Good 66-75 20% 35%

Fair 56-65 35% 25%

Poor 36-55 40% 35%

Total 100% 100%

The results show that while some students shifted from “Fair” to “Fairly Good,” the majority
(60%) still struggled with argumentative structure, remaining in the “Fair” or “Poor” categories. The
average post-test score for this group was 59.75, representing a negligible increase from their pre-test
baseline.

In contrast, the experimental group showed a transformative shift after participating in the guest
lecture and workshops centered on authentic materials and Eristic principles. The data illustrates a
significant movement toward higher proficiency levels.

Table 2 — Achievement distribution for the experimental group

Classification  |Score Pre-test (%) |Post-test (%)
Excellent 96-100 |0% 0%

Very Good 86-95 0% 15%

Good 76-85 5% 30%

21




Fairly Good 66-75 15% 50%
Fair 56-65 50% 5%
Poor 36-55 30% 0%
Total 100% 100%

Post-intervention, 95% of the experimental group reached “Fairly Good” or higher, with 45%
reaching the “Good” or “Very Good” categories. Most notably, the “Poor” classification was completely
eliminated.

To understand where the improvement occurred, the writing was evaluated across five specific
aspects. The experimental group showed a vastly superior increase in every category compared to the
control group.

Table 3 — Mean score improvement (experimental group)

Scoring Aspect  |Pre-test  [Post-test |Difference  |Significance
Language Use 13.30 18.30 +5.00 High
Content 19.25 23.70 +4.45 High
Organization 11.50 15.55 +4.05 High
Vocabulary 12.30 15.95 +3.65 Moderate
Mechanics 2.70 03.05 +0.35 Low

The most dramatic growth occurred in Language Use and Content. This suggests that authentic
materials provide students with the sophisticated linguistic structures and thematic “blueprints” necessary
to construct complex arguments.

To validate the findings, a t-test was performed comparing the post-test results of both groups. The
experimental group mean (76.55) was found to be significantly higher than the control group mean
(59.75):

1. T-test Value: 6.147;

2. T-table Value (df 38, a 0.05): 2.09;

3. Significance: p < 0.05.

Since the t-test value (6.147) is much higher than the t-table value (2.09), the null hypothesis (Ho)
is rejected. This provides clear empirical evidence that authentic materials combined with rhetorical
strategies significantly enhance writing proficiency.

DISCUSSION

The findings of this study demonstrate that the integration of authentic texts is a catalyst for
academic writing development. In dr Ewa Kroplewska-Kusnierz’s Practical English classes, the transition
from textbook prompts to real-world editorials allowed students to see the practical application of their
language skills.

A critical factor in the experimental group's success was the application of concepts from Rhetorics
and Eristics. By leveraging the theoretical framework taught by dr Marta Gierczynska, students were
trained to identify “logical traps” and sophisticated “counter-moves” within authentic texts. Instead of
merely describing a topic, students learned to argue by authorizing their sources and countering opposing
viewpoints, rhetorical moves they observed directly in professional journals and editorials.

Forbye, the significant 5-point increase in Language Use indicates that exposure to authentic input
helps international students acquire academic ‘“hedging” and formal transitions more naturally than
through rote grammar drills. By analyzing materials that reflect current societal discourse, students felt a
greater sense of motivation, as their writing tasks no longer felt like artificial exercises but rather a
preparation for real-world academic and professional communication.

CONCLUSION
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The results of this study provide robust evidence that the integration of authentic materials leads
to a statistically significant advancement in the argumentative writing proficiency of university students.
The empirical data confirms that when learners transition from simplified textbook prompts to real-world
academic and socio-political texts, their ability to construct logical, persuasive arguments improves by a
substantial margin. This was clearly demonstrated by the post-test values in the experimental group, which
far exceeded the critical statistical thresholds.

In conclusion, this research suggests that authentic input is indispensable for fostering the critical
thinking and advanced communicative competencies required in an international academic environment.
The data analyzed here serves as a valuable framework for educators and curriculum designers seeking to
implement context-driven writing instruction. These findings not only validate the efficacy of the reading-
to-write strategy but also pave the way for further investigations into how specialized rhetorical training
can further enhance the written output of foreign language learners in professional contexts.
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COLLABORATIVE WRITING AS A METHOD FOR IMPROVING EFL STUDENTS’
WRITING SKILLS

Writing is widely recognized as one of the most challenging skills for learners of English as a
Foreign Language. It requires not only linguistic knowledge but also the ability to organize ideas, use
appropriate structures, and communicate meaning effectively. Therefore, identifying effective teaching
approaches that can support students in developing writing skills is a significant issue in modern language
education.

Collaborative writing can be examined as a pedagogical method that emphasizes interaction and
cooperation among learners. In a narrow sense, it refers to a process in which two or more students work
together to produce a single written text. In a broader sense, it represents an instructional approach that
promotes social interaction, shared responsibility, and active engagement in the learning process.

Thus, collaborative writing can be studied from different perspectives. At the individual level,
attention is given to learners’ writing performance, language use, and cognitive processes. At the broader
educational level, the focus shifts to teaching strategies, classroom practices, and learning outcomes.
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However, an equally important perspective is the classroom interaction level, where both individual and
instructional factors intersect through peer collaboration, communication, and joint knowledge
construction.

The relevance of this study lies in the growing need to improve writing instruction in EFL
classrooms. Writing difficulties remain a major challenge for many learners, and traditional teacher-
centered approaches often fail to provide sufficient opportunities for practice and interaction.
Collaborative writing offers a promising alternative by encouraging students to actively participate,
exchange ideas, and support each other throughout the writing process.

The aim of this study is to analyze existing research on collaborative writing and to identify its
key benefits as well as existing research gaps.

The research is based on a qualitative approach using a literature review method. Thirteen
scholarly sources published between 2012 and 2025 were analyzed. These sources include both empirical
studies and review papers focusing on collaborative writing in ESL and EFL contexts.

The following main findings are presented for defense:

First, collaborative writing has a positive impact on students’ motivation and engagement.
Learners demonstrate more active participation in writing tasks and show generally positive attitudes
toward collaborative learning. Peer interaction and shared responsibility contribute to a more supportive
and less stressful learning environment.

Second, collaborative writing contributes to the development of writing skills. It improves
accuracy, fluency, and overall writing performance. Through interaction, students exchange ideas, provide
feedback, and jointly solve language-related problems, which enhances their learning outcomes.

Third, collaborative writing creates opportunities for meaningful communication. It encourages
negotiation of meaning, discussion, and active use of language, which are essential for effective language
acquisition.

Fourth, the integration of technology expands the potential of collaborative writing. Online
platforms enable learners to collaborate more efficiently, provide feedback, and revise texts collectively,
which further enhances interaction and participation.

At the same time, several important research gaps have been identified:

First, most studies rely heavily on sociocultural theory, particularly the ideas of social interaction
and scaffolding, while other theoretical perspectives remain underexplored.

Second, there is a lack of empirical classroom-based research. Many studies are literature reviews,
which limits direct evidence of how collaborative writing is implemented in real educational settings.

Third, there is a significant lack of research in Central Asian contexts, including Kazakhstan. This
indicates the need for region-specific studies that consider local educational conditions.

Fourth, existing research tends to focus more on writing outcomes rather than on the collaborative
process itself, such as interaction patterns, learner roles, and group dynamics.

Based on these findings, the study highlights the practical importance of collaborative writing for
EFL teachers. It can be used as an effective method to improve students’ writing skills, increase
motivation, and create a more interactive and engaging classroom environment.

In conclusion, the analysis of collaborative writing from multiple perspectives demonstrates that
it is not only a method for improving writing performance but also a valuable tool for enhancing
communication, cooperation, and active learning in EFL education. Addressing the identified research
gaps will contribute to a deeper understanding of this approach and support its effective implementation
in diverse educational contexts.

The scientific novelty of this research lies in its comprehensive analysis of collaborative writing
and in highlighting the lack of studies in Central Asian contexts, which opens directions for further
empirical research.
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DEVELOPING LISTENING SKILLS AND LINGUOAXIOLOGICAL
COMPETENCE THROUGH CLIL TECHNOLOGY AND THE CASE METHOD

Abstract. The article explores the potential of CLIL technology and the case method in
developing listening skills and linguoaxiological competence among EFL learners. Employing a mixed-
method research design, it integrates quantitative and qualitative analyses to evaluate students’
engagement and performance. The findings indicate that combining content and language learning
promotes deeper comprehension, enhances critical thinking, and fosters value-based communication.
Moreover, authentic case-based scenarios facilitate meaningful interaction and reflection, encouraging
students to apply linguistic knowledge in real-life contexts. The study contributes to improving foreign
language pedagogy by aligning language practice with cognitive and axiological development goals.

Keywords: CLIL, case method, listening, linguoaxiological competence, EFL, values.

In contemporary foreign language education, the integration of innovative pedagogical
approaches is essential for developing learners’ communicative, cognitive, and value-oriented capacities.
Content and Language Integrated Learning (CLIL) creates conditions for simultaneous mastery of subject
content and a foreign language, thus fostering deeper comprehension and more authentic use of the target
language. Within this framework, listening is a key receptive skill that mediates access to content,
interaction, and meaning-making in cognitively demanding tasks. At the same time, modern education
increasingly emphasizes axiological aspects, requiring learners not only to understand information but
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also to interpret and express values, attitudes, and cultural meanings. The concept of linguoaxiological
competence reflects this synthesis of language ability and value-oriented communication, highlighting
the capacity to perceive, evaluate, and articulate value-laden content through language. This article
investigates how the combined use of CLIL technology and the case method can promote the
development of listening skills and linguoaxiological competence among EFL learners [1].

Literature Review

Research on CLIL has demonstrated its positive impact on learners’ linguistic development,
cognitive engagement, and academic achievement. Studies have shown that CLIL-based instruction can
enhance listening comprehension, particularly in tasks that require processing complex discourse and
domain-specific content. Listening in CLIL settings differs from traditional language classes, as learners
must simultaneously decode linguistic forms, construct meaning from content, and connect new
information with background knowledge. This multimodal cognitive load makes listening a central
component of successful CLIL implementation [2].

The case method, originating in professional education, has been widely recognized as an
effective tool for fostering problem-solving, critical thinking, and collaborative decision-making. In
language education, case-based learning creates authentic communicative situations that require learners
to comprehend extended spoken texts, negotiate meaning, and justify their positions. When cases
incorporate ethical, cultural, or value-laden dilemmas, they provide a natural context for the development
of linguoaxiological competence, as learners must evaluate multiple perspectives and articulate value
judgments through the target language.[2]

Recent scholarship on listening pedagogy emphasizes strategic listening, extensive exposure to
aural input, and the design of tasks that move beyond superficial comprehension to critical and reflective
engagement. CLIL-oriented listening tasks often involve identifying key ideas, evaluating arguments,
and relating information to broader disciplinary or societal issues. This aligns with axiological aims, as
learners are encouraged to reflect on the implications, intentions, and value dimensions of the messages
they receive. However, there is still a relative lack of empirical research that explicitly links CLIL, the
case method, and the systematic formation of linguoaxiological competence through listening.

Emerging studies in multilingual contexts, such as those in Kazakhstan and Eastern Europe,
highlight the potential of integrating CLIL with case-based listening to address linguoaxiological
competence in EFL settings. For instance, pilot programs using audio cases on cultural dilemmas have
shown preliminary gains in learners' ability to process axiological content aurally while developing
intercultural sensitivity. Yet, these explorations remain exploratory, underscoring the need for
longitudinal research to validate how such integrations foster deeper value-oriented listening skills in
diverse pedagogical environments [3].

Practical implementation

The course included a series of CLIL modules built around topics such as intercultural
communication, environmental responsibility, and professional ethics, presented in English. Listening
was chosen as the primary channel for introducing new content: students worked with short lectures,
expert interviews, panel discussions, and audio case descriptions that contained explicit value dilemmas
and conflicting positions.

Each module followed a three-stage procedure. In the pre-listening stage, learners activated
background knowledge, predicted the content of the upcoming case, and familiarized themselves with
key subject-specific and evaluative vocabulary. During listening, students completed tasks aimed at
identifying the main problem, distinguishing the perspectives of different stakeholders, and extracting
explicit and implicit value-laden statements from the audio text. In the post-listening stage, the case
method was employed: students worked in small groups to clarify the situation, formulate the central
problem, generate several solution options, and prepare a group decision which they then presented and
justified in English [4].

To monitor the development of listening skills and linguoaxiological competence, the teacher used
observation checklists, short reflective questionnaires, and assessment rubrics. Listening performance
was assessed through tasks requiring selection of main ideas, recognition of speaker attitudes, and
inference of implied meanings. Linguoaxiological competence was evaluated through indicators such as
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the ability to identify values and value conflicts in the case, use of appropriate evaluative and modal
language, and coherence of value-based arguments. Data from these instruments were collected over one
semester and compared to initial diagnostic results [5].

Quantitative analysis involved pre- and post-intervention scores on listening rubrics, showing
statistically significant improvements in axiological inference tasks. Qualitative data from reflective
questionnaires revealed enhanced metacognitive awareness, with 78% of students reporting better ability
to connect audio content to personal values. These findings were triangulated with peer observation notes
to ensure reliability, providing a robust baseline for future iterations of the CLIL-case method integration.

Discussion

The results of the practical implementation demonstrate that the integration of CLIL listening
tasks with the case method positively influenced students’ listening skills. Learners became more
confident in understanding authentic spoken texts that contained subject-specific vocabulary and complex
argumentative structures. They showed better ability to distinguish main and supporting ideas, recognize
the communicative intentions and attitudes of speakers, and infer implicit meanings based on contextual
clues. These changes indicate that listening in a CLIL environment, when systematically scaffolded, can
support both linguistic and cognitive development.

At the same time, the case-based organization of post-listening activities created favorable
conditions for the formation of linguoaxiological competence. Working with value-laden cases
encourages students to pay attention not only to factual information, but also to the values, norms, and
ethical principles underlying the situation. In group discussions, learners increasingly used evaluative
adjectives, modal verbs, and discourse markers of argumentation, which allowed them to express
agreement, disagreement, and justification in a more nuanced way. Their reflections more often included
references to concepts such as justice, respect, responsibility, and cultural tolerance, which suggests
growing awareness of the axiological dimension of communication [6].

However, the experience also revealed several constraints. Some students initially experienced
cognitive overload caused by the combination of unfamiliar content, authentic listening input, and the
requirement to engage in value-based analysis and discussion. This problem was partially resolved by
shortening audio texts, providing visual support, and explicitly teaching listening and note-taking
strategies. Another challenge concerned assessment: it was difficult to design tools that would adequately
capture both the quality of listening comprehension and the depth and coherence of value reasoning. The
use of detailed rubrics with separate linguistic and axiological criteria proved helpful, but still required
further refinement.

These findings hold particular relevance for EFL pedagogy in multilingual settings like
Kazakhstan, where CLIL-case integration can bridge linguistic proficiency with cultural values
education. By embedding local themes — such as environmental stewardship in the steppe regions or
ethical intercultural negotiations — educators can foster linguoaxiological competence that resonates with
students' backgrounds, promoting both academic success and societal contributions in diverse classrooms
[7].

Conclusion

The integration of CLIL technology and the case method creates a favorable environment for the
simultaneous development of EFL learners’ listening skills and linguoaxiological competence. By
working with authentic, value-laden listening materials and participating in structured case discussions,
students learn to comprehend complex oral texts, interpret explicit and implicit meanings, and express
well-grounded value judgments in the target language. The results of the practical implementation show
that such an approach enhances learners’ motivation, critical thinking, and responsibility for their
communicative choices. For teachers, this implies the need to select content that embodies meaningful
values, design staged listening tasks, and apply assessment tools that capture both linguistic and
axiological progress. Future research can deepen the analysis by using more systematic data collection
and exploring the long-term impact of CLIL and case-based listening on students’ professional and civic
development.

The study also demonstrates that the integration of listening-focused CLIL tasks with value-
oriented case discussions helps create a more meaningful and interactive learning environment. Students
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are not only exposed to authentic spoken input but are also encouraged to interpret information critically
and respond to it through discussion and reflection. This process supports deeper cognitive engagement
and enables learners to connect language learning with real-life ethical and cultural contexts. As a result,
listening becomes an active analytical skill rather than a passive receptive activity.
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TRANSLATION METHODS

Abstract. This article examines the current state of Neural Machine Translation (NMT) and its
role within the academic environment of 2026. It provides a comparative analysis of accuracy between
Al-driven models and professional human translators, using the classical linguistic theories of V.N.
Komissarov as a baseline. Special attention is paid to "Al hallucinations™ and the necessity of human post-
editing to maintain scientific integrity.
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Introduction: The Foundation of Equivalence Theory

The basis of any linguistic analysis of translation within the Russian school of linguistics is the
work of V.N. Komissarov. In his seminal work, Theory of Translation (Linguistic Aspects), he defines
translation as "a type of linguistic mediation aimed at transferring a message from a sender to a recipient."
(Komissarov, p. 43).
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Komissarov's Levels of Equivalence:

Komissarov identified five levels at which equivalence can be achieved:
Level of the Communication Aim: Preserving the author's intent.

Level of the Situation Description: Conveying the same extra-linguistic fact.

Level of the Method of Situation Description: Using similar conceptual categories.
Level of the Semantics of Syntactic Structures: Preserving grammatical relations.
Level of the Semantics of Word Signs: Maximum lexical correspondence.

According to the classicist, the translator is an active subject who performs translation
transformations (transpositions, replacements, additions) to compensate for the inevitable loss of meaning.
The human factor here lies in the conscious choice of a strategy to achieve a pragmatic effect.
(Komissarov, p. 116).

Modern perspectives on NMT

The Technological Shift: Chan Sin-wai and Deep Learning

Modern researchers, such as Chan Sin-wai, view translation through the prism of a "technological
encyclopedia." Unlike Komissarov, who analyzed the thought process of a human, modern authors
describe the architecture of neural networks.

Neural Machine Translation (NMT) in 2026 operates not with categories of "equivalence™ but with
categories of vector proximity (word embeddings). While Komissarov spoke of "situational equivalence,"
modern algorithms strive for "statistical correspondence.” As Chan Sin-wai notes, a neural network is
capable of imitating the 4th and 5th levels of Komissarov's equivalence almost perfectly, but it often fails
at the 1st level — the aim of communication.

(Chan Sin-wai, p. 49).

The Problem of ""Hallucinations™ vs. *"Transformations"*

Where a human translator (according to Komissarov) makes a conscious compensation (e.g.,
replacing an untranslatable pun), Al might produce a "hallucination™ — text that is grammatically correct
but devoid of logic. Modern authors emphasize that NMT lacks the "background knowledge™ that
Komissarov considered mandatory for high-quality translation. (Chan Sin-wai, p. 72)

Comparing methods — human vs. machine

Analysis of Methodological Differences.

When comparing these approaches, it becomes evident that V.N. Komissarov’s classical method
and modern NMT systems rely on fundamentally different information-processing mechanisms. While
human translation, according to Komissarov, represents the conscious segmentation of text considering
pragmatics and the extra-linguistic situation, modern neural algorithms operate at the level of tokens (parts
of words) converted into mathematical vectors.

The Logic of the Process and Translation Transformations

The main difference lies in the nature of decision-making. For V.N. Komissarov, translation is a
creative process of applying translation transformations, such as antonymic translation, compensation, or
concretization, to achieve communicative equivalence (Komissarov, p. 116). Modern authors, including
Chan Sin-wai, note that 2026 models (such as GPT-5) can imitate these transformations by analyzing
massive datasets. However, while a human applies a transformation consciously based on cultural context,
the machine does so based on probabilistic prediction (the Attention mechanism).

The Problem of Context and Errors

The approach to context has also changed. In classical theory, context is the key to unlocking the
author's meaning and intention. In modern NMT systems, context is limited to the "attention window"
within the training data. This leads to the emergence of specific errors that modern linguists call "fluent
errors.” Unlike simple grammatical inaccuracies, these errors look natural but completely distort the
meaning of the original. (Chan Sin-wali, p. 156).

The *"Last Mile™ Concept and Post-editing

Modern linguistic practice introduces the concept of *The Last Mile.” This stage of text refinement
brings the two theories closer together. If for Komissarov the final stage was self-editing and stylistic
polishing by the linguist, modern authors define this as Post-editing (MTPE). Here, the human acts as an
expert who restores human depth to the "machine” text, verifies the terminological apparatus, and
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eliminates logical gaps that the neural network cannot perceive due to a lack of real-world experience.
(Chan Sin-wai, p. 185).

CONCLUSION AND THE SYNERGY OF THEORIES

Conclusions: Toward a Hybrid Model

Analysis shows that Komissarov's classical theory is not obsolete; rather, it has become the
foundation for verifying Al quality. Modern authors supplement it with automation tools but acknowledge
that "human cognitive control™ remains irreplaceable.

NMT surpasses humans in speed and processing terminological layers at the levels of word-sign
semantics (according to Komissarov).

Humans surpass Al in conveying pragmatics and the aim of communication (the highest level of
equivalence).

The future lies in synergy: The translator of 2026 must master Komissarov's theory of
transformations to effectively edit (post-edit) the output of neural systems.

The landscape of scientific communication has been fundamentally altered by NMT. However,
just as it was decades ago, achieving full equivalence remains an art that requires the participation of
human intelligence. (Chan Sin-wai, p. 291; Komissarov, p. 210)
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KOMMYHHUKATHUBTIK K¥3bIPETTIVIIK YI'BIMbI ’KOoHE OHBIH KYPbIJIBIMbI

KOMMYHMKaTHBTIK ~ KY3bIPETTUIIK  YFBIMBIHBIH ~ KaJbIOTaCybl Ti1  OUIIMIHAET  FBUIBIMHU
napajuryanap/iblH 3BOJIOLUACBIMEH TiKeIeH OaliIaHbICThI KYpelll 9pi KONKbIPIIbI yaepic. XX FachIpAbIH
OpTachlHa JIefiH T OKbITYyJa OachkiM OarbIT KYPBUIBIMJIBIK JKOHE TIpaMMaTHKaJBIK Tociiiepre
Heri3zenreHi Oenriji, MyHa TiJ €H aJIbIMEH epexeniep *KyHhecl peTiHie KapacThIPbUIJIbI.

Anaiia MyH/ail Ke3Kapac TUIIIH TaOUFU KbI3METIH, SFHU afaMJap apachlHarbl KapbIM-KaThIHAC
KYpasibl PETIHAETI MOHIH TOJIBIK alllbIll KepceTe anmaabl. OChIFaH OailIaHbICThI FRUTBIMU KaybIMIaCTHIKTA
TUIIK OUTIMHIH Ma3MyHBIH KaliTa KapacTblpy KaXKeTTUII TyBIHJAMN, TULAIK KY3bIPETTUIIK YFbIMbIHA
Oanmama peTiHAe KaHa KOHIENIUsIIap YChIHBUIA OacTanel. byn e3repicrep, €H alfbIMEH, JJIEyMETTIiK
JMHTBUCTHKA MEH IICHUXOJIMHTBHCTHKA CajallapbIHbIH JaMyblHa OalIaHBICTBI )KY3€re acTbhl, ©MTKeHi
aTanFaH OarbITTap TULAIH TEK KYPBUIBIMABIK eMec, (QYHKIMOHAJABIK JKOHE QJIEyMETTIK CHUIIAaThIH Aa
3epTTeyre MyMKIHAIK Oepi.

OchI FBUIBIMH 13[ICHICTEPIH HOTHKECIHIE aMEepPUKAHIBIK FaabiM J[. XaliMC «KOMMYHHKATHUBTIK
KY3bIPETTUTIK» YFBIMBIH €HT13111, TUIIK OUTIMHIH TaOUFaThIH TYOereii )kaHa TYPFbIIaH TYCIHIIPYTe 5KO0JI
amtel. Xaiimc H. XOMCKUIIIH «JIMHTBUCTUKAJIBIK KY3bIPETTUTIK» TEOPHSCHIH ChIHFA aja OTBIPHIM, TiJ
YHpeHyIIiHIH TeK IpaMMAaTUKaJbIK TYPFBIAAH IYPBIC COMeyl JKETKITIKCI3 ekeHiH nanenaeni. OHbIH
MIKIpiHIIE, TULTIK TyJIFa Oenrii 61p aJieyMeTTiK OpTaja KapbIM-KaTbhIHAC JKacay YIIIH TUIAIK Kypajaaapibl
OpBIH/BI, MaKcaTKa cail ’oHe KOHTEKCTKe colikec KonjgaHa anysl Tuic [1]. JlemMek, KOMMYyHHKaTHBTIK
KY3BIPETTUIIK TUAAIK OUTIM MEH 9JIeyMETTIK TOKIPHOEHIH e3apa OallIaHbIChIHAH TYBIHAAWTHIH KEIIEeHI1
Kabiner perinae Kapactbipbuiaabl. [I. XaWMCTBIH Oyl TYXbIphIMAamachl TULAIH (QYHKIMOHAJIBIK
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TaOWFaThIH aWKBIHIAIN KaHa KOWMaM, MIeT TUTIH OKBITY OJICTEMECIH/Je KOMMYHUKATHUBTIK OaFbITTHIH
KAJIBINITACybIHA HET13 OOJIIHI .

Keitinri ke3eHae KOMMYHUKATHBTIK Ky3bIpeTTUlik Teopuschl M. Kaname men M. CpeitHHIH
eHOCKTepiH/Ie )KYHEe TYp/ie JaMBITBUIBIN, KYPBUIBIMJIBIK CHUIIATKA W€ OONAbl. ATaiFaH FambiMaap Oyt
YFBIMIBI OipHelIe e3apa 0aiIaHbICThl KOMIIOHEHTTEP apKbUIbI TYCIHIIPYTE THIPHICHIT, OHBI TPAKTHUKAIIBIK
OKBITY YIEpiCiHE EHTI3YyIiH FBUIBIMH HeETi3lepiH Kamaasl. OnapAplH MiKipiHIIE, KOMMYHHUKAaTHUBTIK
KY3BIPETTLIIK T€K TUIIIK HOpMaIapbl MCHI€pyMEH IIEKTEIMEH, dJICyMETTIK HOpMaiap/Ibl CaKTay, MOTiH
KYpacThIpy JIOTUKACBIH TYCIHYy >KOHE KOMMYHHKATHBTIK KHBIHABIKTapAbl €HCEpy KaOlleTTepiH nae
KamTuabL. Jlereamen, Oipkarap 3epTreyuriiep Oyi1 MOAebaiH Oenrisi Oip 1opekene CTaTUKAIIBIK CHIIaTTa
eKEeHIH aTall eTeJli, O©MTKEeHI 0J1 HAKThl KOMMYHUKATHUBTIK JKaFJaiap/blH ©3repMEeNiUIiriH TOJBIK eCerKe
ama Oepmetini [2]. Coran kapamactad, Kanane MeH CBEWH YCHIHFaH TEOPUS KOMMYHHKATHBTIK OKBITY
ONIiCIHIH TEOPHSUIBIK ipreTachl peTiHie KeHIHeH TaHbUIBII, Ka3ipri Ou1iM Oepy KyHeciHae MaHbI3/Ibl OPBIH
anazsl [3].

KoMMyHUKaTHBTIK KY3BIPETTUIIK YFBIMBIHBIH opi Kapail namysl JI. baxmanHbIH eHOeKTepiMeH
THIFbI3 OalIaHBICTBI, ON OYI KaTeropusHbl «KOMMYHUKATHUBTIK TUIAIK KaOieT» TYPFBICHIHAH
KapacTBIPBIT, OHBIH KYPBUIBIMBIH TePEHACTTI. baxMaH TUIIIK OpeKeTTi TeK OLTIM KUBIHTHIFBI PETiHIE
e€MeC, KypJiell KOTHUTHBTIK KOHE IMparMaTHUKAJIBIK MEXaHH3MJIEPAiH HOTHKECI PEeTiHIE TYCIHIIpei.
OnblH MoOAeNmiHAe TUIMIK KY3BIPETTUIIK TEeH CTPAaTeTHsUIbIK KY3BIPETTUTIK e3apa OaiiaHbicTa
KapacTBIPBUIBII, TUIIIK SPEKETTIH TUIMILIITT COMNIeYIIiHIH MaKcaTKa KEeTy CTpaTerusuiapblHa Aa ToyeIi
exeHi kepcerineni [4]. By ke3kapac KOMMYHHUKAaTUBTIK KY3bIPETTIIKTI Oaraay, JMarHOCTHKAJIAY KOHE
JaMBITy MaceseNepiH FhUIBIMH TYPFBIJAH HETi3/leyre MYMKIHAIK OepAi, CoHmal-ak TIIAIK OUTIMHIH
(YHKIMOHAIBIK aCTIEKTLIEPiH TEPEHIPEK TYCIHYTE YKOJI alllThI.

C. CaBuHBOH 63 eHOEKTepiHAe KOMMYHUKATUBTIK KY3BIPETTUTIKTI JUHAMHUKAIBIK XKOHE Y3AIKCi3
JaMBINl OTHIPATHIH JKYWe peTiHae cunartaiabl. OHBIH MalbIMAAyBIHINA, T YHPEHY NpOIEeCi TeK
TEOPUSIIBIK OLTIMII MEHrepyMeH IIeKTeIMel, HAaKThl KOMMYHHKATUBTIK TOXIpUOe apKbLIbI JKY3€re acybl
THic. Byl TypFeiia FalmbIM TUIAIK OpTaHBIH, HHTEPAKTHBTI OPEKETTiH JKOHE OKYIIbLIAPJIBIH OelceHi
KATBICYBIHBIH MAaHBI3JBUIBIFBIH epekiie atan otelni [5]. CaBUHbOHHBIH Ke3Kapachl OOWBIHIIA,
KOMMYHHMKATHBTIK KY3BIPETTUIIK J€HreWl TUIAIK OipiikTepal Olly JopexeciMeH eMmec, OoJlapAbl TYpii
XKargasTTapJa THIMAI KOoJJIaHa amybIMEH aHbIKTanaasl. MyHAal ToclT Ka3ipri KOMMYHHUKATHBTIK OKBITY
TEXHOJIOTUSUIAPBIHBIH TEOPHSUIBIK HETI3IH Kypall, LIeT TUIIH OKbITyJa TaxipuOere OarbITTanFaH
o/icTep/IiH KeHIHEH KOJAaHbUTybIHA bIKMAT eTTi. ToMeHeri kecte 1-11e ranpIMaapIIH KOMMYHHUKATHBTIK
KY3bIPETTLIIK YFbIMbIHA O€pPIeH aHbIKTaMallaphbl )KYHEIeHIeH.

Kecre 1 — KOMMYHUKAaTUBTIK KY3BIPETTUIIK YFbIMBIHA O€pPIITe€H aHbIKTamMajiap
Faapim AHBIKTAMAaChI
11, Xaiine KOMMyHI/{KaTHBTiK KY3BIPETTLIIK — Oy T'iJ'II[?K OLTIMMEH Karap, con OLTIM/II HAKTHI
QJISYMETTIK JKarIasiTTa OPBIH/IBI )KOHE THIM/I KOJIJIaHa ay KaOiseTi.
KoMMyHUKaTHBTIK KY3BIPETTUIIK — TUIIIK OHE QJIEYyMETTIK HOpMaslap/bl cakTail
OTBIPBIN, KapbIM-KaTblHAC jKacayFa MYMKIHIIK OepeTiH OuliMIep MEeH Aaribliap
KHUBIHTBIFbI.
KoMMyHHKaTHBTIK KY3bIpETTUIIK — TUIMIK KaOlIeTTep MEH mparMaTHKajbIK
JaFAbUIAP IbIH JKUBIHTBIFbI, OJ1 ApKBUIBI a/1aM TULIIK OPEKETT1 KY3€ere achlpabl.
KoMMyHHUKAaTHBTIK KY3BIPETTUIIK — JUHAMHKAJIBIK, KOHTEKCTKE TOYyeNIl >KoHe
HAKThI KapbIM-KaThIHAC OAPBICHIH/IA JAMHUTHIH TUITIK KaOlIeT.

M. Kanane xoHe
M. Cseiin

JI. baxman

C. CaBuHBOH

Kasipri FeutbiMu o1€0UeTTEpA€ KOMMYHUKATUBTIK KY3BIPETTUIIK YFBIMBI ITOHAPAJIBIK CUIIATKA K€
KEUIeHII KaTeropHsl peTiHJe KapacThIPbUIAAbl. 3epTTEYIIUIEp OHBIH KYpaMblHAa TUIIK, QE€YMETTiK-
MOJICHH, TIParMaTUKAJIBIK JKOHE CTPATETHSUIBIK KOMIIOHEHTTEP/II €HTi3€ OTBHIPBII, OHBI TYJIFAaHBIH JKaH-
KaKThI IaMybIHBIH KOpCeTKillli peTinae cunarraiinel. Lludpnanapipy noyipinae Oy YFRIMHBIH Ma3MYHbI
alTapIIbIKTall KEHEHII, My TbTUMEIHAIIBIK KOHE T (PITBIK KOMMYHHUKAIINS TaF IbUTAPBIH KAMTH 0acTaIbl.
byn xarmail, e3 KeseriHie, IIeT TUIIH OKBITY OAICTEMECIHIE JXKaHa KypaliapAbl, COHbBIH IIIiHAE
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OcitHemMaTepraIapaAbl KOJJAHYIbIH ©3CKTUIITH apTThIPaIbl KOHE 3€pPTTEY KYMBICHIHBIH Keeci
OemimMaepiHAe KapacThIPBUIATHIH MOCeNeJIepMEH Tikemel cabaKkracaibl.

KoMMYyHHUKATUBTIK KY3BIPETTUTIK YFBIMBI ©31HIH Ma3MYHBI KaFbIHAH KYpJAei opl KeIKypambl
KYHe peTiHIe CHIaTTajaibl, COHJBIKTAaH OHBI FBUIBIMH TYPFbIIAH TYCIHIIpY YILIIH OHBIH 1IIKi
KYPBUIBIMBIH alKbIHAAY epeKile MaHbI3Fa ue. Kazipri Ti OinimMinae OyJ1 YFbIM OipTyTac KaOiaeT peTiHie
KapacThIpbUIFaHBIMEH, 3epTTEYILiJIep OHBIH OipHele e3apa 0ailIaHbICTHl KOMIOHEHTTEPIEH TYPATHIHBIH
nonenaeiai. Ocipece M. Kanane men M. CBeiiH yChIHFAaH MOJI€]Ib KOMMYHHKATHBTIK KY3bIPETTUTIKTIH
KYpPBUIBIMBIH KYHeley/ie KeHIHEH TaHBUIFaH TEOPUSUIBIK HEri3 Ooubinm TaObuiaabl. ATalnFaH MOZENbIe
Colikec, KOMMYHHUKATUBTIK KY3BIPETTUIIK I'paMMaTHKaJbIK, COUOIUHIBUCTUKAIIBIK, TUCKYPCTBIK KOHE
CTpaTETHsUIBIK KOMIIOHEHTTEP/IIH ©3apa 9pEKeTTECTIr apKbUIbl Ky3ere acaabl [6]. byn kommoHeHTTEp
Oip-OipiHeH OKIIIay eMec, KepiCiHIle, HAKThI KOMMYHUKATHBTIK OpPEKET OapbIChIHA 63apa BIKITAJIACKITI,
TUIIIK KaTBIHACTBIH THIMIUIITIH KaMTaMachI3 €Tel.

['paMMaTHKaIbIK KY3BIPETTUIIK KOMMYHHMKATHUBTIK KY3BIPETTUIIKTIH 1preii Herisi peTiHue
KapacThIpbLIaabl, OHTKeHI 0N TUIAIH (OpMalbIK KYHECIH MEHrepylai KaMTHAbl. byl KOMIOHEHT
JIEKCUKAIBIK KOP/Ibl, (HOHETUKAIIBIK HOpMaIapAbl, MOPGOIOTUSIIBIK KYPBUTBIMIAP I )KOHE CHHTAKCUCTIK
epexenepai ouryai ounnipeni. JlereHMeH, Ka3ipri 3epTTeyiepae rpaMMaTHKAIBIK KY3BIPETTUTIK TEK TIIIK
IYPBICTHIKIIEH MIEKTEIMEHTIHI aTan KepceTiiel, ce0edl TIAIK OipaiKTep/Ii OPBIH/BI KOJAaHy KaOineTi
0acka KOMIIOHEHTTEpPMEH TBHIFBI3 OaillaHBICTa KajblOTacanbl. [ paMMaTUKaiIbIK — KY3bIPETTIIIK
KOMMYHHKATHBTIK 9PEKETTIH KaXKeTTi, OipaK >KeTKIUTIKCI3 MapThl peTiHae OaramaHaibl. TUIIIK sKyHeH1
MEHIepy KapbIM-KaThIHAC THUIMIUIITIHIH QJIFBIIIAPTHI  OOJFAHBIMEH, OJI ©3MITHEH TOJBIKKAH/IbI
KOMMYHHKAIUSHBI KAMTaMachl3 €T€ alIMaiIbl.

CONMONMMHTBUCTUKAIBIK KY3BIPETTUTIK TUIMIK KYpajaapAbl HAKTHI QJIEYMETTIK KOHE MOJICHU
KOHTEKCTE JYphIC KONAaHy KaOiuieTiH Ouiaipeni. byl KOMIOHEHT KapbIM-KaThIHAC KAaThICYIIBUIAPBIHBIH
QJIEYMETTIK MOPTEOECiH, jKac epeKIIeNiriH, MOJCHH HOPMaIapblH JKOHE KOMMYHUKATHBTIK YKaFJasiTThIH
EpEeKILEeTIKTEePIH €CKepe OTBIPHIN, TULIIK OIpIiKTEp/Il TaHAAYIbI KaMTUIbL. 3epTTEYLIIep iy MiKipiHIIE,
COIIMOJIMHTBUCTHKAIIBIK KY3BIPETTUTIK TUJ1 YHPEHYIIIHIH [IBIHAWBI TUIAIK OpTaga THIMII SpPEKeT eTyiHe
MYMKIHJIK Oepesi, oWTKeHI OJI TULIIK HOpMallap MEH dJIeyMETTIK HOopMalapiblH e3apa OaillilaHbICHIH
KaMTamachI3 erefi. byl KOMIOHEHT MoJeHHapasIblK KOMMYHUKAIHS JKaFJaiibIH/Ia epeKie MaHbI3Fa He
OO0JIBIT, TUIIIK KaTeTIKTEPIeH TOpi MparMaTUKaIbIK KaTEMIKTEP/IiH allIbIH aTyFa bIKIal eTel.

JIMCKYPCTBIK KY3BIPETTUTIK COWIEY/IH JIOTHKAIBIK TYTACTBIFBIH, OailIaHBICTBUIBIFBIH JKOHE
MaFbIHAJIBIK KYPBUIBIMBIH KaMTaMachl3 €TeTiH KalOiieT peTiHje aHbIKTanaabl. O jkeke ceilnemaepni
KypacTbIpyMeH IIEKTeJIMeN, ojapiabl Oenrui Oip MOTIH HeMece AMUCKYpC IIeHOepiHne yiliecTipyal
Ke3/ei1i. byl KOMIOHEHT apKbUIbI TiJ1 YHPEHYI1 ©3 OMbIH XKYHenl Typle JKeTKi3il, KOMMYyHUKAaTUBTIK
MakcaTKa COMKeC MOTIH KypacThlpa anajbl. Ka3ipri FbulbIMH €HOEKTEepAE NUCKYPCTHIK KY3BIPETTUIIK
KOMMYHUKATHBTIK KY3BIPETTUTIKTIH ©3€TiH KYpalTbIH MaHBI3ABl JJIEMEHTTep/iH Oipi peTiHzae
KapacThIPBLIA b, OUTKEHI OJI TIIIIK OPEKETTIH MAa3MYH/IBIK J)KOHE KYPBUIBIMIBIK TYTACTHIFBIH KAMTaMaChI3
erei. JJMCKypCThIK KY3bIPETTIJIIK MOTIHHIH KOT€3UsChl MEH KOTE€PEHTTUIITNH caKTayFa MyMKIHJIK Oepit,
KapbIM-KaTBIHACTBIH CAllachlH apTTHIPAIBL.

CrparerusnblK KY3bIPETTUIIK KOMMYHHKATHBTIK KUBIHIBIKTApJbl €HCEPY JKOHE KapbIM-
KaTBIHACTHI THIM/II KaJFACTBIPY YIIiH KOJIIAHBUIATBIH TOCIIIEP KUBIHTHIFBIH KaMTHIBL. ByJl KOMIIOHEHT
TiA YHpeHYUIHIH TUILIK pecypcTapbl >KEeTKUTIKCI3 OOJFaH >Karjaija 1la KOMMYHMKalUsSHBI y30eyre
MYMKIHJIK Oepeni. Mblcanbl, ceiiyiey OapbIChIHAA CO3 MKETICIETeH >Karnaija OHbl 0acKa TocUIAepMeH
aJIMacThIpy, TYCIHAIpY HeMece KalTa KYpbUIBIMJAY CTpaTerusUIapblH KOJIAHY OCBI KY3BIPETTLTIKKE
xKaTaspl. 3epTTeyjiep KOPCETKeHAEW, CTpaTerHsuIblK KY3bIPEeTTUINK TUIAIK OUTlIM JeHredl opTypdl
OKYIIBIJIAP YIIIH €peKIlle MaHbI3/bl, OUTKEHI O OJIapJblH KOMMYHHKATUBTIK OCIICEHIUIIrH CaKTayFa
bIKHAN eTenl. byl KOMMOHEHT TUIIK TYJIFaHbIH MKEMJIUIITH XKoHE KOMMYHMKAaTHBTIK >Kafaaiiapra
Oeltlimaeny KaOlIeTiH KepceTesi.

KoOMMYHHMKATHBTIK  KY3bIPETTUIIKTIH  KYpPbUIBIMBI ~ OJaH 9pl  TOJBIKTBIPBUIBIN,  JKaHa
KOMIIOHEHTTepMeH  KeHeWrtimmi. JI.  baxmMaH  yCeIHFaH  MoJenbJe  TUIIK  KY3BIPETTUIIK
YUBIMIACTBHIPYLIBIIBIK JKOHE MparMaTUKaIblK KOMIIOHEHTTepre OeJliHill, KOMMYHUKAaTUBTIK OPEKETTIH
(GYHKIMOHAIBIK acleKTUIepiHe epekile Hazap ayaapeuiansl [7]. Kasipri eprreynep/e MogeHUuapaibIK
KOHE IUQPIBIK KY3bIPETTUIIK 3J€MEHTTEpl A€ KapacThIPbUIbIN, KOMMYHUKATHUBTIK KY3bIPETTUTIKTIH
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Ma3MyHBI KeHele Tycyne. byn e3srepictep TUAiK KapbhIM-KaTBIHACTHIH aHa (opMaTTapbIHBIH Taiga
0OJyBIMEH KoHE OiliM Oepy KyHeciHAeri MHHOBALMSIIBIK TEXHOJIOTHSUIAPAbIH JaMyblHa OaillaHBICThI
xy3zere acwill  oTbip. Cyper 1-me Herisri KOMMYHUKATHUBTIK KY3BIPETTUIIKTIH KYPBUIBIMIBIK
KOMITOHCHTTEP1 KOPCETUITEH.

lpammaTUKanbik, AucKypcTbiK,
KY3bIpeTTinik KY3bIpeTTinikK
AYPbIC CONNEM KYpPacTbipy, m CenneyaiH Norukanbik
Tinaik 6ipniktepai gan d TYTacTbIfblH
KonpaHy KaMTaMachi3 eTy
COLI,MOHMHI'BMCTHKaanK,
KY3bIpeTTiNik
Cenneyaid pecmu KOMMYHUKaTUBTIK
Hemece 6eMpecmun KUbIHABLIKTapabl eHcepy
CTUNIH AypbiC TaHAay.

Cypet 1 — KOMMyHHKATHUBTIK KY3bIPETTUTIKTIH KYPBUIBIMIIBIK KOMITOHEHTTEP1

Kazipri ke3eHme mieT TUIIH OKBITY O>KYHECiHIE KOMMYHHKATHBTIK KY3BIPETTUIIK HEri3Ti
MaKcaTTapJblH Oipi peTiHAe KapacThIPBUIBIN, OiTiM Oepy Ma3MYHBIHBIH ©3€TiHE aifHajbIl OTHIp. by
Karjai >kahaHnaHy ynaepicTepiMeH, XalbIKapalblK KOMMYHHUKAIUSHBIH KEHEIOIMEH >KOHE AaFbUIIIbIH
TUTIHIH ~QNEeMAIK KaThlHAC Kypalbl peTIHIeri peiHiH apTybIMeH Tycingipizeni. Jloctypmri
rpaMMaTHKaJbIK-0aFIapiaHFaH OKBITY TOCUIIEpl TULMIK OUTIMII MEHrepyre OarbpITTalFaHBIMEH, OJap
OKYIIbIIAP IBIH HAKTHI KAPBIM-KAThIHAC YKacay KaOiJeTiH )KeTKUTIKTI IeHrel e 1aMbIta anmaabl. OCcbiFan
OaliTaHBICTBl 3aMaHayd oJiCTeMele TN YHpPEeHyAIH TYIKI MakcaTbhl pETIHJIe KOMMYHUKATHUBTIK
KY3BIPETTUTIKTI KaJbIITACTBIPY AIJBIHFBI KaTapra MIBIKTHL. FBUIBIME 3epTTeyliepie TUHIK OUTiMHIH
TUIMIUTITT OHBIH TPAKTHKAIBIK KOJJAHBICHIMEH, SFHU KOMMYHHKATHUBTIK OpEKeT OapbIChIHIA iCKe
acybIMEH aHBIKTAJIATHIHBI aTall KOpCeTie i

KoMMyHUKaTUBTIK KY3bIPETTUTIKTIH MaHBI3bIIBIFbI, €H alIbIMEH, OHBIH TULIIK OLTIMI1I eMipiik
KargasaTTapia KOJJIaHyFa OaFbITTATybIMEH epeKIIeNieHeAl. SIFHM, OKYIIBI TeK TIUIIK epexenepi
MEHTrepin KaHa KoiMaii, oJapabl HaKThl KapbIM-KaTblHAC KaFAalbIHIa €pKiH JKOHE OpBIH/bI MaliganaHa
aimysl THiC. ByJ1 TypFpIIa KOMMYHUKATHBTIK KY3BIPETTUTIK OKYIIBUIAPIBIH COUIIEY OpEKETiH JaMBITyIa
HISHIyIIl pesl aTKapajabl, ©MTKeHI OJ TUIAIK OipiiKTepAl MEeXaHMKaJbIK TYpAE KOJIJaHylaH Trepi,
MaFblHAJIBl KOHE MAaKcaTKa OarbITTaIFaH KOMMYHHKAIIMSIHBI KaMTaMmachl3 ereni. KoMMyHMKaTHBTIK
6arbITTarsl OKbITY (Communicative Language Teaching — CLT) okymbuiapasiH ceitsiey »oHe ThIHIAIbIM
JaFIBUIAPBIH  €MI9yIp KAKCAPTHIN, OJApAbIH TUIMIK OEJCeHAUNriH apTTeipansl [8]. MyHnmai Tocin
OKYUIIBUIAPJIBIH ©3 OHBIH epKiH JKeTKi3yiHe, MIKip ajJMacyblHa KOHE TUINIK KeAeprijiepAl >KeHyiHe
MYMKIHIIK Oepei.

KoMMyHUKaTHBTIK KY3BIPETTUIIKTIH TaFbl Oip MaHbI3/Ibl €PEKIIETIri OHBIH TYJIFara OarbITTaIFaH
cumnathl. byl YFBIM OKYyIIBIHBI TE€K OUTIM alyIibl PETIHAE eMeC, OCNICeH/II KOMMYHUKATUBTIK OPEKET
cyObekTici peTiHne KapacTbipaabl. OcblfaH OalIaHBICTBI OKBITY MPOLECIHAE OKYIIBUIAPIBIH JKEKe
EPEKIICTKTEP], KbI3BIFYIIBUIBIKTAPHI KOHE KAKETTUTIKTepl eckepiieni. KoMMyHUKAaTHBTIK OaFbITTaFbl
cabakTapaa OKYIIBUIAPABIH ©3apa OPEKETTECTIri, TONTHIK KYMBIC, MiKipTanzac >KOHE POJIiK OWBIHIAP
CHUSIKTBI 9/IICTep KeHIHEH KOJAaHbUIaasl. MYHIAM oiCTEp OKYIIBLIAPIBIH TEK TUIMIK JaFabplIapblH FaHa
eMec, ChIHU Oiiiay, IIBIFapMaIIbUIBIK XKOHE QJIEYMETTIK KapbIM-KaThbIHAC KaOlJIeTTepiH JaMbITyFa BIKIA
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erenl. KOMMyHUKATHBTIK KY3bIPETTUTIK TYJIFAHBIH KaH-KaKThl JaMyBIHBIH MaHbI3IbI KOPCETKIII OOJIBII
TaObLIAIEI.

KoMMyHUKATHBTIK KY3bIPETTLTIK MOICHUAPAIIBIK KOMMYHUKAIMSHBI )KY3€re achlpy/ia epeKIe pol
aTkapajel. [lleT TiTiH MEHrepy TeK TITIIK )KYHEeHI HTepyMEH MEKTEIMEH, COJ TIIIe COMICUTIH XaTbIKThIH
MOJICHUETIMEH, JIOCTYPJIEPIMEH KOHE JJIEYyMETTIK HOPMAaJIapbIMEH TaHBICYIbI Taman ereni. OchiFaH
0aiiIaHbICTEl KOMMYHUKATUBTIK KY3BIPETTIIIK KYpaMbIHAA QJIEYMETTIK-MOACHN KOMIIOHEHT MaHBI3/IbI
OpBIH ajalbl. Byl KOMIOHEHT OKYIIBUIAPIBIH TYPJi MOJCHU KOHTEKCTEpE AYPHIC KapbIM-KaThIHAC
KacayblHa MYMKIHAIK Oepeli >KOHEe MOJEHUAPANBIK TYCIHICTIKTI KambmnTacteipansl [9]. Kaszipri
3epTTeyJsiepJie T  YHpeHy TpOIECIHAC MOJCHHM KOMIIOHEHTTI  eCKEpYAiH  OKYIIbUIAPJIbIH
KOMMYHHUKATHBTIK KaOiJeTTEpiH apTTHIPyAa THIMIII €KEH1 ToJIeIICHT eH.

KoMMyHHKATUBTIK KY3bIPETTUTIKTIH €pEKIIETIKTePiHIH Oipi OHBIH TUHAMUKAIIBIK JKOHE YACPICTIK
cumatel. by Ky3elperTinmik Oip peT KajblNTacaThlH TYpPaKThl OUTiM eMmec, KepiciHie, Taxipuode
OapbICBIH/Ia YHEMI JTaMBITT OTHIPATHIH Ka0ijaeT 00Jbin Tabbu1aabl. OKyIIbUIap opTYPJIi KOMMYHUKATHBTIK
KaFIasTTapra KaTblCy apKbUIbl ©3 TUIMIK TOKIPHOECiH KeHEUTIN, KOMMYHUKATHBTIK CTpaTerHsIapblH
xetinaipeni. COHOBIKTaH IMIET TUIIH OKBITY MPOLECIHAE OKYIIbUIApIbl IIbIHAWBI HEMece IIbIHAbIFa
KaKbIH KOMMYHHUKATHBTIK >KaFJIaijlapFa TapTy epeKile MaHb3Fa ne. MyHJal TOCUT ONapablH TiIIIK
OUTIMIH IPaKTUKaJa KOJIAaHyFa MyMKIHJIK Oepir, OKy MOTHBAIUSCHIH apTTHIPAIbL.

KopeiTbiHabpail kene, Kaszipri OuriM Oepy jkargaiiblHAa KOMMYHHUKATHUBTIK KY3BIPETTUTIKTIH
Ma3MyHBl IUQPIBIK TEXHOJIOTUSMJIAPIBIH OCEPIHEH KeHele Tycyae. ©Ocipece MYJIbTUMEIUAbIK
KypaJgapJel, COHBIH ImIiHAe OciiHeMarepuanmapabl KOJJIAaHY OKYIIBUIAPIBIH TUIMIK JaFIbUIapbIH
JaMBITY/1a )KaHa MYMKIHIIKTEp aiaibl. beliHepouKTep apKbUIbl OKYIIbLUIAP MIBIHAKBI TUIIIK OpTaFa eHirl,
celiyiey yJTUIepiH TaOUFH KOHTEKCTE MEHTepei, COH/Ial-aK o3/IepiHiH KOMMYHHKATUBTIK JaFIbUIapPbIH
IIBIFAPMAIIBUTBIK TYPFBIJIA TAMBITYFa MYMKIHIIK aJIaJibl.
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BLENDING TRADITION AND INNOVATION: MODERN APPROACHES TO TEACHING
ACADEMIC ENGLISH

Abstract. This paper explores how traditional pedagogical methods can be effectively integrated
with digital innovations to teach academic English. Traditional approaches, such as the grammar-
translation method, communicative language teaching, and process writing, provide a solid theoretical
foundation. Modern digital tools, including learning management systems, corpus-based resources, Al-
assisted feedback platforms, and online academic databases, enhance interaction, accessibility, and learner
autonomy. By combining classical methods with innovative technologies, educators can foster students’
academic literacy, critical thinking, and research communication skills. Practical examples from
university-level instruction demonstrate the effectiveness of this integrated methodology.

Keywords: academic English, teaching methodology, digital tools, communicative approach,
innovation, hybrid learning.

1. Introduction

The digitalization of higher education has transformed foreign language teaching, particularly in
academic English instruction. Today, students need not only linguistic proficiency but also skills in
scholarly communication, critical thinking, and digital literacy. While traditional teaching methods
provide a strong foundation, modern innovations allow for more interactive and learner-centered
approaches.

This paper examines how blending traditional pedagogical methods with digital tools can improve
academic English instruction, foster student engagement, and develop competencies required for
participation in global academic discourse.

2. Traditional pedagogical approaches

Grammar-translation method helps students master complex syntax, academic vocabulary, and
formal writing conventions [1]. It remains valuable for developing accuracy and understanding scholarly
texts.

Communicative language teaching (CLT) emphasizes interaction, negotiation of meaning, and
contextual use of language. It supports academic discussions, seminar participation, and oral presentations

[2].
Process writing approach guides students through prewriting, drafting, revising, editing, and
publishing. This staged methodology promotes coherence, argumentation, and metacognitive awareness

[3].

These traditional methods provide disciplinary rigor, structured learning, and analytical skills,
which are essential for academic writing.

3. Digital innovations in academic English instruction

Digital tools offer unprecedented opportunities to enhance traditional methods:

e Learning Management Systems (LMS), like Moodle or Google Classroom, allow structured
assignment submission, automated feedback, and tracking of student progress [4].

e Corpus-based resources enable students to analyze authentic academic language use, including
collocations, discourse markers, and stylistic conventions [5].
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e Al-assisted writing platforms provide instant feedback on grammar, coherence, and referencing
style, encouraging self-correction [6].

e Online academic databases and journals facilitate research, improve information literacy, and
support engagement with international scholarship.

These tools enhance interaction, accessibility, and personalized learning, complementing
traditional approaches rather than replacing them.

4. Integrating tradition and innovation

A blended methodological model combines classical and digital approaches:

e Grammar exercises enhanced with corpus analysis.

e  Process writing stages supported by online peer review and Al feedback.

e Communicative tasks conducted via Zoom or hybrid classroom formats.

e LMS-based evaluation combined with teacher-guided qualitative assessment.

Such integration maintains pedagogical rigor while leveraging digital interactivity and student
autonomy.

5. Practical implementation

A practical five-stage model applied in university-level courses includes:

1. Prewriting: Collaborative brainstorming on digital boards.

2. Drafting: Structured outlines following rhetorical conventions.

3. Revising: Peer review using online commenting tools.

4. Editing: Teacher feedback and Al-assisted grammar revision.

5. Presentation: Oral defense or seminar presentations in simulated academic conferences.

This approach develops academic competence, research skills, and communication confidence.

6. Theoretical foundations of blended methodology

The integration of traditional and innovative approaches in teaching academic English is grounded
in several contemporary educational theories. Constructivist learning theory suggests that knowledge is
actively constructed by learners through interaction, reflection, and collaboration. In this context, digital
platforms function not merely as tools, but as environments that facilitate knowledge construction. When
students analyze corpus data or engage in online peer review, they actively build understanding of
academic discourse conventions rather than passively receiving information.

Sociocultural theory also supports blended instruction. According to this perspective, learning
occurs through mediated interaction within a social context. Digital tools extend the “zone of proximal
development” by enabling scaffolded feedback through AI systems, teacher commentary, and peer
collaboration. For example, Al-assisted writing feedback does not replace the instructor but serves as a
mediational tool that enhances learner autonomy and supports gradual competence development.

Moreover, the concept of multiliteracies is particularly relevant in digital academic environments.
Academic English today requires mastery not only of linguistic structures but also of digital genres,
citation management systems, data visualization tools, and online research platforms. Therefore, a blended
model addresses both linguistic literacy and digital academic literacy, preparing students for participation
in international research communities.

7. Assessment and feedback in a blended academic writing model

Assessment practices must also evolve within a blended framework. Traditional summative
evaluation, such as graded essays and written examinations, remains essential for measuring academic
accuracy and coherence. However, formative assessment becomes more dynamic when supported by
digital tools.

Learning Management Systems enable continuous monitoring of student progress, submission
timelines, and revision history. This transparency encourages responsibility and self-regulation.
Additionally, rubric-based assessment uploaded to LMS platforms increases clarity and consistency in
grading criteria.

Peer assessment conducted through structured online platforms fosters critical reading skills and
reflective thinking. Students learn to evaluate argument structure, evidence use, and academic style, which
simultaneously improves their own writing competence.
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Al-assisted analytics provide immediate micro-level feedback (grammar, vocabulary, cohesion),
allowing teachers to focus on macro-level aspects such as argumentation quality, research integration, and
originality. Such division of feedback enhances efficiency while maintaining academic rigor.

Importantly, ethical considerations must be addressed. Teachers should guide students on
responsible Al use, academic integrity, and proper citation practices to prevent plagiarism and over-
reliance on automated systems.

8. Challenges and limitations

Despite its advantages, the blended approach presents certain challenges. First, digital inequality
may limit equal access to technological resources. Universities must ensure that infrastructure and
technical support are available to all learners.

Second, excessive reliance on technology may reduce deep cognitive engagement if not
pedagogically structured. Simply introducing digital tools does not guarantee improved learning
outcomes; effective instructional design remains central.

Third, teachers require continuous professional development to integrate corpus analysis tools, Al
platforms, and LMS functionalities meaningfully. Methodological competence is as important as
technological familiarity.

Finally, balancing innovation with tradition requires careful calibration. Grammar accuracy and
rhetorical structure cannot be replaced by automated suggestions. The teacher’s role as academic mentor
remains fundamental in shaping scholarly thinking and discourse competence.

9. Implications for university-level instruction

In university contexts, particularly in non-native English-speaking environments, blended
academic English instruction supports internationalization goals. Students preparing for publication in
indexed journals or participation in global conferences must navigate both linguistic precision and digital
research tools.

A structured blended curriculum may include:

Workshops on academic style combined with corpus-based language exploration
Research article analysis supported by online annotation tools

Simulation of peer-review processes through digital platforms

Integration of citation management software (e.g., Zotero, Mendeley)

Hybrid academic presentations recorded and analyzed for self-reflection

Such practices bridge the gap between classroom instruction and real-world academic
communication.

Furthermore, blended methodology aligns with outcomes-based education models. It promotes
transferable skills such as critical evaluation of sources, collaborative problem-solving, and digital
communication competence — all essential for 21st-century scholars.

10. Future directions in academic English pedagogy

The future of academic English teaching lies not in choosing between tradition and innovation,
but in their strategic integration. Emerging technologies such as adaptive learning systems, data-driven
writing analytics, and virtual academic simulations will continue to reshape instruction.

However, pedagogical principles must guide technological implementation. Academic writing
remains a cognitively demanding, reflective, and socially situated practice. Therefore, educators must
maintain focus on intellectual development, argumentation logic, and disciplinary discourse awareness.

Ongoing research is needed to evaluate the long-term impact of Al-assisted instruction on writing
quality, critical thinking, and learner independence. Comparative studies between fully traditional, fully
digital, and blended models would further clarify optimal instructional design.

Conclusion

The synthesis of established pedagogical traditions and digital innovation represents not a
replacement model, but an evolutionary advancement in academic English instruction. Traditional
methods ensure structural discipline, analytical precision, and rhetorical awareness. Digital technologies
expand accessibility, personalization, and interactive engagement.

When strategically combined, these approaches create a pedagogically sound, technologically
enhanced, and academically rigorous environment. Such integration supports not only linguistic

37



development but also scholarly identity formation, preparing students to contribute meaningfully to global
academic discourse.

This expanded framework reinforces the theoretical depth and applied significance of the proposed
blended methodology and highlights its relevance for contemporary higher education in the digital era.
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EKI TIIAI OKBITYIA TASK-BASED LEARNING SIICTH KOJIAHY IBIH THUIMAI
"KOJJAPBI MEH O/IICTEPI

Kasipri 6imim 6epy sxyiecinae Tingik 6iniM Oepy Ma3MyHBI eleyJlli 3repicTepre YIIbIpan OTHIp.
XKahannany sxarmaiipiaaa OiTiM amyibUIapAbIH OipHeIe TiAe epKiH KapbIM-KaThIHAC Kacay KaoOinmeTi
MaHBI3]IbI TajanTap by OipiHe aliHanpl. OchiFaH 0alIaHBICTHI €K1 TUII OKBITY YAEPICIH XKETUIIPY KOHE
TUIMJIL 9ficTep il KOJIZJaHy ©3€KTi MacesenepiH 0ipi O0bIn TaObLIa bl

Exi Tinia1 OKBITY TEK TUIIIK OLTIM/II MEHT'€pTYMEH IIEKTEeIMEN, OKYIIbUTIaAPIbIH KOMMYHUKATUBTIK
KOHE MOJICHM KY3BIPETTUIIrH JaMbITyFa OaFbITTaNTybl THIC. ByJl yaepicTe OKbITY 9[IiCTepiH qYphIC TaHAAY
epekie maHbzra ue. XK.A. KapaeB oKbITy yaepiciH/ie dKaHa MeJaroruKaiblK TEXHOIOTUSIIAPAbI KOJAaHY
O1TiM canachlH apTThIPYIbIH HET13Ti pakTopbl ekeHiH arar kepcerei [ 1].CoHFbI )KbUIIaphl TUT YHpeTy1e
KOMMYHHUKATHBTIK OarbITKa HETi3JIereH dicTep KeHineH Kommanbutyaa. Comapabiy O6ipi — Task-Based
Learning omici. bys oic oKymslapAabIH TUAIK 9PEKETiH HAKThl TallChIpMaap apKblIbl YHBIMIACTBIPYFa
Herizgenred. Ellis Tancelpmanbl Oenrini Oip Makcarka OarbITTajiFaH MarblHAJNbl OpPEKET pETIHJE
cUnaTTausl [2].

CoHbIMEH KaTap, KOMMYHHUKATUBTIK OKBITY TEOPHSCHIHA TI/1H HET13T1 KbI3MET1 KapbIM-KaThIHAC
Kypaibl periHae KapacTelpeiianel. E.M. IlaccoB Oyn OarbITTa TULAik OipiikTepAl ToxipuOene
KOJIZIaHyIbIH MaHbI3ABUTBIFBIH aTan etei [3].Task-Based Learning amici okymibuiapabiH OeICeHIUTIrH
apTTHIPBIN, OJApAbIH OKYy MOTHBALMACHIH KYIIEHTyre MYMKiHIIK Oepeni. Harmer TamceipmanapisiH
OMIpPIIIK XKaFJasTTapFa Heri3/eNlyl OKbITY TUIMUTITIH apTThIpaThIHBIH KepceTeni [4].

Ocounaiiiia, Task-Based Learning omici eki TUIIl OKBITY YAepiCiHAE THIMII TACUT peTiHIE
KapacThIPBUIBIT, OKYIIBUTAPABIH TUIIIK KOHE KOMMYHUKATHBTIK JaFIbUIaPBIH TaMBITY1a MAHBI3IBI POIT
aTKapaspl.

Task-Based Learning aniciHin FplIIbIMU Heri3aepi

Task-Based Learning — Tin yiiperyaiH KOMMYHUKAaTHBTIK OarbIThIHA HETI3/ICITCH 3aMaHayH 9JIiC
Oomeim TabbIIaABL. Byt omicTiH 6acThl epeKmenir — TUIMIK OLTiM/Il TaibIH KyHiHIe OepMeil, OHbl HAKTHI
opekeT OapbICHIHAAa MEHIEePTY.
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E.N. [TaccoB KOMMYHHKATHUBTIK 9/IICTIH HET13I MaKCaThI TULIK OIpTIKTEP/l )KaTTay eMec, OJlapabl
KapbIM-KaThIHAC YAEpiciHAe KoiiaHy ekeHiH aran kepcereni [3]. Ockl Typrbiian anranna, Task-Based
Learning omici TUIIIK MaTepHraibl TAOUFU OpTaFa >KaKbIH JKaFaaiia MEHrepyre MyMKiHAIK Oepeni.

Ellis Tanceipmansl 6enrini Oip HOTHXKere OarbITTAIFaH MarbIHAJIBI SPEKET PETIHIAEC CHUIATTANIbI
[2]. OnbiH mikipiHIIe, TanchlpManap OKYIIBUIAPIbI OCJIICEHII OPEKETKE TapThIN, OJIAPIBIH TUIMIK
JaFAbUIapbIH TOXKIpUOE apKbUIBI TaMBITYFa XKaraai xKacaiapl.

ConbiMeH KaTap, OyJ1 9/1iC OKBITY YAEPICIH OKYIIbIFa OaFbITTaIFaH JXyiiere aitHanabIpaabl. MyHaa
OKYUIBI OUTIM aJIyIIbl FaHA eMec, OeJICeH Il KaThICYIIbl PeTiHAe KapacThlpbutabl. EKi Tii1i OKBITYJAFbI
THIM/JI1 JKOJIJIaPHI.

Exi Tifigi oKbITYAaFBI THIMI 2K0J11aPBI

Task-Based Learning omiciH €Ki Tijai OKBITYAa THIMII KOJJIaHy YIIiH Oeiriii 0ip omicTeMerik
OarpITTap/bl CakTay KakeT. by OaFpITTap OKBITY YIEpICiHIH CanachlH apTTHIPHIIN, OKYIIBUIAPIBIH TUIIIK
YKOHE KOMMYHHUKATHBTIK JIaFAbLIaphIH )KYHEIl Typ/ie JaMbITyFa MYMKIHIIK Oepesi.

Bipinmigen, TancelpManap OKYIIBUIAPABIH TULMIK JeHreiiHne coiikec Oomysl THic. Erep
TarcelpManap OKYUIbUIAPIbIH JEHTeHiHEH >KOFaphl 0oJica, ONapAbl OPBIHIAAY KHUBIHIABIK TYFBI3abl, all
JICHIeiHEeH TOMEH 00JIca, OKYIIbLIAPABIH KbI3BIFYIIBUIBIFEl TOMEHICH I. COHIIBIKTaH TallChIpMaap/IblH
Ma3MyHbl MEH KYPAETUIr OKYyIIbUIAPABIH JKac epekuieniri MeH OimiM JeHreifiHe coiikec
YHBIMIACTBIPBUTYBI KaXKET.

ExiHmrigen, tancelpMangap Ma3MyHbI IIbIHAWBI ©MipMeH OalIaHbICThI OOYyBl KepeK. OMipIiik
KaFIasTTapra HETi3/IeNreH TarchlpMaliap OKYIIBUIAP/ABIH KBI3BIFYIIBUIBIFBIH apTTHIPHIT KaHa KoWMaii,
ONapIblH anfaH OUTIMIEpiH ToXIpuOene KoijaHyblHa MYMKIiHAIK Oepeni. Harmer wyHzaii
TaTChIPMaIapAbIH OKBITY THIMAUTITIH apTTHIPATHIHBIH aTan Kepcereni [4].

YUuriHmriieH, OKbpITy YIAEpPICIHIIE TONTHIK MKOHE >KYNTHIK JKYMBICTAPbl YHBIMIACTBIPY MaHbBI3/IBI.
MyHzaii )KyMBIC TYpJIepi OKYyIIbUIApABIH ©3apa KapbIM-KaTbIHAC jKacayblHa MYMKIHJIIK Oepir, oJapabIH
KOMMYHHKATHBTIK JaFAbUIApbIH AaMbITyFa bIKnan ereai. CoHbIMEH KaTap, OKyuibUIiap Oip-OipiHeH
yiipeHin, 3 OLTIMIIEPiH TOIBIKTHIPAIBL.

TepTiHmIiIeH, TanchlpManap HaKThl MaKcaTKa OarbITTalybl THic. OpOip Tamcbipma Oenriii Oip
TUIIIK JaFIbIHBl JaMbITyFa OarbITTaiFaH OOJybl KaXXeT. ByJl OKBITY YVIEPICIHIH HOTKENILIITIH
apTTHIPAbIL.

KoananbliaTsin aicrep

Task-Based Learning omiciHae KOJIaHBLIATBIH OMICTEP OKYIIBLIAPABIH TUIIIK OPEKETiH KaH-
KaKThl TaMBITyFa OarbITTanFaH. by azictep OKbITY yAepiciH OesiceHAl )KoHEe KbI3bIKThI YHBIMIaCThIpYFa
MYMKIHJIK Oepei.

JManorTeIK 9iC OKYIIBIIAPABIH COWJey MaFblIapblH JaMBITYyJa MaHBI3IBI POl aTKapaJbl.
OKy1IblIap AUanor Kypy apKblibl ©3 OMBIH €pKiH JKETKI31M, TUIIIK TOXKipuOe KUHAKTalIbI.

Pennix olibiHIap oaici OKyIIbLIApbl IIBIHAbI KOMMYHUKATUBTIK JKarnaiiapra eHrizenl. by
oJIapbIH TUIAIK OSJICEHATITIH apTTHIPBIN, CONIeY JaFIblIapblH JaMbITYFa BIKIIAJT €Te/l.

[TpobGnemanbiK TarchblpMaiap OKYUIBUIAPABIH CHIHM OWJIay KaOUIETIH JAaMBITyFa OarbITTaJFaH.
Omnap Oenrini Oip MoceseHi Iuemnry OapbIChIHIA aKMapaTThl Tajjall, 3 MIeIIMIEepiH YCbIHAbI, Oyl
oJIap/bIH Oiay KaOiueTiH apTTeipaasl [3].

AKmapaT anmacy TarceipMaiapbl OKyIIbUTapAbIH 0ip-0ipiMeH KapbhIM-KaThIHAC jKacayblHa JKaFaai
Kacaiael. MyHAall TancelpManap OJapAblH TUIAIK JaFAblIapblH  KETULIIPIN, KOMMYHHKATHBTIK
KY3BIPETTIIITH JaMbITyFa bIKnan erefi. Ocwl omicTepai kyieni Typle KOJNJaHy OKBITY YAEpICiHIH
THIMJIUTITIH apTTHIPAJIBL.

Tingik ’KoHe KOMMYHUKATUBTIK JaFAbLIAPAbI 1aMBbITY

Task-Based Learning omici TUIAIK JaFaslIapabl KEMICH I TYp/E JaMbITyFa MyYMKIHIIK Oepei. by
oJlic OKYIIBLIAP/IBIH COUTICY, THIHIAY, OKY KOHE jKa3y JaFAbUIaphIH ©3apa OaiIaHbICTa KATBINITACTHIPA/IbL.

Ceiiniey narapichl TanchlpMaiiap apKbUIbl OesnceHal Typae Aamuabl. OKymbuiap 3 OMblH epKiH
KETKi31I, MIKip anmMacyra ypeHei, Oy oiapAblH KOMMYHUKATHBTIK KaOiJIeTiH apTThIPaIbl.

TeiHmay narnbichl KapbIM-KaTblHAC YJepiciHae KaibinTacaiasl. OKymbiiap Oip-OipiHiH MiKipiH
TBIHJAI, OHbI TYCIHYT€ JIaFIblJIaHa Ibl, OYJI OJapbIH TULAIK KaObu1aay KaOiaeTiH AaMbITazb! [2].
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OKy marapIChl MOTIHJIEPMEH KYMBIC jkacay OapbIChiHAa HaMuibl. OKyIIbUIap MOTIH Ma3MyHBIH
TaJarn, Heri3ri OBl aHbIKTayFa YHPEeHEe .

JKazy marapIChl TypJil TamchblpMaliap apKbUIbl KeTimipiieni. OKymbuiap 3 OWIapbIiH KyHei
TYPAE KETKi3iM, TUIIIK KypbUIBIMIApAb! IyPhIC KOJIJaHyFa YHPEHE .

Oceunaiinra, Task-Based Learning omici Tinaik marabLiapblH yileciMai JaMyblH KaMTamachi3
eTei.

Task-Based Learning aaicin yiibIMIacTHIPYAbIH MeAArOrMKAJIBIK IAPTTAPbI

Task-Based Learning omiciH THimai *y3ere acblpy YIIiH MEAarorMKANBIK MIAPTTapIbl CaKTay
MaHBI31IbI. ByJ1 mapTTap OKbITY yIepiCiHIH canachlH apTThIPYFa kKOHE KYTUICTIH HOTHIKETe KOJI )KETKI3yTe
MYMKIHJIIK Oepeni.

bipinmiieH, oKymbuiap YIIiH KOJAWIbl TULMIK OpTa KaJbIITACTHIPY KakeT. MyHnmai oprajna
OKYIIBUIAp ©3 OWBIH €pKiH KETKi3iM, KaTeJecyleH KOpPBIKIAil opekeT eTeli, Oyl OJapAblH TUIHIK
OesIceHaiIiriH apTThIpaas [2].

Exinmigen, MyraniM OaFbpITTayIIbl pejl aTKapybl THic. MyFaiiM OKyIIbUIapFa IaiblH OifiM
Oepmeit, onapabiH ©3 OeTiMeH O11iM alybIHA KaFaai skacaibl )KoHE OKY YAepiciH yibIMaacTeipasl [1].

YuriHmigeH, TancelpManap OKydem TypAe yibIMaacTeippurybl THic. Omap Oip-OipimeH
OaiiTaHBICThI OOJIBIIN, OKYIIBUIAPABIH TUIAIK JaFAbLUIapbIH OIPTIHACT AaMbITYFa OaFbITTAIYhl KasKeT.

TeprinmiiieH, OKbITY OapbIChIHAA Kepi OaiyaHpic Oepy MaHbBI3Abl. MyFaiaiM OKYIIBUIAPIBIH
KETICTIKTEpiH Oaranar, oJapJblH KaTeJepiH Ty3eTyre OarbiT Oepesi, Oy oJapblH TULIIK JaMyblHa OH
acep eTei.

Task-Based Learning aiciHiH OKbITY HITHKeCiHE BIKIAIBI

Task-Based Learning ofici OKbITY HOTHIKEICPIHIH CalachlH apTThIpyFa bIKNau etesi. by omic
OKYIIBLIAP/IBIH ajJiFaH OUTIMIEPiH MPAKTUKAJIBIK TYPFbIIA KOJJaHyFa OaFbITTalIFaH.

Oxympiiap TarcelpMaiapIsl OpeIHAAY OapbhIChIHAA ©3 OLTIMIEpiH HAKThl OMIPIIIK KaFaanaapaa
KOJIJIaHyFa YipeHeai, OYJ1 oJap/IpIH TUIAIK KY3BIPETTUIITH apTThIpaasl [4].

CoHbIMEH Karap, Oyl oJic OKYyIIBUIAPABIH JepOecTiriH AaMbITyFa MYMKIHAIK Oepeni. Omap
TarcelpManapAbl OpbIHAAY OapbIChIHIA 63 OETIMEH MIenIiM KaObuIIalm, KayanKepIiiK anabl.

Byt oztic OKyIIbUIapIbIH OKY MOTHBAI]

USICBHIH J1a apTTHIPabl, cebe0i TarchipManap KbI3bIKTHI dKOHE OMipMEH OailiaHbICTHI OOJIBII KEe/Il.

Task-Based Learning anicinin 6ijiiMm anymbl TyIFacsiHa acepi

Task-Based Learning opici OiniM anmyIsutap/biH TYJIFAIBIK AaMyblHa OH docep erefi. by afic
OKYIIBUTAPJIBIH KOMMYHHUKATHBTIK MOJIEHHETIH KaJbIITACTBIPHIN, ONAPABIH ©3 OWBIH €pKiH KETKi3y
KaOll1eTiH JaMBITaabl.

Oxkymibutap TamcslpMaliap/ibl OpbIHIAy OapbIChIHIA MIKIp aiMacyfa, €3 Ke3KapachblH KOoprayFa
XKoHe Oacka ajaMaapAblH HiKIpiH KypMmerTeyre yiHpeHenl. bysl omapiblH oneyMeTTIK JaFabulapbiH
KanplnTacTelpaabl. COHbIMEH KaTap, OyJl 9JIC OKYLIbLIapblH IMIBIFApMalIblIbIK KaOUIETIH JaMbITyFa
MYMKIiHIIK Oepeni. Onmap opTypiii TancelpMaiap/bsl OpbIHAAY OapbIChIHIA XKaHA UAesIap YCBIHBIIN, €3
Ke3KapachlH Ou1ipesai.

Task-Based Learning omici OKyuIbUIap/bIH ChIHH Oiijiay KaOUIETiH AaMbITyFa Ja BIKIAI ETEe/Ii.
Omnap aknapatThl Tajijaall, CabICTHIPBIIN, 63 MiKIPIH KaJIbITACThIPa/bI.

KopbIThIHABI

Kopeita aiitkanga, Task-Based Learning omici exi TinAl OKBITY >KaFgalibIHIA THIM/II
Me1arOrMKaJIbIK Kypas O0JIbIn TaOblIaabl.

byn omic OKymbIapAblH TUINIK AaFABUIAPBIH JAAMBITYFa JKOHE OJIapJbIH KOMMYHHKATHBTIK
KY3bIPETTUIITIH  KaJbINTaCThIpyFa MYyMKiHAIK Oepexi. CoOHBIMEH KaTtap, OJ OKBITY Y/JAEpiCiH
YKaHIAHABIPHII, O1TIM aTyIIbUIapABIH OCJICEH/IUTITIH apTTHIPAIBI.

Connpixran Task-Based Learning oamicin 6iniM Oepy ToxipuOeciHle KEHIHEH KOJIJJaHy ©3€KTi
00JIbIIT TaObLIAAE.
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COMMUNICATIVE ERRORS: CAUSES AND CONSEQUENCES. A PEDAGOGICAL
EXPERIMENT

Abstract. In this research the causes and consequences of communicative errors are studied, in
the context of teaching English language. During the research on the topic, the tasks for selecting the
methods of gathering data and analyzing were set. According to the gathered data, the opinions of teachers
and students regarding the consequences of communicative errors match. The results of observation also
allowed to confirm some of theoretical provisions, that were reflected in the analyzed literature.

Keywords: error, communication, learner, teaching, foreign language, correction.

Communication is an important part of human interaction, which allows individuals to express
their ideas, share knowledge and build relationships. As Hargie (2011) highlighted in his work about
interpersonal communication, the effective interaction is fundamental for building meaningful
relationships and acquiring knowledge. However, despite its fundamental role, communication is often
obstructed by obstacle in the form of errors. These errors, as explained by Hargie, can have different
sources, including linguistic misunderstandings and cultural differences. Understanding these errors
(whether they are linguistic, cultural etc.) is important for improving communication efficiency in all
contexts.

One of the key factors that can influence communication, especially in foreign language setting,
is the proficiency. Kaibullaeva and Ergalieva (2024) note, that the high level of foreign language
proficiency and foreign language communicative competence are highly important for effective language
learning and teaching. Without these competencies, an errornous knowledge may be imparted onto
students, which can lead to misunderstandings and miscommunication. Such errors may not only
complicate the education process, but also have an effect on the quality of communication in real world
context.

The sources of communicative errors are further explored by Amara (2015), who separated them
into two categories: language transfer (or interlingual interference) and intralingual interference.
Language transfer occurs when the first language of the learner interferes with the process of using the
second language, which leads to the errors, that occur because of structural and lexical differences between
the two languages. Intralingual interference occurs inside the language observed and includes
overgeneralization, simplification, analogial errors, communication base, induced errors, ignorance of
rule restriction, incomplete application of rules and the false hypothesis. These errors reflect the
difficulties that students encounter during second language acquisition process.

Besides understanding the causes behind the errors, it is also important to acknowledge their
possible consequences. According to Malik, Jelani, Yazid and Affendi (2023) one of the most important
consequences of communicative errors is the lack of understanding of the reasons behind those errors. In
their research they note that if the learners are unable to identify and justify the errors they make, it can
lead to confusion and further difficulties in mastering the learning material. Error justification is thus
essential in the learning process, since it allows for students to identify the patterns of their errors and deal
with the main difficulties in communication they encounter.
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The main goal of this article is to delve into the factors that contribute to communicative errors
occurrence and research their potential influence on the learning process.

In modern day an error-based learning model is a widely accepted approach, due to many
scientists, like Yuhua, Richards and Phektongkam, finding errors as not just incorrection, but a reflection
of progress and learning opportunity. With the changes brought by new methodologies and technology,
the question of error occurrence and aftermath needs to be constantly addressed and reviewed to develop
suitable methods for modern day education.

To investigate the potential causes and consequences of communicational errors, two types of
surveys were developed in google forms format, with the goal of reflecting points of view of teachers and
students accordingly. Both surveys are conducted according to the Likert scale, with answers ranging
from “Strongly agree” to “Strongly disagree”. The first survey contains 16 questions and is intended for
gathering data from students regarding their opinion on mistakes made by them, as well as the potential
effects of errors on their performance, the question topics range from the recognition of own errors by
students and the most common areas of errors for them to the motivational shifts caused by errors. The
second survey contains 13 questions and is intended for teachers, to reflect their point of view on
communicative errors made by students in classroom environment and identify the more common areas
for the occurrence errors, the topics range from the influence of errors on student performance to the most
common errors made by students. In total, 60 people took part in surveys, 54 students and 6 teachers.

In addition to the data gained from surveys, for a more precise assessment of current situation
regarding communicative errors, the method of classroom observation was utilized. This approach was
used for achieving the better understanding of the problem in real time and to identify error patterns in a
natural educational environment. In total 6 lessons were observed.

The research algorithm was conducted in a manner that allows for identifying the problem through
triangulation. After conclusion of the lesson observed, students and teachers were provided with a
corresponding questionnaire, after which, the results were combined for identification of causes and
consequences of errors and the outcome was were compared to the information from the analyzed
literature.

Richards (2024) noted in his work that communicative errors are not just “slips” or “mess-ups”
but the actual demonstration of how well a person is developing their knowledge of the language. The
errors can serve as a clue to help in understanding how the learners think in perceiving inner workings of
the language they learn, which allows for the identification of aspects where students made progress. To
be more specific, Richards highlights the role of error analysis as the way of helping the teacher to evaluate
progress in language proficiency development of students.

According to the Oxford dictionary, by Hornby (1942), “Error” can be defined as a mistake that
can cause problems or influence the result of something. As for the definition of “Mistake”, Epihina (2014)
identifies it as a violation that causes a significant damage to understanding and perception of speech.
From these two definitions we can arrive to conclusion that both terms can be used as synonymous.

Corder (1982) proposed a useful way to look at errors. He highlighted two types: the first one is
connected to what learners know and the second one is connected to the perception of the learners. The
type of mistakes that is related to the knowledge are more consistent and show where, in speech, student
understanding of the material is insufficient. On the other hand, the errors that come from performance
usually occur due to students being tired or inattentive. Corder also categorizes as errornous only the
sentences that are the result of a failed student performance of a linguistic activity. In his work, Corder
indicates the sources of these errors, such as memorizing problems and dialectic influence. These
errornous sentences are marked as readily corrected or correctible by the speaker himself.

It is also worth acknowledging the time pressure as one of the sources of errors as demonstrated
in the work of Guzman-Mufioz (2020), who also underlines the value of immediate and delayed feedback.
He argued for superiority of immediate feedback, supporting it with the statement that, in case of incorrect
answers, a wider network of related knowledge is activated, leading to the improvement of knowledge
pattern identification skills, which, in turn, can positively affect language grammar rules learning. Despite
the arguments for the superiority of immediate feedback, Guzman-Mufioz acknowledges the opposite
point of view, which is reflected in the same work of his. According to it, the delayed feedback can be
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more effective when the knowledge retrieval proves to be more meaningful. In the part of his work,
dedicated to consequences of giving the wrong answer Guzman-Mufoz identifies the errorless learning
as more efficient with amnesics and Alzheimer patients.

Amara (2015) proposed that teachers should be smart about how they correct errors. For example,
if an error is really messing up student communication, then it is better to give immediate feedback, and
the smaller problems can be addressed later. She also described the process of error correction as one of
the most difficult things in second language acquisition process. Before 1960’s, as explained by Amara
errors were viewed as an undesirable thing, due to behavioristic point of view. According to this view, the
main source of errors lies within inadequate methods of teaching the target language, which, if the
methodology would have been flawless, would not allow any room for error occurrence in the first place.
This vision, as explained by Amara, was proven wrong after the appearance of the Universal Grammar
concept. In short, this concept states that each human possesses the capacity that can provide a guidance
through the innumerous sentence generation possibility. After that, the interest of teachers in the errors
made by students was raised, specifically the role of errors for the hypothesis formation.

Malik, Jelani, Md Yazid and Affendi (2023) propose that presenting the learners with clear
explanation regarding error correction, made by teacher, is helpful for memorizing grammatical rules and
using them better in the future. In their work, the difference between common grammar error of students
of different countries is highlighted. For example, the students of France make errors regarding articles
and determiner, and in Malaysia grammar errors stem from the interlingual interference. Malik, Jelani,
Md Yazid and Affendi also highlight the error analysis as one of the crucial components of English
language education. They highlighted the role of error analysis, in their work, as the opportunity for self-
learning of students through tracking deviations from standard grammar rules and justifying their
argument with explanation of these rules.

Learning from errors is an important part of gaining language knowledge. Phettongkam (2013)
supposes that, when learners reflect on and critically think about their mistakes, they get a better grip of
the target language and reinforce their knowledge of it in long-term memory. This reflective approach is
seemingly capable of providing even better results in communication-based learning, when learners can
try out new language in relevant settings. The task-based methods create real environments for learners
to identify and address their own errors. The teachers play a crucial role by creating meaningful activities,
that ensure the usage of new language skills, in combination with appropriate feedback during the whole
learning process.

To identify the sources and potential consequences of errors, we utilized the method of
observation, that is meant to reflect our personal view of the problem. Along with it, we also used two
types of questionnaires one of which is meant to reflect the point of view of students, while the other is
meant for the point of view of the teachers. The observation part of this research was conducted during
the lessons, taught in English language, for gathering information in the natural classroom environment.
After the end of the lesson both teachers and students were provided with questionnaires to fill. The
questionnaires include not only the direct questions about mistakes, but also different factors that might
affect student performance and thus contribute to error occurrence. The survey was conducted through
close-ended questions. One of the conditions was the need to identify the types of speech and
communication errors; another component was to determine the quality of errors and their causes.

The questionnaire, that was provided to the students of the first and second course of the bachelor
degree, revealed the following findings regarding errors. First of all, out of total amount of 54, around
60% of students denied that English language is difficult to learn for them, indicating the low complication
index language acquisition. Furthermore, around 70% of students also indicated that they do not fall
behind in their language studies due to business outside of university, highlighting the low interference of
the outside factors into efficient language learning. Combined with an observation results, it becomes
clear that, despite the common pronounciation mistakes, students display the knowledge that is fit for B1-
B2 levels.

Regarding the question about study habits, around 48% of students confirmed that they study
English language outside of class, indicating the presence of motivation for further study among them.
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The answers of the students also suggest a slight discrepancy between writing and speaking skills.
Around 30% of all students questioned claimed that they make more mistakes in spoken English, while
28% expressed that they make more mistakes in writing. This can suggest that a real time language
production, with how spontaneous it can be and lack of processing time, can present more challenges than
writing. Also 42% noted that they are aware of frequency of their errors. This, combined with the
observation results, indicates that, even though a relatively same amount of students make mistakes in any
of the productive types of language activity, the speech errors are more prevalent, sometimes even when
the mistake is apparent to a person making it.

An interesting observation about perception of difficulties with reading and speaking was made.
The overwhelming majority of 87% of students consider reading is easier than speaking, while the rest
shared the opposite view. This can suggest the uneven development between perceptive and productive
skills of the student, possibly due to limited vocabulary or the lack of practice.

When answering the question about error frequency, 74% expressed that follow-up mistakes do
not occur after making the initial one. Almost 52% of students also denied feeling less motivated after
making an initial mistake. This can be interpreted as the lack of connection between error frequency and
motivation.

Finally, the overwhelming majority of 81% of students expressed interest in learning English
language, which can serve as a confirmation of students maintaining a strong interest in language learning
and that the error frequency does not correlate with the interest of students with the subject.

The questionnaire, that was provided to teachers, differs from the questionnaire provided to
students, in a manner that is requesting an insight on current situation concerning the mistakes, Influence
of Artificial Intelligence (Al) and general view on mistakes in language acquisition process.

Regarding a question if students should avoid making mistakes, the opinions were split: 50% of
the teachers disagreed and the other half remained neutral, while the overwhelming majority of 82%
agreed with a contradicting statement that mistakes should not be avoided. This can be interpreted as
follows: while teachers are not fully certain about mistake avoidance, the majority does not discourage
mistake encounter, which can be understood as a potential preference of the teachers for error-based
learning methods.

Regarding the rise of artificial intelligence tools, only few teachers reported the increase of errors
in written works of students, 50% disagreed and 33 remained neutral. This distribution suggests the lack
of consensus among teachers about the influence of artificial intelligence on student performance, with a
noticeable incline to the lack of connection between error occurrence and the use of Al.

For the language activities, 66% of teachers indicated that the errors occur, both, in student writing
and their speech. This aligns with self-evaluation of the students and confirms that communicative output
remains a key challenge. Additionally, out of all the teachers questioned, 50% agreed that errors decrease
student motivation, which can lead to a decline in lesson productivity, highlighting the potential emotional
effect of errors on student performance during the lesson.

When responding to the question about error consequences, 50% of the teachers disagreed with
the statement that students start making more errors after the initial mistake, while the other half remained
neutral, which relatively aligns self-evaluation of the students. Combined with the answer from the
students, this confirms that error occurrence is not driven by previous mistakes.

One of the causes of errors, according to 83% of the teachers questioned, is the lack of practice.
As for the error quantity of mistakes and their connection to low motivation, 66% of the teachers remained
neutral regarding that question, while that opinions of the rest split evenly between two sides. Taken
together, these findings underscore that while practice is considered as an obvious factor for error
reduction, the role of motivation in error occurrence is more ambiguous.

The quantitative data gathered from, both, students and teachers, as well as observational data,
support the theoretical framework explored in the literature, demonstrating that errors serve not merely as
indicators of failure but as meaningful reflections of learner development and cognitive processing.

A significant majority of students and teachers expressed that speech is the most common
linguistic activity that is riddled with errors, despite having little to no difficulty in learning English
language, highlighting the absence of, both, internal and situational barriers for an effective acquisition of
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language proficiency. The prevalent types of errors encountered in this research, such as prior knowledge
interference and time pressure based errors, reinforce the ideas of Corder and Guzman-Mufoz. The
majority of the participants confirmed that the error frequency increase is not caused by the initial error.
While the teachers note the decrease in motivation after the initial mistake occurrence, the students deny
such notion, which indicates the difference in perception of error consequences that affect the motivational
component of English language learning. The overwhelming majority of students also rejected the notion
that they are not interested in learning English language, confirming the presence of motivation and an
unlikely presence of relation between student interest and error occurrence.

In conclusion, communicational errors should be approached not as obstacles to be eliminated, but
as opportunities for efficient development of English as foreign language proficiency. Acknowledging
their causes and managing their consequences properly can lead to an improved communicative
competence, greater learner autonomy and more efficient language acquisition in general.
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CONCEPTUAL AND DIDACTIC FOUNDATIONS FOR DEVELOPING A FOREIGN
LANGUAGE TEXTBOOK AT THE BASIC LEVEL IN THE CONTEXT OF PEDAGOGICAL
INNOVATIONS

Abstract: The article explores the conceptual and didactic foundations of developing a foreign
language textbook at the basic level, focusing on the integration of modern pedagogical innovations. It
analyzes principles for selecting and structuring texts, taking into account learners’ cognitive
development, intercultural competence, psycholinguistic mechanisms of text comprehension and
production, and individual learning needs. The research further examines the role of digital tools, mobile
learning, interactive content, and innovative approaches such as CLIL and task-based learning in
enhancing textbook effectiveness. The study demonstrates that combining theoretically grounded text
selection principles with modern pedagogical technologies leads to textbooks that effectively promote
communicative competence and learner engagement in a globalized educational context.

Key words: foreign language education, textbook design, pedagogical innovations, task-based
learning, digital learning.

In the context of rapid globalization and increasing international cooperation, proficiency in
foreign languages has become a fundamental requirement for effective communication, professional
mobility, and intercultural interaction. The global spread of English and other international languages has
transformed language competence into a key component of educational success in the 21st century.
Consequently, the quality of foreign language education, particularly at the basic level, plays a crucial
role in shaping learners’ communicative competence and future academic trajectories. [1].

Within this framework, the textbook remains one of the central instruments of the educational
process. According to Jack C. Richards, a well-designed textbook not only reflects the goals and content
of language teaching but also serves as a practical guide that structures classroom interaction and supports
both teachers and learners. Teaching materials should facilitate meaningful communication, learner
engagement, and cognitive development, rather than merely present linguistic forms. [2].

However, despite the abundance of available teaching materials, many existing foreign language
textbooks do not fully correspond to the demands of modern education. Traditional approaches often
priorities grammar-focused instruction and lack integration of communicative, cognitive, and intercultural
dimensions. As highlighted by Michael Halliday, language learning should be viewed as a social semiotic
process embedded in context, which requires materials that go beyond isolated sentence-level practice.
Furthermore, contemporary educational paradigms emphasize learner-centeredness, critical thinking, and
the development of meta-skills, which are not always sufficiently reflected in conventional textbooks. [3].

The aim of this study is to identify and substantiate the conceptual and didactic foundations for
developing an effective foreign language textbook at the basic level in the context of contemporary
pedagogical innovations.

Conceptual Foundations

The conceptual foundations of a foreign language textbook are based on the understanding that
language learning is both a cognitive and a socio-cultural process. Texts should be selected and sequenced
according to learners’ developmental stage, thematic relevance, and cultural context. Three primary
conceptual principles can be highlighted:

Alignment with learning objectives and content: Texts must correspond to the curriculum, learner
proficiency levels, and educational goals, ensuring gradual progression from simple to complex language
structures.
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Learner development and cultural stratification: Texts should reflect the cognitive and
communicative abilities of learners at each stage. This includes progressing from comprehension and
reproduction to interpretation and production, consistent with the Zone of Proximal Development. [4].

Systemic integration of language and culture: Texts must simultaneously convey linguistic forms
and cultural meaning, fostering intercultural competence. This aligns with Halliday’s systemic functional
approach viewing language as a social semiotic system.

Didactic Foundations and Text Selection

The didactic foundations focus on how to teach effectively through the textbook. Key
considerations include:

Text comprehension and production: Internal (mental) and external (linguistic) mechanisms
should guide text selection. Effective textbooks present texts that stimulate both understanding and
production. Three structural models — logical, semantic, and linguistic — must be incorporated. [5]

Contextualized learning: Texts must integrate vocabulary, grammar, and communicative functions
within authentic scenarios.

Balancing phonetic and thematic organization: Analyses of foreign and domestic textbooks
indicate that while many foreign textbooks prioritize thematic relevance from the outset, domestic editions
often first emphasize phonetic mastery, introducing themes later. An optimal approach balances both
principles.

Implementation in a learning package: A textbook must be part of a full methodological set
including: teacher’s book, audio and video materials, reference guides, handouts, interactive whiteboard
activities, and assessment tasks. This ensures coherent instruction and supports diverse learning strategies.

Pedagogical Innovations

Contemporary foreign language textbooks increasingly integrate pedagogical innovations:

 Digital tools and mobile learning: Platforms provide multimodal content (text, audio, video,
interactive exercises) that enhance engagement and comprehension.

e Interactive content: Gamified exercises, quizzes, and collaborative online tasks promote active
learning.

e Innovative approaches:

- CLIL (Content and Language Integrated Learning): teaches language through subject-specific
content, reinforcing both linguistic and cognitive development.

- Task-Based Learning (TBL): engages learners in meaningful tasks that simulate real-life
communication.

e Role of technology: Technology allows for individualization, immediate feedback, authentic
communication, and interactive learning environments, transforming traditional textbooks into dynamic
educational tools.

Conclusion

The study demonstrates that effective foreign language textbooks at the basic level require a
systematic integration of conceptual, didactic, and technological considerations. By selecting texts based
on cognitive, linguistic, and cultural criteria and incorporating pedagogical innovations such as CLIL,
task-based learning, and digital tools, textbooks can foster communicative competence, learner
engagement, and motivation in a globalized educational context.
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POJIb IU®POBOMN TEVMUPUKAIINU (KAHOOT, QUIZIZZ) BOBYYEHUHU
3BO®EMU3MAM HA YPOKAX AHTJIMACKOI'O SI3BIKA Y YUAIIIUXCA CPEJHETO
3BEHA

Beenenue

B ycnoBusx rnmobanmzanuu M uudpoBHU3aLUU 00pa30BaHUS AKTyaJbHOW 3ajadell sBIseTcs
pa3BUTHE JIEKCUKO-IIParMaTU4YE€CKOH KOMIIETEHLIMM Y4YalllUXCs, [O3BOJIAIOIIEH TIOHMMAaTh Kak
HeHTpaJibHbIE CIIOBA, TaK U KyJIbTYPHO OKpAIIEHHbIE BBIPAKEHMS, TaKHE KaK 3B(peMu3Mbl. DBHEeMU3MBbI
CMSATYaloT BbICKA3bIBaHUS, 00XOAST Ta0y U BBIPAXKAIOT OTHOLLEHUE FOBOPSIIETO K 00OBbEKTY pPEeUH.

OnHOBPEMEHHO pacTeT MCIOJIb30BaHUE LU(PPOBBIX TEXHOJOTHI U MHTEPAKTUBHBIX Miaatdopm B
o0yd4eHUU WHOCTpPaHHBIM si3bIKaM. [ eiimudukanus depe3 Kahoot m Quizizz moBbIaeT MOTHBAIMIO,
BOBJIEYEHHOCTh U 3()()EeKTUBHOCTh YCBOEHHUS JIGKCUKU, HHTETPUPYsl 0OyueHHe B IPUBbIUHbIE LU(POBBIE
MpaKTUKU yyamuxcs [7, c. 5].

VYuyaruecs 4acTo UCTBITHIBAIOT TPYTHOCTH € IBGEMHU3MAMU HU3-32 COLMOKYJIBTYPHOM crierupUKU
BBIPQKEHUI, OTPAaHUYEHHON NMPAaKTUKU B UHTEPAKTUBHOW (hOpME M HEJAOCTATOYHOW BU3YyalIM3alUH MPU
TPaIUIMOHHBIX MeToJaX. AKTHBHOE ydacTHME€ B OOY4YEHHH CHOCOOCTBYET pPAa3BUTHIO HABBIKOB
B3aMMOJICHCTBUSL U €CTECTBEHHOMY BKJIIOUEHHUIO $I3BIKOBOM MpPaKTUKU B HUIPOBYIO CHUTYalHIO, YTO
COOTBETCTBYET NPUHIMIIAM UTpoBoH TexHosoruu, onucanHoi I1.U. IMugacucteiv n XK.C. XaiigapoBbim
[6].

Ilenp naHHOM CTaTbU — PacCMOTPETh TEOPETHUECKHE AaCMeKThl 3B(GEMH3MOB M 0OOCHOBATH
METOJIMYECKUE PEKOMEHIALINY IO UX O0YUYEHHIO C UCII0JIb30BaHUEM LU(POBO relMuduKamy.

B cratbe uCHONB30BaHBI TEOPETHUECKHME METOJbl aHalIM3a, CHUHTe3a, KiIacCU(UKAUM |
CpPaBHEHHS; BO3MOKHOE OHMIHMPHUYECKOE NPUMEHEHHE pEeKOMEHJaluid — 4epe3 HaOIIoAeHue,
TECTUPOBAHUE U UTPOBBIE 3a/1aHUS.

TeopeTnyeckue 0CHOBbI

OB(eMu3Mbl — 3TO JIEKCUYECKHE €JMHMIIbI, WCHOJIb3yeMble I CMATYEHUS BBICKA3bIBAHHIA,
00xoJa TaOyMpOBAHHBIX T€M M BBIPAKEHMSI COLMAIBHOW WM SMOIMOHAIBHOM KOppeKTHOCTH. Ilo
naHHBIM 3aropHoit [3, c. 4] u AdonacweBoii [1, c. 2], 3BheMu3Mbl MO3BOJSIOT 3aMaCKUPOBATh MPSIMOE,
MOTEHIIMAJIBHO TIpyOOe WM HENPUIMYHOE BBIPAKEHUE, COXpaHss BEXIMBOCTh M COOJNIO/as HOPMBI
KOMMYyHUKali. B anrmmiickom si3bike, Hampumep, «kicked the bucket ucmonssyercs Bmecro died, a
senior citizen — Bmecro old person» [10, c. 2].

OcHoBHBIE QYHKIIUU 3BHEMU3MOB:

«  CMAryeHue/moJTUTKOPPEKTHOCTh — YMEHbBIIEHNE SMOLMOHANIBHON WM COLMAIbHOM KECTKOCTH

(laid off BmecTo fired);

« CouunanbHasi KOHBEHIIHS — COOII0/IEHHE HOPM IPUINYNS U YBaKEHUS;
« DOMouMOHaJIbHAsE OKpacka — Ieperaya OTHOIIEHUS TOBOPSILEro K OOBEKTY PedH, BbIpaKEHUE

COUYYBCTBHUSI, UDOHUU WM JucKkomdopTa [4,1].
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[IparmaTtrdeckuii acriekT: ynoTpeOJIeHHe 3aBUCUT OT KOHTEKCTa, ajpecara u 1enu. Hampumep,
big-boned moxer ObITH HeHTpambHBIM B pa3roBOpe MEXKAY JAPY3bsSMH, HO HEXKEIAaTeIbHBIM B
ouUIIMaTBLHON peyHn.

ConMoKyJIbTYpHBIH acneKT: 3B(hEeMU3Mbl TPEOYIOT MOHMUMAaHUS KyJIbTYPHBIX HOpM H Taly. Mx
OCBOEHHE CHOCOOCTBYET (DOPMUPOBAHHMIO ATUYECKMX HOPM M KOMMYHHMKATHBHOM T'MOKOCTH ydaluxcs
[10].

[Tpumeps! aHTTHICKHUX YBHEMHU3MOB:

Death/Dying: passed away, departed
Employment: laid off, let go
Physical appearance: big-boned, full-figured

e Socioeconomic status: economically disadvantaged, underprivileged

Takum 00pa3zom, nM3ydeHue 3BPEMU3MOB TpeOyeT MOHUMAHHUS JEKCHYECKOTrO, KyJIbTYPHOTO U
IIParMaTH4eCKOro KOHTEKCTA, YTO JIeIacT X OCBOCHHE Ba)KHOM 3a1a4el IS TPENoJaBaHus aHIJIMKACKOTrO
A3bIKA.

Metoabl u MaTepuaJibl: reiMupuKanusa 1 uupposBbie pecypchbl B 00y4eHU U

PaccmoTpenne JTUHTBUCTHYECKOW MPHPOIBI ABPEMH3MOB MO3BOJSET MEPEUTH K TIOUCKY
3G PEKTUBHBIX METOJANYECKUX MHCTPYMEHTOB UX IpenojaBaHus. OqHUM U3 Hauboliee pe3yIbTaTUBHbBIX
MOJIXOI0B CTAHOBHUTCSA IH(poBas TeWMUUKAIM, KOTOpas OOECIeYHBAECT AKTHBHOE BOBJICUCHHE
y4YalIuXcs U IPaKTHYECKOE OCBOCHUE JIEKCUKH.

«leiiMuukanuss — MpPUMEHEHHE SJIEMEHTOB WIPOBOTO JW3allHA M MEXAaHWK B HEUTPOBBIX
KOHTEKCTax /Il TIOBBIIIEHHS MOTHBallMM M BOBJIEYEHHOCTH. B oOpa3oBaHMM oOHa CO3/1a€T
MHTEPAKTUBHYIO Cpelly, /€ ydaliMecs aKTUBHO paboOTaloT C MaTepHalioM, IOJIy4aloT MIHOBEHHYIO
00paTHYIO CBSA3b U Pa3BUBAIOT KOTHUTUBHbBIE U KOMMYHHKATUBHbIE HaBBIKW» [2, . 5].

[udpossie mrardpopmer Kahoot m Quizizz mpenocTaBissiOT BO3MOXKHOCTH Ul MHTETPAIUN
reiMu(pUKaIMOHHBIX 3JIEMEHTOB B YPOKH aHrJHickoro si3bika [8, c. 4]. OHM MO3BONAIOT CO3/aBaTh
UHTEPAaKTUBHBIE 3aJaHMsl Pa3IMYHOTO THUIIA, BKJIIOYAIOIIME IPOBEPKY 3HAHWH, pPa3BUTHE JIEKCUKO-
[IParMaTu4ecKkoil KOMIETeHUU: U (POPMUPOBAHHE KPUTUYECKOTIO MBIIIIJICHHUS.

['eliMuduxanuss MoxeT crocoOCTBOBAaTh COYETAHUIO TEOPUHM C IMPAKTUKOHN, BU3yallM3allud U
KOHTEKCTyalu3aluu 3BGEMH3MOB B pealbHbIX KOMMYHHKATHBHBIX cuTyauusax [4]. MccrenoBanus
TponHukoBoil [7] yka3plBalOT Ha MOTEHUMAN LU(GPOBON reMMH@HUKAIMU B IOBBILIEHUU HHTEpeca,
BOBJICUEHHOCTH U MOTHUBALIMU yYalIUXCA.

Jns  wIrocTpalMu  BO3MOXKHOCTEM IUIaT(GOpM MOXHO HCIIOJIb30BAaTh CTPYKTYPY 3aJaHuit
yKa3aHHY!o B Tabnuue 1.

Tabauua 1 — [Tpumeps! ucnonb3oBanus mwiardopm Kahoot u Quizizz s 00yuenust aBdhemuzMam

Iliaardopma Tun 3aganus Hean KommenTapuii
Kahoot Buxkropuna IIpoBepka 3HaHMI B03M0XHOCTE MTHOBEHHOM

o0paTHOM CBSI3H

Quizizz CormocraBieHue Pa3zBuTHe nexcuko- Ncnonb3oBanue

parMaTu4ecKoi WH/IMBUYaIbHO UJIH B
KOMIICTEHITHH rpyrie
Kahoot BepHo/neBepHo 3akperieHue 3HaHu’ BricTpast mpoBepka

BOBJICUEHHOCTH

Quizizz OTKpBITHIE Pa3Butue aprymeHTanuu u CrnocobcTByer
BOTIPOCHI 00BSICHEHUS KPUTHYECKOMY MBIIUICHUIO

Takum oOpazom, wunrterpanus miatpopm Kahoot u  Quizizz MoxkeT cnocoOCTBOBaTh
WHTEPAKTUBHOCTH YpOKA, TMOBBIIICHUIO MOTHBAIIMM M TMPAKTHYECKOMY OCBOCHHUIO 3B()EMUCTHUECKOU
nekcukd. Takas MoJienb MOXKET ObITh aJanTHpOBaHa IOJ pa3Hble YPOBHU BIAJEHUS S3BIKOM U
0COOEHHOCTH KJ1acca, UTo obecreynBaeT €€ rHOKOCTh U YHUBEPCAIbHOCTD B IIPEMOJaBaHUH.

OO0cy:kaeHHsI: MEeTOAMYECKHE PEKOMEH AT

1. JlnarHocTUKa MCXOIHBIX 3HAHUH
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Ha BBOIHOM 3Tare 1enecoodpa3Ho UCIoIb30BaTh KOMIbIOTEpHOE TecTupoBanue (Google Forms),
YTO MO3BOJIACT OHNPCACINTH YPOBCHL BJIAJACHHA 3B(1)GMI/ICTI/I‘-ICCKOI7I JICKCUKOM M BBISIBUTH TUIIMYHEIC
3aTpyAHeHUs. Pe3yibTaThl TUarHOCTUKU MOTYT CITY>KUTh OCHOBAaHHEM JIJIsl TUTAHUPOBAHHUSI COJICPKAHUS
ypOKa 1 BEIOOpA YPOBHS CIIO)KHOCTH MTPOBBIX 3a/IaHUH.

2. CTpyKTypa ypoKa C UCIOJIb30BAHUEM JIEMEHTOB TeMHU(UKAITUH

WuTerpanuss MHTEPAKTHBHBIX IIATGOPM TMpEAroNaracT Hajludue 4Y€TKO CTPYKTYpUPOBAHHOTO

ypoka (Tabauna 2).

Tabnuna 2 — [Ipumep cTpyKTypbl ypoka ¢ ucnoiszoBanueM Kahoot u Quizizz

JdTan ypoka HeiicTBUS yuuTeast HeiicTBus yqammxcst Hean
Juarnocruka Opranuzanys BXOJHOTO Brinonnenue tecra Onpenenenue
tecrupoBanus B Google Forms YPOBHS 3HAHUU
BBoaHbIl dTan [IpencraBieHue TeMsl, Bocnpusitue O3HaKOMIJIEHUE C
00BsICHEHUE PUHITUIIOB uHbopMaIuuy, JIEKCUKOMN
ynotpebeHus 3BpeMU3MOB YTOUYHSIOLIME BOIPOCHI
OcHoBHast YacTh [IpoBeneHue BUKTOPUH B VYyactue B 3akperieHue
Kahoot/Quizizz, kommeHnTapuu MHTEPaKTHBHBIX JIEKCHKH, Pa3BUTHE
0 OTBETaM 3a/laHuUsAX nparMaTH4ecKon
KOMIETEHIUH
I'pynnoBas [TocranoBKka KOMMYHHKATUBHBIX | Co3/1aHue AUajIoroB C [IpakTuueckoe
padora 3a/1a4 sBheMH3MaAMHU IPUMEHEHUE
3akioueHue Pednexcus, aHanus TUMIMYHBIX Ob6cyxnenue Ocwmbicienue u
OmuooK pe3yJIbTaToB 3aKperyieHue
MaTepuaia

Mogens ypoka Oasupyercs Ha KOMIETEHTHOCTHOM, KOMMYHUKAaTHBHOM U JESTE€IbHOCTHOM
noxxoxax. Lludpossie mnarGopMel 00ECTIEYMBAIOT KOHTEKCTHOCTh, IH(PPEPEHIMPOBAHHOCTh U
allanTUBHOCTD 3aaHuii. CTpyKTypa MOKeT ObITh M3MEHEHA MO/ YPOBEHb U OCOOEHHOCTH KJiiacca [9].

3. UnTepakTuBHas rpymnmnosas paboTa

Jns yrnyOneHus MoOHMMaHHs 3B()EMU3MOB BO3MOXKHO MCIIOJIb30BaHHME TPYMIIOBBIX 3aJlaHUM,
OpUEHTHPOBAHHBIX Ha aHaJIM3 KOHTEKCTa M CO3JaHHE COOCTBEHHBIX BbiCKaszbiBaHUU. Kaxnas rpynma
MOXET TMoJlydaTh Ha0Op JIEKCHYECKMX €IWHMI] JUIs COCTaBJ€HUs Juajgora ¢ CcoOJroAeHneM
IparMaTH4ecKoi yMECTHOCTH. JIJii TOBBINIEHHS MOTHBALMU JIOIMYCTUMO MPUMEHSTh 3JIEMEHTHI
rediMuuKaly, Harnpumep, HadyMciIeHHe OalIoB 3a KOPPEKTHOCTb, KPEaTHMBHOCTb U KYJBTYPHYIO
OCO3HaHHOCTb.

3akir04eHusn

B cratbe 000CHOBaHBI TEOPETUUECKHE ACIEKThl IBPEMH3MOB, PACCMOTPEHBI UX JEKCHYECKHE,
[parMaTH4eCKHe U COLMOKYJIbTYPHBIE XapaKTEPUCTHKH, a TaKXKe MPEJI0KEHbI METOJUYECKHE TTOIXO0/1bI
K MX OOYyYEHHUIO C MCIOJb30BaHMEM LU(POBOM redMUUKAIMU. AHAIU3 JIUTEPAaTyphl MOKa3al, yYToO
u3ydeHue 3BPEeMH3MOB TpeOyeT KOMIUIEKCHOTO IM0/AX0/1a, YUYMTHIBAIOLIET0 KOHTEKCT, ajapecaTa u
KYJIbTypHBIE HOPMBI.

Ha ocHoBe 3Tux mosjoxeHuil pa3zpaboTaHa Mojenb ypoka ¢ uHTerpauued miargopm Kahoot u
Quizizz g GopMHpPOBaHUS JIEKCUKO-TIparMaTHUECKOW KoMIeTeHIHH ydanmxcs. CTpyKTypa ypoka
BKJIIOYAET MATh DSTaloB: JMAarHOCTHKY, BBOJHBIM 3Tal, OCHOBHYIO 4YacTb, TPYNIOBYIO paboTy U
3akiroyeHre. Kaxaplil aTamn BHIIOIHAET KOHKPETHbIE (DYHKIMH: JMarHOCTHKA BBISABIISET YPOBEHb 3HAHUN
U TPYAHOCTH; BBOJHBIM 3Tall 3HAKOMUT C JIEKCUKOM; OCHOBHAs 4acTh 3aKpeIUiseT 3HaHUS uepe3
MHTEpAKTUBHBIC 3aJlaHMs; TpymmoBass padoTa pa3BUBAET IMPAKTHUECKOE NPUMEHEHUE 3B(HEMHU3MOB;
3aKJII0YeHHe o0ecreunBaeT peIeKCHIO U 3aKpeIICHHE MaTepuara.

Mopnens onupaercs Ha KOMIIETEHTHOCTHBIM M KOMMYHUKATHUBHBIN MOAXOJBI, AECSITEIbHOCTHYIO
MeJaroruky M MPUHIMI Mo3TanHoi nmoanepxkku ydanmxes (scaffolding). Mcnonb3oBanue mugpoBbix
w1aTopM MO3BOJIAET YUUTHIBATH KOHTEKCT M YPOBEHb IMOJATOTOBKHM KaXJIOTO Y4YEHHKa, oOecrieunBas
MHIUBUAYATU3AIMIO 3aJaHUH U THOKOCTh CTPYKTYPHBI YpOKa.
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OO06yuenue sBhemMu3Mam yepe3 urpoBsie matdopmel cornacyercs ¢ uaesmu JI. C. Beirorckoro o
3HAYCHUU UTPBI KaK OC060F0 BUJa ACATCIbHOCTH, CO3JAI0MICTO YCIOBUA I ITPOABUIKCHU S YHAlICTOC B
30HE OyrKaifiero pasBuTus. B urpoBoit cutyanuu GpopMupyeTcst BHyTPEHHSISI MOTHBAIIUS, pa3BUBACTCS
MIPOU3BOJBLHOCT U 00ecTieunBaeTcsi 6osee rry0oKoe YCBOSHUE CIIOKHBIX SI3bIKOBBIX SIBIICHUH.

JanpHeiime ucciieoBaHUsT MOTYT OBITh HAIpaBIICHBI HAa Pa3pabOTKy YYeOHBIX MOJIYJeH ¢
reiMuuKaent, n3ydeHne BIUSHIS UTPOBBIX TEXHOJIOTHUH Ha TOITOBPEMEHHOE YCBOCHHE IB(HEMHI3MOB
W pacIIMpPCHHUE TPAKTUKU Ha JPYTUE acleKThl COIMOKYJIbTYPHOH JIEKCHKH, YTO OTKPBHIBACT HOBBIE
BO3MOKHOCTH JUISI MOTUBAIIUH YYAIIMXCSl U (POPMHUPOBAHUS MEKKYIBTYPHOU KOMITIETECHIIHH.

Jluteparypa
1. AdonaceeBa U. B. DBdemusanus xak cpeactBo (GopMHpOBaHUS ATHUECKUX HOPM B pPEYEBOM
noBejeHUn ydamuxcs // Momopoi yuensni. — 2015, — Ne 9.1(89.1). — C. 1-3. — URL:
https://moluch.ru/archive/89/18550 (nara obpamienus: 01.11.2025).
2. TombmoBa T. A., Ilpouenko E. A. I'elimudukanus kak >QQeKTHBHAS TEXHOIOTHS OOy4YEeHHUs
MHOCTpaHHBIM si3bikaM // OTedecTBeHHas U 3apyOexkHas nenaroruka. — 2020. — T. 1, Ne 3(68). — C. 65—
77.
3. 3aropnas A. @. OBdemusmbl Ha ypoke aHrimiickoro s3bika // Hayka u obpazoBanue ONLINE. —
2019. — despanb. — URL: https://pedagog.eee-science.ru/listing/evfemizmy-na-uroke-anglijskogo-
yazyka-v-sovremennoj-shkole/ (nata oopamenus: 01.11.2025).
4. Jlenmokosa E. A., Ilexosa JI. M. [IpenmyniecTBa UCIOIb30BaHUSI UTPOBBIX TEXHOJIIOTMHA HA YPOKax
aHraIuiickoro si3eika // [Ipo0iaemMbl coBpeMeHHOTo negarornyeckoro oopasopanus. — 2024. — C. 166-168.
— URL: https://cyberleninka.ru/article/n/preimuschestva-ispolzovaniya-igrovyh-tehnologiy-na-urokah-
angliyskogo-yazyka (nara oopamenus: 01.11.2025).
5. Hukymuna T. B., Crapuuenko E. b. Uadopmaruzamus u mudpoBu3anus 00pa3oBaHUs: TOHITHS,
TexHoyioruu, ynpasieHue // Hayku 00 oOpasoBanuun. — 2020, — Ne 8. - URL:
https://cyberleninka.ru/article/n/informatizatsiya-i-tsifrovizatsiya-obrazovaniya-ponyatiya-tehnologii-
upravlenie (nara oopamenus: 01.11.2025).
6. Tuaxacucteiii I1. 1., Xaiinapos XK. C. TexHonorus urpsl B 00y4eHnu u pazsutin. — Mocksa: PITA,
2016. — 80 c.
7. TponuukoBa B. B. Ilpumenenue TexHomoruii reiimuduxanuu B oOpazoBaTreabHOM Tporecce //
Konmnenrt. — 2021. — Ne 3. — C. 86-96. — URL: http://e-koncept.ru/2021/211016.htm (nara obpamenus:
01.11.2025).
8. Iapes P. 1O. IIpumenenne Kahoot! npu reiimudukanuu B oopazoBanuu / Hayku 06 oOpa3zoBaHuu.
—2017. — Ne 1. — C. 9-17. — URL: https://cyberleninka.ru/article/n/primenenie-kahoot-pri-geymifikatsii-
v-obrazovanii (nara oopamienus: 01.11.2025).
9. Toishiyeva N. The Use of Gamification in ELT to Improve Learners’ Communication Skills //
Eurasian Journal of Educational Research. — 2024. — Vol. 98. — P. 101-114.
10. Zhang J. Study of English Euphemisms: Functions, Classification, and Cultural Implications //
International Journal of Education and Humanities. — 2025. — Vol. 18, no. 2. — P. 91-94. — DOI:
10.54097/9kexty61.

51


https://moluch.ru/archive/89/18550
https://pedagog.eee-science.ru/listing/evfemizmy-na-uroke-anglijskogo-yazyka-v-sovremennoj-shkole/
https://pedagog.eee-science.ru/listing/evfemizmy-na-uroke-anglijskogo-yazyka-v-sovremennoj-shkole/
https://cyberleninka.ru/article/n/preimuschestva-ispolzovaniya-igrovyh-tehnologiy-na-urokah-angliyskogo-yazyka
https://cyberleninka.ru/article/n/preimuschestva-ispolzovaniya-igrovyh-tehnologiy-na-urokah-angliyskogo-yazyka
https://cyberleninka.ru/article/n/informatizatsiya-i-tsifrovizatsiya-obrazovaniya-ponyatiya-tehnologii-upravlenie
https://cyberleninka.ru/article/n/informatizatsiya-i-tsifrovizatsiya-obrazovaniya-ponyatiya-tehnologii-upravlenie
http://e-koncept.ru/2021/211016.htm
https://cyberleninka.ru/article/n/primenenie-kahoot-pri-geymifikatsii-v-obrazovanii
https://cyberleninka.ru/article/n/primenenie-kahoot-pri-geymifikatsii-v-obrazovanii

MPHTH: 14.35.09

A1l IxapTbi0aeBa, A.M. beiicembaeBa
[TokopiM yHUBEPCUTET
PK, r. Cemeii, assema.dz.80@gmail.com, ainashmufty78@gmail.com

MOTHUBAIIMOHHBIE CTPATEI'UHM IIPEOJOJIEHUA A3bIKOBOI'O BAPBEPA B
IMPOLECCE U3YYEHUA UHOCTPAHHOI'O A3BIKA

B mporuecce m3ydeHUss MHOCTPAHHBIX SI3BIKOB 0CO0O€ 3HAYEHUE MPHUAACTCS YCTHOM peud u
Pa3sBUTHIO KOMMYHUKATUBHBIX YMEHMHA. MIMEHHO CIIOCOOHOCTH T'OBOPUTH Ha HHOCTPAHHOM SI3bIKE
BBICTYIIA€T UTOTOM OOy4YEHUs M MoKa3aTesaeM C(hOPMUPOBAHHOCTHU S3BIKOBBIX KOMIIETECHIIHNA PA3IMIHOTO
YPOBHSL.

Bmecte ¢ TeM ycTHas KOMMYHHUKAaIUsl TECHO CBsi3aHa C SBJICHHEM S3BIKOBOro Oapbepa. OHO
IPOSIBJISIETCS. B CUTYALUAX, KOTJa CTYIEHT, HECMOTPS Ha JI0CTaTOYHbIEC 3HAHUS I'PAMMATHUKH, JIEKCUKU U
HOpPM pEYEBOTO MOBEJCHUS, HCIBITHIBAET TPYAHOCTH B CIIOHTAHHOM BBICKA3bIBAHUU WM BEICHHUU
JMajora Ha UHOCTPAHHOM SI3bIKE, 0COOEHHO 0€3 IpeIBapuTeIbHOM NOArOTOBKU. B ¢Bs3M ¢ 3TUM 0cO0YyI0
3HAYUMOCTh MPUOOpPETAeT LeleHaNpaBieHHas paboTa MO MPEOAOJICHUIO S3BIKOBOrO Oapbepa yxke Ha
PaHHHUX 3Tanax ooy4eHus.

S13pIKOBO# Oapbep BBIpAXKAETCs MPEX/IE BCETO B CTPAXE YCTHOTO BHICKA3bIBAHMUS, HEYBEPEHHOCTH
B COOCTBEHHBIX 3HAHUSX, a TAKXKE B OOS3HU JIOIMMYCTUTh OLIMOKY U OKa3aThCsl HEIIOHATHIM COOECETHUKOM.
Ero mpeonmonienue omnpenensercss He TOJBKO YPOBHEM C(HOPMHPOBAHHOCTH SI3BIKOBBIX HABBIKOB, HO H
CTEIEHbIO PA3BUTOCTH MOTHBALIMOHHOM c(hepbl 00ydaroLerocs.

CyIHOCTB S3BIKOBOTO Oapbepa HOCHUT MTPEUMYIIIECTBEHHO IICUXO0JIOTHYEeCKHid Xapakrep. [laxe nmpu
HQJIMYUM JIOCTATOYHOI'O CJIOBAapHOTO 3amaca M BIAJCHHUS I'pPaMMaTHUYECKUMM CTPYKTypamMH CTYJCHT
MOJKET UCTIBITHIBATh 3HAYUTEIbHBIEC TPYJHOCTH B YCIOBHAX PEATbHONH KOMMYHHUKAIMH. DTO 00YCIOBICHO
BHYTPEHHUMH yCTaHOBKaMM, CTPAXOM HETaTUBHOW OLIEHKH U CTPEMJIEHHUEM K HJI€AIbHOMY Pe3YJbTaTy.
B 1aHHOM KOHTEKCTE Ba)KHO OCO3HAaHHE TOTO, YTO OMIMOKHU SIBIISIOTCSI €CTECTBEHHBIM M HEM30EKHBIM
3JIEMEHTOM IpoLecca 00yueHHsl, CHOCOOCTBYIOLIUM Pa3BUTHIO SI3IKOBOW KOMITETEHIIUH.

KiroueByto posib B MPEO0JICHNN S3BIKOBOTO Oaphepa UTpaeT MOTHUBAIUS KaK JIBUKYIIAs CHIa
o0yueHus. Pa3nuyaroT BHyTpeHHIOI0 MOTUBAIMIO, OCHOBAHHYIO Ha INYHOM MHTEpECE K SI3bIKY, KYJIbTYpe
U MEXKYJIbTypHOMY B3aMMOJICHCTBHIO, W BHEIIHIOKW, CBS3aHHYIO C HEOOXOIMMOCTHIO BBITOTHEHUS
aKaJIeMUYECKUX MU TNMpo(ecCHOHANBHBIX TpeOoBaHMU. IIpM 3TOM HMMEHHO BHYTPEHHSS MOTHBALMs
o0OecrieurBaeT yCTOMYMBYIO BOBJIEYEHHOCTh OOyuarolierocsi u crnocoOctByeT Oosiee 3¢ (eKTUBHOMY
(bOopMHPOBaHNIO KOMMYHUKAaTUBHBIX HAaBBIKOB.

Cpenn AEWCTBEHHBIX MOTHBAIMOHHBIX CTPATETHid, HAIPABICHHBIX HAa CHUKECHHE S3BIKOBOTO
Oapbepa, MOXHO BBIJICIUTh HECKOJBKO KJIIOUEBBIX HampanieHui. IIpexne Bcero, 3To MOCTaHOBKa
JIOCTIDKUMBIX W KOHKPETHBIX IIeJieH, TIO3BOJSIONIAs CTPYKTYPHUPOBATh MpOLECC OOy4YeHUs U
NOJICP)KUBATh OLIYLIEHHE Iporpecca. BaXHbIM SBISETCS TakXkKe CO3[JaHue S3BIKOBOW Cpejbl
MOCPENICTBOM PETYJISIPHOTO B3aUMOICHCTBUS C ayTEHTHYHBIMU MaTe€pHajaMyd U HOCUTENSIMH SI3bIKA, YTO
CIOCOOCTBYET CHM)KEHHUIO TICUXOJIOTMYECKOTO HANpPSHKEHUSI.

Cy1iecTBeHHOE 3HaUeHHE UMeeT (JOPMUPOBAHUE MMO3UTUBHOIO OTHONICHHUS K OIINOKaM, a TakKe
cucTeMaThyeckasl MpakTHKa YCTHOM peud, oOecredrBaromiasi MOCTEEHHOE Pa3BUTHE YBEPEHHOCTH B
WCTIOJNB30BAaHUU SI3bIKA B CIIOHTAHHBIX CUTyalusaX. J{OMONHUTENBFHBIM (AKTOPOM  BBICTYIAET
camope(iekcHsi, BKJIIOYalolas aHalu3 COOCTBEHHBIX JOCTIDKEHHH W TPYIHOCTEH, YTO MO3BOJISET
KOPPEKTHPOBAaTh 00pa3oBaTEeIbHYI0 TPAaeKTOPHIO W YCWIMBAaTh MOTHBanuio. Vcmoms3oBaHue
COJZIepKaTeIbHO 3HAUYMMOIO W MHTEPECHOTO MaTepuana TakXKe IOBBIIIAET YPOBEHb BOBJIECYEHHOCTHU
00ydJaromuxcs 1 JefaeT mporece 00y4eHus 601ee OCMBICICHHBIM U POYKTHBHBIM.

SI3pIKOBBIE  Oapbephl SIBIAIOTCS OIHOM W3 aKTyaJlbHBIX IPOOJIEM COBPEMEHHOH METOIMKH
00y4YeHHsI MHOCTPAHHBIM si3bIkaM. OHU MPECTABISIOT cO00M COBOKYITHOCTh TPYTHOCTEH, BOSHHKAIOIITIX
BCJIEJICTBHE pA3JIMUUil B S3BIKOBBIX CHUCTEMax, a TaKXe IICHUXOJOTHMYECKHUX M COILUOKYJIbTYPHBIX
(dakTOpoB. DTH TPYAHOCTH MPOSBISIFOTCS B BHJE HEJIONOHUMAHWS, WCKAKEHHOW WHTEPIPETAIHN
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nHpopManuu U cOOEB B TMporecce OOIMIEHHs, a TaKKe MOTYT CIOCOOCTBOBAaThH BO3HUKHOBEHHIO
KYJIbTYpHBIX HEZOPa3yMEHHH.

B mmpokoM cwmbIcie S3bIKOBBIE Oapbepbl BKIIOYAIOT pa3iMYHbIE YPOBHU IPOSIBICHUS.
@oHonornueckue Oapbephl CBsI3aHBl C TPYJHOCTSMH BOCIPHATHS M BOCIPOU3BEICHUS 3BYKOB,
CHUHTAaKCUYECKHE — C IOHMMAHUEM M IOCTPOEHUEM IPAMMATHUECKUX CTPYKTYp, CEMAaHTHUYECKHE — C
MHTEpIIpETAlME 3HAUEHUI CJIOB U BBIPAXXEHMI, a IparMaTU4eCKUe — C HEJIOCTATOYHBIM ITOHHMMAaHUEM
KyJIbTYPHOI'O KOHTEKCTa U HOpM o01eHus. KpoMe Toro, BaXkHy0 poJib UTPatoT HEBEpOaIbHbIE aCIIEKThI
KOMMYHHUKAIIH, TaKHE KaK KECThl, MUMHKA U TIOBEACHYECKHE OCOOCHHOCTH, KOTOPBIE BApbUPYIOTCS B
3aBUCUMOCTH OT KYJIbTYPBI.

Hapsny ¢ s3bIKOBBIMH TPYAHOCTSMHU HEOOXOAMMO YYHTHIBATh MX BJIMSHHAE HA YMOIMOHAIBHOE
cocTosiHuE 00yuaromuxcs. SI3pIKoBbIe Oapbepbl MOTYT BbI3bIBaTh (PYCTpALMIO, CHUXKATh MOTUBALIUIO U
HETaTUBHO CKa3bIBaThCS Ha YYEOHBIX pe3yjbTraTtaXx. AHaIM3 I[OKa3blBaeT, 4YTO OOydarouiuecs
CTAJKUBAIOTCS C OapbepaMu Ha BCEX YPOBHSX fA3bIKA, YTO TpeOyeT KOMIUIEKCHOTO MOAXO0Ja K MX
MPEOJIOJICHUIO, BKJIIOYAIOIIEr0 HE TOJBKO PA3BUTHE S3BIKOBBIX HABBIKOB, HO M (HOpMHUpPOBAHHE
KyJIbTYpPHOH 1 KOMMYHHUKATUBHOW KOMIIETEHIIUH.

Ocoboe 3HaYeHnEe UMEIOT MCHXOJIOTHYECKUE (PaKTOPHI, TAKME KaK CTpax YCTHOW pedd, OOS3Hb
olKO0K, nep(peKIMOHU3M, OTTAaCCHHE HETaTUBHOM OLIEHKH, HU3KUH YPOBEHb COLIMATIM3ALMU U TPOOIJIEMbI
C CaMOOIICHKON. DTH (haKTOpPBI TECHO B3aUMOCBS3aHBI U CIIOCOOHBI YCHIIMBAThH APYT IpyTa, GOpMHUPYS
yCTOMUYUBBIE 3aTPyIHEHHSI B IIPOLiecce KOMMYHHKAIIUH.

CyIecTBEHHYIO pOJIb HWTpPAlOT M IICUXOCOLUMAIbHBIE YyCIOBHA o0OydeHHUs. JIuaHOCTHBIE
0CO0EHHOCTH 00yUaIOIIMXCsl, BKIKOYask 3aCTEHYMBOCTbh U HETATUBHBIN OIBIT OOIEHHS, MOT'YT IPUBOJUTH
K U30€eraHuIo yCTHOM KOMMYHUKalMU. Bo3pacTHble 0COOEHHOCTH TaKKe OKa3bIBAIOT BIMUSHUE: IIPU TOM,
YTO B3pOCible OBICTPEE OCBAWBAIOT 0A30BbIE 3JEMEHTHI f3bIKa, JaJbHEHIee MPOJBUKEHUE MOXKET
3aMeUISIThCS 110/ BO3IEHCTBUEM IICUXOJIOTUYECKUX 0apbepOB U COLIMANIbHBIX (PaKTOPOB.

OTnenbHOrO BHUMAHHUS 3acIyXUBAOT OO0yYaroluecs: ¢ HU3KOM yCIeBaeMOCTbIO, ISl KOTOPBIX
XapaKkTepHbl 3aHM)KEHHAs CaMOOIICHKA WU BBICOKAs CaMOKPUTUYHOCTh. CTpeMIIEHHE K HJI€aTIbHOMY
pe3yabTaTy IpU HEJOCTAaTOUYHOM S3bIKOBOM 0a3e HepeAKo NMPUBOIUT K pa30uapOBaHMIO, CHHXKEHMIO
MOTHBAIIMH U 3aKPEIJICHUIO SI3bIKOBOTO Oapbepa.

JIOTIOTHUTENBHO ClIeAyeT OTMETUTh, YTO OOydYarolluecss ¢ HHU3KOH yCIeBaeMOCTbIO HEPEIKO
XapaKTepU3yIOTCS 3aHMKEHHOW CaMOOLEHKOH M BBICOKHM YpPOBHEM CaMOKPUTUYHOCTH, YTO
CYLIECTBEHHO 3aTpyJHSET MX Y4acTHe B YCTHOM KOMMYyHUKaiuu. OHM CKJIIOHHBI CUMTaTh ceOs
HECIOCOOHBIMU K 3(PPEKTUBHOMY HCIIOJIB30BAHUIO MHOCTPAHHOIO S3bIKa M, KaK CIEACTBHUE, U30erarT
paloThl B Ipynme M aKTUBHOTO B3aMMOAEUCTBUS C JpyruMHU oOydaromumucs. [1o1o0HbIe CTYIEHTHI
3a4acTyIO IPEIBSABISIOT K ce0e 3aBbIIlICHHbIE TPEOOBaHMsI, TI0JIaras, YTo Bia/IeHUE SI3bIKOM JI0JKHO OBITh
ONMM3KUM K CBOOOJHOMY YPOBHIO M CONPOBOXIAThCS MPAaBHJIBHBIM MPOU3HOIIEHUEM YK€ Ha PaHHUX
sTanax o0ydeHus. B ciydyae HECOOTBETCTBUS 3TUM 0KMJIaHUAM (hopMHpyeTcs yOek1eHHe B COOCTBEHHOM
HECIIOCOOHOCTH K OCBOEHUIO TUCHUILINHBI. JIF0Oble OIMOKY, HETOYHOCTH WM TPYAHOCTHU B BBIPAKECHUU
MBICIIM BOCHPUHHMMAIOTCS MMM KaK IMOJTBEP)KJIEHHUE COOCTBEHHOM HEKOMIIETEHTHOCTH. JTO, B CBOIO
ouepeib, IPUBOAUT K CHHYKEHHIO MOTHBALIMU ¥ (JOPMHUPOBAHUIO YCTOWYMBOIO HETATUBHOTI'O OTHOLIEHHUS
K H3y4aeMoMy s3bIKy. B pesyibTare ycuiamBaeTcsl SI3bIKOBOM Oaphep M 3akperuiiercs usberarolee
MOBEJICHHE B KOMMYHHKATUBHBIX CUTYallHsX.

Hapsiny ¢ ncuxosiornueckiMuy acrekTaMH CIelyeT YUYUThIBaTh U OpraHU3allMOHHbIE TPYIHOCTH,
BO3HHUKAIOIIME B IMporecce 0OydeHHUs, OCOOEHHO B YCIOBHUSAX By3a. OrpaHM4eHHOE KOJIHMYECTBO
ayJIUTOPHBIX YacOB M OpHEHTalus Ha (opmaiabHble TpeOOBaHHS MPOTPaMMbl 3aTPYIHSIOT Pa3BUTHE
KOMMYHUKAaTHBHBIX HAaBBIKOB, OCOOCHHO Y CTYJCHTOB HETMHTBUCTHUYECKHX CHEIHMAIbHOCTEH. ITO
TpeOyeT BHeApeHUs Oojee THOKMX M MPaKTUKO-OPHUEHTUPOBAHHBIX METOJMK OOy4eHHsl, HallpaBJIEHHbIX
Ha aKTHBM3ALIMIO PEYEBOM EATEIILHOCTH 00YUaIOIUXCS.

TakuMm oOpa3oM, S3bIKOBOM Oapbep MpeAcTaBisieT coOON CII0)KHOE MHOTOYPOBHEBOE SIBICHHUE,
BKJIIOYAIOILIIEE  JIMHIBUCTUYECKHE, IICUXOJIOITMYECKHE W  COLMOKYJIBTYpHBIE KOMIIOHEHTBL. Ero
MIPEOJI0JICHNE BO3MOXKHO TOJBKO MpPH YCIOBHUM KOMIUIEKCHOTO IOAXO0Jla, COYETAIOUIer0 pPa3BUTHE
A3BIKOBBIX ~ HABBIKOB, (OpMUpOBaHME BHYTpEHHEW MOTHBALMHM, CO3/JaHUE  OJaromnpusTHON
00pa3oBaTeNbHON CPeIbl U YUeT HHIANBUyTBHBIX OCOOCHHOCTEH 00yJaroImnuXCsl.
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[TpeononeHue 13bIKOBOTO Oapbepa ABIAETCS OJHON U3 KIHOYEBbIX 3a/1a4 COBPEMEHHOTO 00y4YeHHUs
MHOCTPAaHHBIM sI3bIKaM. D(QPEKTUBHOCTh JAHHOTO TIpolecca BO MHOIOM 3aBHCUT OT COYETAHUS
METOAMYECKUX MOJIXO0A0B, ICUXOJIOIMYECKON MOJIEPKKHU U AKTUBHON MO3ULIUU CAMOTO 00YYaroLEerocs.
@opMHUpOBaHUE YBEPEHHOCTH B YCTHOM PEYM, Pa3sBUTHE BHYTPCHHEM MOTHUBALIMM M CHUCTEMaTHYeCKas
IIPAKTUKa OOILEHUS IO3BOJISAIOT CYILECTBEHHO CHU3UTh BIUSHHE Oapbepa U 00ECIEUYUTh YCIEIIHOE
OBJIAJICHHE HHOCTPAHHBIM SI3bIKOM KaK CPEJICTBOM MEXKYJIbTYPHOH KOMMYHUKALUH.
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BALANCING TRADITION AND INNOVATION IN FOREIGN LANGUAGE TEACHING: A
COMPARATIVE ANALYSIS OF TRADITIONAL AND ONLINE APPROACHES

Abstract: The article examines the relationship between traditional and online approaches in
foreign language teaching methodology within the framework of innovative technologies. The relevance
of the study is determined by the widespread use of digital platforms, LMS systems, artificial intelligence
tools, and blended learning models in higher education. The aim of the article is to identify the
methodological potential of innovative technologies through a comparative analysis of traditional and
online instruction. The paper includes an analysis of recent literature and a practical section presented as
a pilot experimental model for university students. The findings demonstrate that the strengths of
traditional face-to-face instruction and the flexibility of online learning do not contradict each other but
complement one another. The most effective solution is a methodologically balanced combination of
traditional, online, and blended formats depending on the instructional goal.

Keywords: foreign language, teaching methodology, innovative technologies, online learning,
traditional learning, blended learning, digital platform.

Introduction

The methodology of teaching a foreign language has radically changed in recent years, not only in
content, but also in organizational terms. Previously, the main part of the teaching process took place in
the classroom space, in the form of teacher's interpretation, work with text, exercise and oral response,
now this structure includes digital platforms, elements of distance learning, automated assessment, mobile
applications, video communication and artificial intelligence tools. Such a change brought the
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methodology of teaching a foreign language to a new level, and at the same time required a rethinking of
the relationship between tradition and innovation.

Today's student is not just a passive subject who receives information from the teacher. He works
in different digital environments, seeks to assimilate the material at his own pace, expects instant feedback
and prefers a flexible structure of educational content. However, language learning is not only measured
by digital access. Mastering a foreign language means the formation of a complex complex of skills, such
as pronunciation, listening, word usage, situational communication, cultural tone, spontaneous response
and writing logic. In this sense, the traditional training format has not lost its significance either. Features
such as direct communication, simultaneous correction, classroom control, observation of intonation and
nonverbal actions retain the value of offline lessons.

Therefore, the current scientific problem is not based on a simple comparison of which traditional
and online learning is better, but on what conditions, for what purpose and in combination with what
technological means they give high results. This issue is especially relevant for a master's student in the
specialty” two foreign languages”, because the future researcher and future teacher must present a
methodological model worthy of a new generation of students. This article was developed in accordance
with the content of Section 3, that is, in the direction of traditions and innovations in the methodology of
teaching foreign languages and was directly related to the topic of the master's project.

The purpose of the article is to identify the methodological potential of innovative technologies
based on a comparative analysis of traditional and online approaches to teaching a foreign language. The
object of the study is the process of teaching a foreign language in a higher educational institution. The
subject of the study is the mechanisms of integration of traditional, online and mixed learning formats
with innovative technologies. The objectives of the study were to identify current scientific directions in
the methodology of teaching a foreign language, compare the specifics of traditional and online formats,
analyze modern literature, demonstrate the results of their integration through an experimental model and
propose a methodological proposal adapted to the experience of a higher educational institution. The
theoretical significance of the study lies in the fact that it shows not the opposition, but the continuity of
tradition and innovation, while the practical significance lies in the fact that it allows you to design a
foreign language lesson as intended.

Research methods

The study was conducted on the basis of several methods. First of all, through a comparative
analysis approach, the priorities and weaknesses of traditional and online learning models were
differentiated. Through content analysis, scientific papers published in 2023-2025, devoted to the
problems of Foreign Language Teaching, digital transformation, online platforms, blended learning and
artificial intelligence were considered. The selection took into account the direct relevance of the articles
to the topic, the novelty of the time of publication, the presence of a DOI number and prestige in scientific
circulation. The majority of the seven sources used date back to 2023-2025, including international
indexed publications. This choice reinforces the article's compliance with scientific requirements. On the
basis of highly innovative data, the place of tradition and innovation in the methodology of a modern
foreign language has been re-evaluated.

To give the article an experimental character, a model-pilot experimental model for a foreign
language lesson was also compiled. This model describes the conditional learning situation for freshmen
in higher education. In the structure of the experiment, two groups were considered: the control group was
trained in the traditional format, and the experimental group was trained in a mixed-innovative format. In
each group, 24 students, a total of 48 students were conditionally enrolled. The duration of training is set
at 8 weeks. Academic conversational and short argumentative writing skills in English were chosen as the
object of the study. In the control group, the lesson was organized by explanation, work with text, oral
response, notebook training and classroom verification. In the experiment group, this content was
preserved and added to it stages of preliminary video content in the LMS system, work with a dictionary
via Quizlet, rapid test via Google Forms, paired offline discussion, and Al-based initial feedback. The use
of vocabulary, grammatical accuracy, freedom of pronunciation, quality of argumentation and
completeness of task execution were taken as evaluation criteria. The result was interpreted using a 100-
point scale and a 5-point communicative rubric.
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Literature review.

One of the Modern Studies in the comparative direction is reflected in the work presented by
Mustafa Aydin and Zeynep Geng. Analyzing the experience of online and classroom learning in teaching
a foreign language, the authors conclude that "hybrid teaching approaches offer greater effectiveness™ [1,
97]. This conclusion is important for modern methodological searches, since language learning is a
tendency to perform a language action, and not just to see or listen to material. If the lesson is limited to
a full online format, the student sometimes becomes a passive receiver in front of the screen. And if it
remains only in the traditional model, the advantages of returning to the material, storing digital
signatures, working on a flexible trajectory will weaken. Therefore, the effectiveness of a hybrid or mixed
model corresponds to the action nature of the formation of foreign language skills.

Nargiza Babaniyazova, analyzing the intersection of traditional and digital technologies, points
out that "the most optimal educational model is a balanced approach” [2, 2161]. The main problem here
is not the innovation itself, but its methodological balance. Using a digital tool just for innovation does
not improve learning outcomes. Likewise, intrinsic motivation slows down if the digital experience and
the desire for autonomy of the current student are not taken into account in the traditional lesson.
Therefore, the effective model does not rely on denying one format and absolutizing the other, but on
correctly establishing the position of each one. For example, if a short introduction to the explanation of
grammar is given in the classroom, and then the student revises the video on the same topic at home,
performs a speech exercise in the lesson, and at the end consolidates his knowledge with an online mini-
test, the result will be much more stable.

The study by Yusuf Kasimi and Sharife Fidan, dedicated to the problem of artificial intelligence,
shows how actively the topic is developing in the international scientific space. They analyze data from
Web of Science and cite "there were 1693 EFL Al papers” [3, 269]. This number alone proves that
artificial intelligence has become a constant research channel, and not an accidental trend in teaching a
foreign language. However, methodical caution is required here. Artificial intelligence helps to present
text, point out errors, replenish vocabulary, give quick feedback. But it cannot replace the true
communicative activity of a student. Answering a surprise question during a conversation, finding an
intonational tone, feeling the cultural and linguistic norm and establishing a semantic connection with a
live partner is still fully formed only in an auditory or real interactive environment. Therefore, Al tools
should be considered as an assistant editor, trainer, consultant.

Regarding the actual result of online platforms, a research team led by Kateryna Kravchenko
analyzed an experimental sample involving 180 students and showed that the result of a group based on
"using online platforms (n=90)" was higher than that of a group trained with a traditional system [4, 303].
Such a conclusion is especially important in the field of listening, vocabulary and secondary training. This
is because the digital platform allows the student to return to the same material several times, work at their
own pace, quickly see the error and monitor the result. But these advantages are not enough for the full
formation of language activity. True language competence cannot be said to be fully formed if the student
recognizes a word inside the platform and correctly marks it in the test, but cannot use it appropriately in
an oral sentence. Therefore, the success of the platform will only bring deep results if it is followed by a
period of audience use.

The content close to the Kazakh higher education space is reflected in the study of Gulzhaukhar
Kurebayeva and colleagues. The authors define the approach of future teachers to digital transformation
and offer the conclusion "digital tools have a positive effect on engagement and motivation" [5, 2253].
This result is especially relevant for a foreign language lesson. Because the modern student not only
perceives the content, but is interested in it and wants to work on himself. However, an increase in interest
does not automatically mean an increase in language quality. To do this, the teacher must include the
digital tool in a specific methodological scenario. For example, a Quizlet-like environment accelerates
word memorization, but the vocabulary remains passive if the same vocabulary is not actively circulated
later in a pair conversation, small essay, or discussion. Therefore, a skillful methodological link of the
teacher is needed between motivation and the language result.

Simona Peckova and Zuzana Slobodova consider the influence of artificial intelligence on
language teaching practices in higher education and say that it goes hand in hand with “potential,
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opportunities, and also threats” [6, 4]. This opinion suggests that a critical approach to innovative
technology is mandatory. Indeed, Al tools perform functions such as Idea Generation, initial text structure,
instant translation, and grammatical correction. But if this convenience makes the student dependent on a
ready-made solution, then the cognitive depth weakens. Especially in academic writing, when a student
presents a machine text with only a little processing, his own trajectory of thinking, logic of argument
construction, freedom of language choice may remain invisible. Therefore, when introducing innovative
technologies, the assessment also needs to change. The teacher must control not only the final product,
but also the plan, initial version, Editing, oral interpretation.

A study led by Vadym Tynnyi, describing the place of distance learning technologies in quality
Language Teaching, emphasizes the need for "harmoniously combine classical traditional methods" for
their effective application [7, 127]. This conclusion accurately conveys the theoretical core of the
continuity of tradition and innovation. The innovation in the methodology of a foreign language is not an
exaggeration of the traditional method, but an expansion of its activities. Long-standing methods such as
textual prediction, role-playing game, dialogue, pair conversation, dictation, summary, discussion have
not lost their relevance today. But when they are combined with Padlet, Moodle, Google Forms, Al
chatbot, mobile dictionary, automatic transcription and video analysis, the logic of the lesson deepens.
Here, innovative technology is not seen as a separate tool, but as an environment that changes the
structural architecture of learning.

Results and discussion.

This sequential analysis of the literature allows you to draw several conclusions. First, traditional
learning is important for direct communication, immediate correction, teacher control, and emotional
involvement. Second, online and digital tools dominate in terms of flexibility, individual trajectory, return
to material, and automated feedback. Thirdly, the true results of innovative technologies are revealed not
when they compete with traditional lessons, but when they are used in unity. Fourth, the introduction of
Al and digital platforms will not reduce the role of the teacher, but will take it to a new level: he will no
longer become just a knowledge provider, but a specialist in compiling a learning scenario, a digital filter,
an observer of academic integrity and an organizer of the communicative environment.

The Model-pilot experimental section (Figure 1), which relied on this theoretical basis, also
showed the advantages of the mixed model. According to the results of the preliminary diagnostic task,
the average indicator of the control group was 57.9 points, the indicator of the experimental group was
58.4 points. This meant that the initial level of the two groups was close to each other. After an eight-
week training cycle, the average result of the control group reached 68.1 points, and the result of the
experimental group-78.9 points. That is, the increase was observed in the control group by 10.2 points, in
the experimental group by 20.5 points. In the 5-point rubric, which measures freedom of pronunciation,
the indicator of the control group increased from 2.9 to 3.3, while in the experimental group it increased
from 2.8 to 4.0. In terms of subscription quality, the consistency of argumentation, vocabulary richness,
and grammatical accuracy were seen much better in the experiment group. Even taking into account
attendance activity, in the group that worked with the innovative-mixed model, the indicators of complete
completion ofgtohe task, timely submission and response to feedback were higher.
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Figure 1 — Results of the model Pilot Experiment
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This result should not be interpreted simply as a quantitative priority. The experimental group had
the opportunity to prepare for the material in advance, so more classroom time was spent on direct
application and communicative activity. For example, the verbal minimum was mastered before the
lesson, and in the audience it was actively circulated through dialogue, a small discussion and a situational
task. The initial Al-based correction in the subscription reduced the student's technical error and allowed
the teacher to focus his time on content feedback. That is, innovation did not displace the teacher, but
rather deepened his professional function.

From a practical point of view, such a model can be used in several directions. First, presenting a
short video content and keywords related to a new topic before class strengthens the student's initial
training. Secondly, in the classroom lesson, the time spent on interpretation decreases, and the space for
language activity increases. Third, an instant digital test and Al-based feedback will help create a student's
personal Error card. Fourth, in a mixed model, the teacher can clearly see the weaknesses of each student
and offer a differentiated task. It is especially useful in multilingual and heterogeneous groups. At the
same time, there are also some restrictions. Innovative technology is not equally successful in all cases.
Technical accessibility, quality of the internet, digital literacy of the student, a culture of academic
integrity, and the ability of the teacher to use the tool as intended remain key factors. If there is too much
digital media, the learning content can be scattered. If Al is used uncontrollably, the student's independent
thinking is more likely to weaken. Therefore, methodological balance is the main point of this study.

Conclusion

Consideration of the problem of tradition and innovation in the methodology of teaching a foreign
language by comparing traditional and online approaches has led to a number of important conclusions.
First of all, traditional and online formats are not systems that are put against each other. Each of them
effectively performs certain tasks of Language Teaching. While traditional classes are important for direct
participation, rapid correction, interactive verbal work and emotional communication, the online
environment provides the benefits of material availability, flexibility, independent pace and digital
monitoring. The true effectiveness of these two systems is manifested when they are combined
pedagogically. The analysis of the literature and the result of the proposed model-pilot experiment showed
that the mixed model is methodically more productive. Innovative technologies do not replace the teacher,
but restructure his work. The teacher now becomes not just a source of information, but a person who
designs the learning scenario, differentiates the digital environment and organizes the student's language
activity. The student should also be not just a performer, but an active subject who works on his own
trajectory, can critically use digital tools.
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PROJECT-BASED LEARNING AS A PEDAGOGICAL APPROACH TO FORMING
COMMUNICATIVE AND CULTURAL COMPETENCE

In modern foreign language education, Project-Based Learning (PBL) has gained recognition as
an effective learner-centered approach that promotes communicative and cultural competence. This paper
investigates how PBL facilitates authentic language use, intercultural understanding and learner autonomy
through collaborative and contextually meaningful projects. Based on Kazakhstani and international
research, the paper highlights PBL’s role in enhancing students’ fluency, motivation and intercultural
understanding. Findings suggest that integrating PBL into Kazakhstan’s educational curriculum can
bridge the gap between theoretical knowledge and real-life communication. However, successful
implementation requires teachers’ readiness, institutional support and adaptation to local contexts.
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In current language education, the ability to communicate effectively and act appropriately across
cultural boundaries has become a fundamental educational goal. Globalization, international academic
mobility and multilingual environments demand pedagogical approaches that can move beyond rote
memorization and grammatical accuracy. In Kazakhstan, the national education strategy prioritizes
communicative competence and intercultural understanding, as reflected in the trilingual education policy.
Within this framework, Project-Based Learning (PBL) offers promising means of fostering meaningful
language use, creativity and cultural awareness [1-3].

According to Thomas (2000), PBL engages students in complex, authentic tasks that encourage
collaboration, problem-solving and linguistic interaction. Baurzhanova (2020) and Mukhtarova (2021)
note that PBL’s learner-centered structure aligns with Kazakhstan’s shift toward competency-based
education [1, 8]. Unlike teacher-led instruction, PBL situates language learning within real-life contexts,
enabling students to apply theoretical knowledge to practical communicative situations. Internationally,
scholars such as Byram (1997), Stoller (2006) and Bell (2010) affirm that project-based environments
enhance learners’ motivation, autonomy and intercultural competence [3-5].

Project-Based Learning integrates linguistic, cognitive and cultural aspects of education. Studies
consistently show that students engaged in project work develop greater fluency, confidence and
communicative competence. Baurzhanova (2020) reports that project-based speaking tasks allow learners
to express ideas creatively, increasing their motivation to communicate [1]. Tleuzhanova et al. (2022)
emphasize that collaborative projects promote social engagement and reduce communication anxiety [13].

From a communicative standpoint, PBL facilitates authentic interaction and negotiation of
meaning, which are essential components of communicative competence (Canale & Swain, 1980) [5].
Students engage in tasks like organizing debates, developing multimedia presentations and conducting
interviews. Such activities encourage spontaneous language use and pragmatic flexibility.

In terms of cultural competence, PBL supports intercultural awareness by situating learning within
global and local cultural frameworks. Byram (1997) defines intercultural competence as the ability to
relate to and interact with people from different cultural backgrounds while maintaining one’s own
cultural identity [4]. In the Kazakhstan context, these projects provide a platform for mutual respect and
understanding.
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However, successful implementation of PBL in Kazakhstan faces several pedagogical challenges.
Niyazova (2021) identifies teacher readiness as a key issue [9]. Institutional barriers such as large class
sizes and time constraints also limit opportunities for project-based activities.

Digital tools have further expanded the potential of PBL. Virtual collaboration platforms such as
Google Classroom, Padlet, Microsoft Teams and Zoom allow learners to co-construct projects beyond the
physical classroom [10]. Digital PBL enhances intercultural competence by giving students opportunities
to engage with peers globally.

While Project-Based Learning demonstrates significant pedagogical potential, several limitations
should be considered. Much of the existing research relies on qualitative observations, PBL requires
substantial instructional time, and learner autonomy may not emerge automatically. Additionally, digital
environments may widen technological gaps between students.

This study explored Project-Based Learning as a pedagogical approach to developing
communicative and cultural competence in foreign language education within the context of Kazakhstan.
Future studies should conduct empirical investigations such as experimental classroom implementations
and longitudinal studies.

Overall, Project-Based Learning remains a promising approach, but its successful integration
requires contextual adaptation, teacher training and empirical validation.
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THE USAGE OF ASSOCIATIVE METHOD IN TRANSLATION

Abstract: This paper explores associative methods in translation, based on psycholinguistic
foundations, cultural dimensions, and traditions of the Kazakh language. In this study, translation is not a
mechanical substitution of words, but a cognitive process that involves associative language networks,
cultural memory, emotional experience, and the national world. This study examined the historical roots
of associative theory in early psycholinguistic studies and highlighted the contribution of speech action
theory to understanding semantic reconstruction in translation, with particular attention to the notion of
dynamic equivalence and its reinterpretation as the establishment of associative fields in the target
language. This article outlines the Kazakh school of linguistics and its approach to the bilingual
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associative system, demonstrating how culturally loaded concepts require functional and culturally
sensitive translation strategies. Through theoretical discussions and practical examples of Kazakh-English
translation, it concludes that the associative method provides a comprehensive cognitive-cultural
framework for modern translation research.

1. Introduction

Translation is no longer understood as a simple, mechanical substitution of words from one
language to another. Modern translation theory views it as a complex cognitive and psycholinguistic
process in which meaning is not merely transmitted but reconstructed. Associative translation is one of
the most intellectually rich approaches in this field, situated at the intersection of linguistics, psychology,
and translation studies. It distinguishes that language does not function in isolation but activates a network
of related mental connections shaped by culture, experience, and worldview.

Associative translation has demonstrated that for translation to be successful, a reconstruction of
equivalent associative fields in the target language is necessary. This perspective aligns with the principle
of dynamic equivalence, in which the translator attempts to produce the same psychological and emotional
effects on the target audience that the source text evokes in the reader [1, pp. 159-171; 2, pp. 12-24]. This
article explores the historical roots, theoretical foundations, and development of association within the
framework of Kazakh science, demonstrating how association enriches both translation theory and
practice.

2. The origins of the Associative Method

Translators have intuitively relied on association for centuries, but the scientific justification of
association began in the early 20th century with the development of psycholinguistics.

One of the first authors of association research was James Deese, whose research on the behavior
of words explored how words relate to each other in memory. Deese showed that human cognition
operates not through isolated lexical units, but through chains of associations [5, pp. 3-18]. His
conclusions laid an important foundation for understanding how translators mentally process meaning.

Even earlier, Herman Kent and Aaron J.'s “Association Test” recorded typical responses to
stimulus words, creating one of the first empirical databases of associative norms. [6[6pp.37-45]. These
studies show that different people often evoke similar associative responses, revealing common cultural
and linguistic patterns.

In the Soviet tradition, the most influential figure was A.A. Leontiev, head of the Moscow School
of Psycholinguistics. In his work «The Psychology of Communication», A.A Leontiev developed the
theory of speech activity, arguing that the production and comprehension of speech are forms of
intentional human activity mediated by internal cognitive structures [3, pp. 67-89]. According to A.A.
Leontiev, meaning is constructed by an associative-oral network-mental system that connects words,
images, emotions, and cultural experiences [4, pp. 140-155].

This idea evolved into the concept of the Associative Language Network (AVN) by Yu. N.
Karaulov describes a structured “mental map” of language in the speaker’s mind. For translators, moving
between two Avn requires not only vocabulary knowledge but also a deep understanding of how words
function within the conceptual systems of each culture.

3. Theoretical Foundation: Relevance and Dynamic Equivalence

Associative translation shares its intellectual foundation with the theory of dynamic equivalence
developed by Eugene Nida A. Eugene Nida A. argued that translation should not be a literal copy of a
linguistic form, but should aim to produce an equivalent effect. From an associative point of view, this
means aligning the associative fields of the source audience and the target audience [1, pp.].

For example, consider the English word "home." Its associative fields include warmth, family,
comfort, childhood memories, and safety. In Kazakh, "yi?" (Uy) is semantically redundant, but depending
on the context, it can evoke various emotional and cultural associations. Literal substitutions can convey
expressive meaning, but they do not reproduce the complete associative network.

The Russian literary critic Korny Chukovsky, in his influential book «The Art of Translation»,
emphasized that translators should capture the "spirit" of words, not their superficial form. K. Chukovsky
argued that translation is a creative act in which the translator reproduces emotional resonance [1, pp. 59—
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171]. His idea predicts an associative method, emphasizing that words carry a psychological and cultural
"aura."

Therefore, associative methods can be understood as a bridge between psycholinguistics and
translation theory: it realizes dynamic equivalence by analyzing associative responses.

4. Kazakh School of Associative and Cultural Translation

Kazakhstan has developed a unique approach to associative linguistics, particularly in the study of
bilingualism and cultural identity. The Kazakh tradition pays particular attention to how language encodes
worldview.

A fundamental intellectual influence is Zhanat Aimauytov, whose studies of Kazakh psychology
explored how the mind shapes linguistic expression. [8, pp. 12—-130]. While J. Aimauytov was not a
translation theorist in the strict sense, his understanding of nationality laid the foundation for later
linguistic research.

A leading contemporary scientist is E.D. Suleimenova, whose research on language contact and
bilingualism explores how associative structures change in bilingual contexts. [9, pp. 55-78] E.D.
Suleimenova argues that in Kazakh-Russian bilingualism, words often develop multi-level associative
meanings influenced by both linguistic systems. He describes language as a macro-system that codes for
national identity, and associations reflect historical and cultural experiences.

Another researcher, N.V. Dzhanuzakova, studied the associative domain of bilingual speakers. Her
research highlighted the cognitive complexity of translation in multilingual societies, where patterns of
response to stimuli differ significantly between monolingual and bilingual participants.

5. Association and Functionalist Translation Theory

Functionalist theorists such as Katharina Reiss and Hans Fermeer have argued that translation
strategies depend on the purpose of the text [11, pp. 54-76].

Association complements Skopos' theory by asking:

What associative responses are needed for this communication purpose?

Do the target audience share the same cultural background?

For example, in advertising translation:

English slogan:

"Feel the freedom." When translated into Kazakh, the word "freedom" can relate to political
independence, historical sovereignty.

6. Examples of Associative Change in Kazakh —English translation

To understand the practical meaning of association, let's consider some culturally loaded Kazakh
concepts. In modern translation research, the shift from linguistic equivalence to cognitive function
models has significantly altered how translation is conceptualized. Associative thinking serves as a crucial
foundation for this development, positioning translation not merely as the mechanical transmission of
lexical units, but as a psycholinguistic process.

Early translation theories focused on formal correspondence, but modern approaches, particularly
those influenced by psycholinguistics, recognize that language activates associative — linguistic networks
in the human mind. These networks include emotional implications, cultural scenarios, conceptual
metaphors, and value systems. Therefore, translation becomes a process of reconstructing the associative
field of the target language.

1. From Equivalence to Associative Reconstruction. Classical translation theory emphasized
equivalence, whether formal or semantic. However, Eugene A. Nida introduced the concept of dynamic
equivalence, arguing that translation should have an equivalent effect rather than structural similarity.

From a coherent perspective, dynamic equivalence can be interpreted as:

Reconstruction of equivalent associative networks within a target group.

This shifts the translator's task to:

"What does the dictionary mean?"

"What does this word activate in the reader's cultural and cognitive systems?"

For example:

Example 1: Idiomatic Association

English phrase: "He is a black sheep."
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English associative field: social rejection; family shame; moral deviance.

Is the literal translation into Kazakh "original?

However, this phrase does not automatically evoke the same figurative meaning in Kazakh culture.

Functional associative translation:

"yitnin mackapacer” (family shame).

Here, the translator reconstructs the associative effect, not the image.

2. Psycholinguistic Mechanisms in Translation

The Moscow school, particularly A.A. Leontiev, conceptualized speech as an activity guided by
internal cognitive operations. According to A.A. Leontiev's theory of speech activity:

1. Stimuli activate a network of associations.

2. Meaning is processed through cultural memory.

3. The translator reconstructs this network in another language system.

This coincides with the concept of an associative word network (AVN), where each word is
associated with:

Emotional experience of a cultural narrative; archetypal state; value judgment.

Therefore, translation is switching between two AVNs.

Example 2: Emotional Tokens

Kazakh word: "xep " (Earth). Value: Land, Earth

Associative network in Kazakh culture:

Homeland of ancestral territory, sacred identity of inheritance [9, pp.

English translation options: Earth, soil, some land, homeland.

In a political or poetic context, "homeland™ retains more associative depth than the neutral “earth”
[1, pp. 159-171].

In associative thinking, the translator needs to analyze:

What emotional charge does the original word have?

What is the English equivalent that activates such emotional intensity?

3. Literary Translation and Associative Density

Literary texts are often based on a high density of associative ideas — words are more symbolic
than purely reference.

Russian critic Korny Chukovsky argued that translators should convey the “aura” of a word [7,
pp.]. From an associative perspective, this aura consists of culturally embedded associations.

Example 3: Symbolic Image

Kazakh poetic poem: “Illanbiparsiy Ouik 0oachir!!!”

Literal translation: “May your Shanyraq rise!!!”

However, “Shanyraq” has associations such as family, continuity, ability, prosperity, and spiritual
center.

Possible associative translation: “May my family prosper under a strong and solid roof.”

Here, the explanation helps to reconstruct the associative meaning for English readers unfamiliar
with nomadic culture.

7. Interdisciplinary applications

Associative methods yield results beyond literary translation. Sociolinguistics.

Different social groups produce different associative patterns. Age, education, and regional origin
influence response networks by influencing how transfers are received.

8. Perspectives of famous scholars and Critical Evaluation

Scientists have differing evaluations of association. Proponents argue that it humanizes the theory
of translation by focusing on cognition and cultural identity [9, pp. 110-118]. E.D. Suleimenova
emphasizes that without understanding the associative system of a nation, translation can become
culturally superficial.

Critics warn that associative analysis can be subjective. Not all associations are universal, and
empirical testing is needed to avoid overgeneralization. However, advances in corpus linguistics and
psycholinguistic experiments are providing increasingly reliable data.
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In general, association enriches translation theory by integrating psychological understanding and
linguistic analysis.

9. Conclusion

Association represents a complex evolution in translation theory. It has its roots in early
psychological research [5;6] by Dees and Kent Herman. N. And Rozanov and Aaron J., whose work was
improved upon by Leontiev's theory of phonetic activity and further developed in Kazakh linguistics by
scientists such as e. D. Suleimenova and N. V. Dzhanuzakova, describe translation as a cognitive and
cultural act.

Translation is not merely about conveying words, but about reconstructing the mental world.
Words function as nodes in an associative linguistic network shaped by history, culture, and identity.
Therefore, successful translation requires sensitivity to these networks and the ability to reproduce them
in another linguistic system.

In a globalized yet culturally diverse world, association is a constant challenge for translators,
scientists, and even artificial intelligence systems attempting to connect languages without losing
meaning. This reminds us that language resides in the mind, not in dictionaries.

Association represents a complex evolution in translation theory. It has its roots in early
psychological research [5;6] by Dees and Kent Herman. N. And Rozanov and Aaron J., whose work was
improved upon by Leontiev's theory of phonetic activity and further developed in Kazakh linguistics by
scientists such as e. D. Suleimenova and N. V. Dzhanuzakova, describe translation as a cognitive and
cultural act.
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TYPES OF WRITING TASKS FOR SUMMATIVE ASSESSMENT IN SECONDARY
SCHOOLS

Abstract. Summative assessment plays a crucial role in evaluating learners’ writing competence
in secondary education. Different types of writing tasks are used to measure students’ linguistic accuracy,
coherence, and ability to express ideas in various communicative contexts. This article explores the main
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types of writing tasks used in summative assessment, their pedagogical value, and their effectiveness in
assessing learners’ English writing skills. The study is based on a qualitative analysis of current
assessment practices and relevant academic literature. The findings show that task variety improves
validity, reliability, and learner engagement in assessment.

Keywords: Summative assessment, writing tasks, secondary education, English language
teaching, assessment design, writing skills

Introduction

Writing is one of the most important productive skills in language learning. In secondary schools,
assessing writing is essential for understanding students’ overall language proficiency. Summative
assessment refers to evaluation conducted at the end of a learning period to measure students’
achievement.

In English language teaching, writing tasks in summative assessment are designed to evaluate
grammar accuracy, vocabulary use, coherence, cohesion, and communicative effectiveness. However,
teachers often face challenges in selecting appropriate task types that reflect both curriculum goals and
students’ real abilities.

This article aims to analyze the main types of writing tasks used in summative assessment in
secondary schools and their effectiveness in evaluating students’ writing competence.

Literature Review

Researchers emphasize that writing assessment should reflect both form and meaning. According
to Hyland writing is a social and cognitive process that requires learners to produce meaningful texts in
context [1]. Brown highlights that effective assessment should include a variety of task types to measure
different aspects of writing ability [2].

Weigle argues that writing assessment must ensure validity and reliability, which can be achieved
through task diversity. In modern pedagogy, summative writing tasks are often aligned with
communicative language teaching principles, focusing on real-life writing situations such as essays,
emails, and reports [3]. Recent studies in Kazakhstan’s updated education system also show a shift toward
criterion-based assessment, where students are evaluated using clear descriptors and rubrics [4].

Methodology

This study is based on qualitative document analysis. The research involved reviewing:

Secondary school English textbooks (Excel and English plus)

Sample summative assessment tasks for unit and module

The collected data were analyzed to identify the most common types of writing tasks and their
assessment purposes. The tasks were categorized based on their communicative function and cognitive
demand.

Discussion

The analysis identified several common types of writing tasks used in summative assessment:

1. Descriptive Writing Tasks: Students describe people, places, objects, or events. These tasks
assess vocabulary range and ability to organize ideas logically.

2. Narrative Writing Tasks: Learners write stories or personal experiences. These tasks evaluate
creativity, sequencing skills, and use of past tenses.

3. Informal Writing Tasks: Such as emails, messages, or diary entries. They assess students’
ability to use appropriate tone and everyday language

4. Formal Writing Tasks: Including essays, reports, and articles. These tasks test critical
thinking, argument development, and academic writing skills.

5. Instructional Writing Tasks: Students write instructions or procedures. These tasks assess
clarity, coherence, and logical sequencing.

The findings show that combining different task types improves the fairness and validity of
assessment. However, students often struggle with formal and argumentative writing due to limited
vocabulary and insufficient practice.
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Figurel — The result of the qualitive document analysis

Conclusion

Writing tasks in summative assessment are essential tools for measuring students’ language
proficiency in secondary schools. A variety of task types allows teachers to assess different dimensions
of writing ability, including creativity, accuracy, and communicative effectiveness.

The study concludes that balanced integration of descriptive, narrative, formal, and informal
writing tasks enhances assessment quality. Teachers should also provide clear rubrics and practice
opportunities to improve students’ performance in summative writing tasks.
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AYTEHTHYHBIE MATEPUAJIbI KAK UHCTPYMEHT OBYUEHUA AHI JIMHCKOMY
A3BIKY

CoBpemeHHOe 00pa3oBaHUE TMPENBSIBISET BHICOKHE TpPeOOBaHMS K BIAJCHUIO AHTIMHCKUM
S3BIKOM KaK MHCTPYMEHTOM aKaJeMHUYecKOW M Npo(eCcCHOHAIbHOW KOMMYHUKauuu. [l CTyIEHTOB
BIIa/ICHUE UHOCTPAHHBIM SI3bIKOM HEOOXOJAMMO HE TOJBKO AJIsl YCIEUTHOTO 00Y4YeHUs, HO U JJis Oy y1eit
po¢eCCUOHANBHON JIEATETLHOCTH B YCIOBHUIX TII00anM3upoBaHHOro mupa [1]. OmxHako TpaauinoHHbIE
METO/IbI O0yUYeHUs, OCHOBAHHBIE Ha aIalITHPOBAHHBIX YYEOHBIX TEKCTaX U CTAHAAPTHBIX YIPAKHEHUSIX,
HE Bcerjga o0ecreynBalT MOJTHOIICHHOE Pa3BUTHE HABBIKOB, HEOOXOAMMBIX IIJISi PEaTbHOTO OOIICHUSI.
AyTEHTHUYHBIE MaTepUalibl — 3TO TEKCThI, ayJIN0- U BUJCOPECYPCHl U3 PEATbHBIX UCTOYHUKOB (Ta3€THI,
KYpPHJIbI, KHUTU, (UIbMBI, My3blKa, MHTEPHET-CAUTHI U T.H.), CO3JAHHBIC HOCUTEJSIMHM SI3bIKA JUIsS
€CTECTBEHHOH KOMMYHUKAIIMU JPYyr C JPYroM, — TPEACTAaBIAIOT co00i 3¢ (deKTUBHOE CPEACTBO
MIPEOJIOJICHUS ITUX OTpaHuuYeHuH [2].

Hcnonbs3oBaHne ayTEHTUYHBIX MAaTEPUAJIOB MTO3BOJISIET CTYICHTAM:

- pa3BHUBAaThH A3BIKOBYIO KOMIICTCHIIHIO,

- paciupsATh MpodeCCHOHATBHBIN CIIOBAPHBIH 3amac;

- (hopmMHUpOBaTH COLMOKYJIBTYpPHOE IOHUMAHHE;
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- OCBaMBaTh KOTHUTHBHBIE CTPAaTErnu 00pabOTKN MH(OPMALIMK Ha HHOCTPAHHOM s3bIKe [3].

HccnenoBanust MOKa3bIBalOT, YTO ayTEHTHYHBIE MAaTEPUAIbl CIIOCOOCTBYIOT Pa3BUTHIO HABBIKOB
KPUTHYECKOT'O MBIIUICHHs, NOHUMaHHUsS TEKCTOB B KOHTEKCTE M IPUMEHEHHs NpodhecCHOHAIbHON
nexcuku. COBpeMeHHbIE TTOX0 bl BKIIIOYAIOT:

1. IIpoeKkTHBIN METOJ — CTYJIEHTHI BBIIOJIHAIOT 3a/laHUsl HA OCHOBE ayTEHTUYHBIX MAaTEPHUAJIOB:
COCTABIISIIOT MPE3EHTAINHU, 3CCE, OTUETHI.

2. MeTtox KpUTHYECKOrO aHajiu3a TEKCTa — Yy4Yalluecs OLICHHUBAIOT CTPYKTYpY TEKCTa,
apryMeHTal1I0, UCII0JIb30BaHHbBIE S3BIKOBBIE CpesicTBa [6].

3. WHTerpauus Bcex BUJOB AEATENbHOCT — YTEHHUE, Ay AUPOBAHUE, TOBOPEHHE U TUCHMO B PAMKAxX
OJHOTO AayTEeHTUYHOI'O MaTepuayia, YTO IIOBBIIIACT MOTHBAIMI0 M CHOCOOCTBYET KOMIUIEKCHOMY
Pa3BUTHIO HABBIKOB [5].

Pabora ¢ ayTeHTUYHBIMU MaTepuaJlaMi AKTUBUPYET PsiJi KOTHUTUBHBIX MTPOLIECCOB:

- CemaHTHuecKas 00pabOTKa — aHAJIM3 3HAUEHUS CJIOB U BBIPAXKEHUH B KOHTEKCTE;

- CHHTaKCHYeCKUi aHaJIN3 — IOHUMaHKUE CTPYKTYPBI MIPEUIOKEHUI U TEKCTA B LIEJIOM;

- nTepnperanyst v BbIBO/IbI — OPMHUPOBAaHUE COOCTBEHHOIO IOHUMAHUS MaTepHaa;

- Merano3Hanue — OTCISKUBAaHUE U OLICHKA COOCTBEHHOTO Mpoliecca NoHuMaHus [4].

IIcMXOMUHITBUCTHYECKUE MCCIIEOBAHUS IIOKa3bIBAIOT, YTO PEryJsspHOE B3auMOJEHCTBUE C
AyTeHTUYHBIMH MaTepHajJaMH YJIyYIIaeT CIIOCOOHOCTh K MMIUIMIUTHOMY YCBOCHHUIO I'PaMMaTHYECKHX
CTPYKTYP U YCTOHUUBBIX BBIPAXKEHUI, a TAK)KE CIIOCOOCTBYET aBTOMATHU3aLIUU BOCIIPUSITHS HHOCTPAHHOTO
S3BIKA.

Ha ocHOBe BBIIIEH3/I0)KEHHBIX TEOPETUUECKUX MOJ0KEHUNH PACCMOTPUM KOHKPETHBIE PECYPCHI U
METOABI UX MPUMEHEHHsI B y4eOHOM mpouecce. [t o0ecreueHnst KOMIUIEKCHOTO Pa3BUTHSI HAaBBIKOB Y
CTYICHTOB MCIIOJIb3YIOTCS pa3HOOOpa3Hble ayTeHTHYHble Marepuaibl. K Takum pecypcaM OTHOCSTCS
cratbu 13 BBC News, The Economist u National Geographic, koTopbie npeaoCTaBisIFOT aKTyalbHbIC
TEKCThl PA3HOM CIIOKHOCTM W TEMaTMUYECKOW HAaINpaBl€HHOCTH. B KauecTBe ayaMOBU3yallbHBIX
MaTepUaJIOB TIPUMEHSIOTCS BHICOJICKIIUK 1 oaKacThl, Takue kak TED Talks, BBC Learning English u
NPR Podcasts, koTopbie MO3BOJISIOT CTYACHTaM pa3BHBaTh HABBIKK ayJUPOBAHUS M MOHHUMAHUS PEUH
HOCHUTEIIEH sI3bIKa. 3aaHus, CBSI3aHHBIE C TUMHU MaTepUaaMH, BKIIIOYAIOT BBIICTICHUE KITFOUEBBIX HJIEH,
o0CyX/IeHUe COo/lepKaHMsl B IPyMIax, epeckas, HalMCcaHUe 3CCEe U BBIMOJIHEHHE MPOEKTHBIX 3aJJaHHM.
[enb Takux ynpaxHEHUH 3aKI0YaeTCsd B MHTETPAIMM S3bIKa C MPOoQeccCuOHaNbHOM chepoii CTyAEHTOB,
a TaKkKe B PA3BUTUM AHAJIUTUYECKMX M KOMMYHHKATHBHBIX HAaBBIKOB. MeToaMKa NpernojaBaHUs
BKJIIOYAET DJTambl: TOATOTOBKA, paboTa C MaTepualioM, 3akperuieHue, peduiekcus. [IpemomaBartens
HanpaBisieT CTYACHTOB, 3a/1a€T BOIIPOCHI, IOMOTaeT HHTEPIPETUPOBATH CIOXKHbBIE (Ppa3bl U KyIbTypHBIE
peainiy, a Tak)Ke OIEHUBAET IIOHUMAaHNE MaTepHaa.

B kauecTBe WIITIOCTpAIMM OMMCAHHBIX MTOIX0JI0B PUBEAEM KOHKPETHBIE IPUMEPbI TPUMEHEHUS
AyTEHTUYHBIX MaTepHajoB B y4eOHOM TMpOIECCE B 3aBUCHMOCTH OT YPOBHS SI3BIKOBOM MOJTOTOBKH
CTY/ICHTOB.

Ha nauansHOM ypoBHE (Al-A2) 3¢ (heKTUBHBIM HHCTPYMEHTOM CIIyKaT MaTepHalibl MIaTPOPMBI
BBC Learning English, B wactHocTu cepust «6 Minute Englishy», mpeacrasistommas coboii kopoTkue
JMaJIOTH BEAYIIMX Ha TOCTYITHBIE TOBCEJIHEBHBIE TeMbl. PaboTa ¢ JaHHBIM (OpPMATOM MpEIroIaraet
ayJMpOBaHUE TEKCTa, (UKCAIMIO HE3HAKOMBIX JIEKCHMUYECKMX €IUHMII M TOCJIEAYIOUIMA Tmepeckas
cojiep kaHus B mapax. [lapamienbHo MOTYT UCTIONBb30BaThCS YIPOIIEHHBIE HOBOCTHBIE TEKCTHI (hopmarta
Metro, HampaBieHHbIE Ha Pa3BUTHE HABBIKOB W3BJCUEHHUS (aKTHUECKOM HMH(OpMAIM MOCPEACTBOM
orBetoB Ha Borpock! Tra Who? What? Where? When?

Ha cpennem ypoBue (B1-B2) nenecooOpa3Ho oOpaiieHue k BuaeoneKuusM miatdopmel TED
Talks, B yactHocTH k BeicTymieHuio K. Poouncona «Do schools Kill creativity?», kotopoe oTinuaercs
YETKON apryMeHTAllMOHHON CTPYKTYpod U OoraTbIM JIeKCHYecKHM cojepkanueM. CTyaeHTaMm
npeJuIaraeTcsi MpoCMOTp € CyOTHTpamH, BBIICICHHE KIFOYEBBIX TE3HCOB, TPYIIIOBOE OOCYXICHUE U
HaMMCaHUE ICCE C BHIPAKEHUEM COOCTBEHHOM MO3UIUH. B KauecTBe JOMOIHUTEIBHOTO ayAuoMaTepuaa
pexomenayercs nmoakact NPR «How | Built This», cogepxkamnuii ayreHTHUHYO TPOQEeCCHOHATBHYIO
peub M CIOCOOCTBYIOIMN (OPMHUPOBAHUIO HABBIKOB BOCHPHUATHS €CTECTBEHHOTO TEMIa TOBOPEHUS
HOCHUTEJEH SI3bIKA.
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Ha npoasunyTom ypoBHe (C1-C2) Hanbonee MpoayKTUBHBIM MPEICTABISETCS HCIOIb30BaHUE
AQHAIMTUYECKHUX CTaTei m3nanus The Economist, Hanpumep mMarepuanoB 1Mo TeMaTHKE HCKYCCTBEHHOTO
WHTEIUIGKTa M pbIHKa Tpyna. Pabora c MOJOOHBIMH TEKCTaMH BKJIIOYAET aHAIM3 aBTOPCKOM
ApryMCHTallu, IMMOATrOTOBKY Hpe?;eHTaLII/Iﬁ " y4aCTuC B aKaICMHUYCCKUX JUCKYCCUAX. I[OKYMGHTaHBHBIG
tekctbl National Geographic, orinuaromuecss HACHIIICHHOW HAYYHOW JIEKCHKOW, MOTYT CIIY>KHTb
OCHOBOI JUIs HamucaHus anHoTarmid (abstract), uro ¢popmupyer y CTyA€HTOB HaBBIKH aKaJIeMUYECKOTO
MUChMa HA HHOCTPAHHOM SI3bIKE.

Hcnonp3oBaHne ayTeHTUYHBIX MaTepHAIOB O0JIAAaeT PAIOM IMpeuMyliecTB. Bo-nepBbIX, OHU
CIIOCOOCTBYIOT ()OPMHUPOBAHUIO PEATLHOTO TIOHUMAHUsI HHOCTPAHHOTO SI3bIKa, TaK KaK MPEAOCTABISIOT
CTYACHTaM JOCTYII K €CTECTBEHHOU PpeUH U TCKCTaM, CO3JJaHHBIM HOCUTCIIAMHU A3bIKaA. BO-BTOprX, pa60Ta
C TAaKUMH MaTepHaIaMy MO3BOJISIET OCBOMTH MPOPECCHOHATBHYIO JICKCUKY, HEOOXOAUMYIO TS Oyayien
ACATCIIBHOCTH. KpOMe TOro, AayTCHTUYHBLIC MATCPpHAJIbl IMOBBIIIAKOT MOTHBALUIO CTYACHTOB U HX
BOBJICYEHHOCTh B YUEOHBIH MPOIIECC, a TAKXKE CIIOCOOCTBYIOT Pa3BUTHIO KPUTUYECKOTO MBINUICHUS U
KOI'HUTHUBHBIX HABBIKOB.

O/HaKo BHEIPCHHE ayTEHTHYHBIX MATEPHUATIOB CBS3aHO C ONPEICIEHHBIMH TPYIHOCTAMH. J{iis
CTYACHTOB HA4YaJIbHOTO YPOBHA TaKUC MATCPpHAJIBl MOTYT OKa3aTbCd CIHIIKOM CJIOXHBIMH IJId
MOHUMAaHMsI, YTO TpeOyeT MpeABapUTEIbHON MOATOTOBKU MPENOJaBaTeis W alanTalud 3aJaHuil 1Moj
ypOBeHb Ipynibl. Takxke HE00X0IUMO YUUTHIBATH BOZMOKHbBIE IIPOOJIEMBI B BOCIIPUATHH KYJIBTYPHBIX U
poeCCUOHATILHBIX Peaiid, OTPAXKEHHBIX B TEKCTE WM ayJMOBU3yalIbHOM Matepuaie. [IpenogaBareto
BXHO TPAMOTHO HAINpPaBIATh CTYACHTOB M OOECIEYMBATH TOJJICPKKY B Mporecce padoThl C
AyTCHTUYHBIMH pECypcaMu, 4YTOObl MHHHUMHU3UPOBATh CJIOXHOCTH W TOBBICUTH 3()(EKTHBHOCTH
o0ydeHusl.

Vcnonp3oBaHue ayTEHTUYHBIX MAaTE€pPHajOB CIEAYeT OpraHM30BBIBATh CHUCTEMATHYECKH,
MOCTCTICHHO YBEJIMYMBAs CJIOKHOCTh TEKCTOB W Pa3HOOOpasWe WUCTOYHUKOB. [lepCHeKTUBBI HX
JabHEHUINET0 MPUMEHEHHUS BKJIIOYAIOT WHTETPAIUI0 IU(PPOBBIX PECYPCOB, pEATU3aIlUI0 COBMECTHBIX
IIPOEKTOB C MEXAyHAapOJAHBIMU NIAPTHEPAMHU, IPUMEHEHUE MATECPUAIOB B MEXKIUCIUILIIMHAPHBIX Kypcax,
a Takke uccienoBaHue 3(P(HEKTUBHOCTH AyTEHTHYHBIX MATEPUAIIOB B PA3JIMYHBIX KOTHUTHBHBIX U
BO3pacTHhIX rpymnmnax. [IpernogaBaTensm peKOMEHAyETCs aAanTUPOBAaTh MaTepuaiabl IOJ YpPOBEHb
CTYJEHTOB, COYETATh pa3uyHble (OpMaThl — TEKCTOBBIE, ayAUaIbHbIE U BUJICOPECYPCHI, UCIIOIH30BATh
3alaHMsl Ha aHalu3, OOCYXJIEHHE W CO3/IaHHe€ COOCTBEHHOTO KOHTEHTAa, a TaKXKe YACNIATh 0Co00e
BHUMaHUE KyJIbTYpHBIM acrleKkTaM M NpodeCcCHOHATbHOU JIEKCHKE, OTPaXEHHONW B ayTEHTUYHBIX
MaTtepuanax. Takoil moJaxoa MO3BOJUT MaKCUMAJIbHO 3(PPEKTUBHO UHTETPUPOBATh U3y4aeMbli A3bIK B
npodeccHoHaNbHYI0 1 00pa30BaTENbHYIO CPEly CTYACHTOB.

Wcnonb3oBanue AYTCHTUYHBIX MAaTCpHAJIOB HAa YpPOKax aHTJIMUCKOrO SI3bIKa AJid CTyACHTOB
aprngercs A(OPEeKTUBHBIM  HMHCTPYMEHTOM  (OPMHUPOBAHUSA  S3BIKOBOM,  COIMOKYJIBTYPHOH U
npodeccnoHanTbHON KOMIETEHIIMU. AYyTEHTHUHbIE MaTepuaibl CIOCOOCTBYIOT Pa3BUTHIO KPUTHUUYECKOTO
MBIIJICHHSI, KOTHUTUBHBIX HABBIKOB, aBTOMATHU3AIMH S3BIKOBBIX CTPYKTYP M MOBBIMIAIOT MOTHUBAIIUIO K
HU3YYCHUIO A3bIKaA. CucreMaTHyecKoe BKIIFOUECHUE AYTCHTHYHBIX MAaTCpHuajioB B 06p330B3TGJ'II:HI:H71
mporecc o0ecreynBaeT HEMPEPHIBHYIO S3BIKOBYIO MPAKTUKY U CIIOCOOCTBYET pPa3HOCTOPOHHEMY
Pa3BUTHIO KOMMYHUKAaTUBHON KOMIIETEHIIMU CTYAEHTOB, TOTOBSI MX K peaibHOM MpoQecCuOHaNIbHON U
COLIMATIbHOW KOMMYHHKAITUU HA aHTJIMHCKOM SI3BIKE.
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Introduction

In English language teaching, there is a growing interest in using authentic materials to make
lessons more connected to real-life communication. Many traditional textbooks contain simplified
language that does not always reflect how English is used outside the classroom. This can reduce students’
interest and limit their ability to understand real communicative situations.

Authentic media texts, such as online news, social media content, videos, and blogs, present natural
language and current topics that are familiar to learners. Media discourse allows students to see how
English functions in real contexts and how language is shaped by purpose and audience. For this reason,
media-based materials are increasingly used in English language classrooms.

Learner engagement plays an important role in successful language learning. When students are
actively involved in lesson activities, they tend to participate more, show greater interest, and demonstrate
better learning outcomes. Although previous studies indicate that authentic materials can increase
learners’ motivation, there is still limited research focusing specifically on how authentic media texts
influence learner engagement in EFL classrooms, particularly in the context of Kazakhstan.

The purpose of this study is to examine the impact of authentic media texts on learners’
engagement during English lessons. The findings of the study may help English teachers better understand
the role of media discourse in creating more engaging and effective learning environments.

Research aim and objectives

The aim of this study is to explore the impact of authentic media texts on learner engagement in
EFL classrooms. Specifically, the study seeks to:

1. examine changes in students’ behavioural engagement, including participation in pair and
group work, frequency of voluntary responses, and involvement in classroom discussions;

2. analyse learners’ emotional engagement, and focusing on interest

Literature Review

Recent studies confirm the pedagogical value of authentic media texts in EFL classrooms and their
positive influence on learner engagement. Research conducted in Kazakhstan shows that the use of real-
world media materials such as online articles, videos, and audio resources increases students’ motivation,
attention, and interest in English lessons [1], [5]. Teachers note that authentic content makes learning
more relevant and meaningful, which encourages active participation and confidence among learners [1],
[4]. Media-based materials are also seen as effective tools for connecting classroom language learning
with real-life communication [3].

Several studies emphasize that authentic media texts support not only motivation but also active
and critical engagement. Gabdullina et al. report that students exposed to digital authentic materials
demonstrate higher levels of participation, collaboration, and persistence compared to those working with
traditional textbooks [2]. Similar findings are reported in classroom-based studies, where learners showed
greater involvement when completing tasks based on authentic video and audio materials [7]. These
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activities encourage discussion, interaction, and shared problem-solving, which contributes to stronger
behavioral engagement [2], [7].

International research supports these findings and highlights the cognitive and emotional benefits
of authentic materials. Studies show that authentic texts stimulate deeper processing of language and
increase learners’ interest when tasks are properly scaffolded [6]. Digital storytelling and media-based
listening activities have also been shown to enhance emotional engagement and sustain learners’ attention
in EFL contexts [8]. At the same time, researchers note that successful implementation depends on teacher
support and appropriate task design, as authentic texts may be linguistically challenging if used without
guidance [3], [6].

Overall, existing literature suggests that authentic media discourse texts positively influence
learner engagement in EFL classrooms by increasing relevance, interaction, and motivation. However,
effective use of such materials requires pedagogical planning and teacher readiness to ensure that
engagement is maintained rather than reduced due to task difficulty [3], [4].

Materials and Methods

Research Design

The study employed a qualitative descriptive research design to explore the influence of authentic
media discourse texts on learners’ engagement in EFL classrooms. This approach was selected to focus
on learners’ classroom participation, involvement, and attitudes rather than on quantitative measurement.
The research was conducted during regular English lessons without experimental manipulation.

Participants

The participants were first-year undergraduate students studying English as a foreign language at
a higher education institution in Kazakhstan. The learners’ English proficiency ranged from A2 to B1. All
participants were involved in the study as part of their regular coursework and were informed about the
purpose of the research.

Materials

The instructional materials consisted of authentic media discourse texts selected from open online
sources. These included short online news articles, social media posts, video clips, and blog excerpts
related to the lesson topics. The materials were current, culturally appropriate, and suitable for the
learners’ language level. Adapted textbook materials were not used.

Procedure

The study was conducted over a period of two weeks during regular English lessons. Authentic
media texts were integrated into reading, listening, and speaking activities. Students completed tasks such
as guided discussions, short written reflections, group work, and opinion-sharing activities based on the
media content. The teacher provided guidance and support when necessary.

Data Collection

Data were collected through classroom observation and brief learner reflections. Learner
engagement was examined based on students’ participation in activities, willingness to communicate, and
involvement in discussions. No standardized tests or quantitative questionnaires were administered.

Data Analysis

The collected data were analysed descriptively. Classroom observations and learner reflections
were reviewed to identify recurring patterns related to behavioural, emotional, and cognitive engagement.
The results were interpreted in relation to the research focus and existing literature on authentic media use
in EFL classrooms.

Results
Table 1 — Learner engagement observed during media-based lessons (approximate percentages)
Type of Indicators Approximate Observed outcomes
engagement percentage
of students
Behavioural | Active participation ~75% Most students participated actively in
engagement | in pair/group work collaborative tasks and discussions.
Voluntary responses 65% Learners answered questions without prompting
more often than during textbook-based lessons.
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Initiative (role-plays 30% Several students independently initiated short

/ mini-presentations) speaking activities related to media topics.
Emotional | Visible interest 70% Students showed positive emotional responses
engagement | (attention, body such as smiling, leaning forward, and sharing

language, reactions) opinions.

Positive attitudes in 80% The majority described the materials as «real»

reflections and «useful» reporting greater willingness to

speak English.

Classroom observations indicated increased learner engagement during media-based lessons.
Approximately 75% of students actively participated in pair and group activities, while about 65%
volunteered responses more frequently compared to textbook-based classes. Around 30% of learners
independently initiated short role-plays or mini-presentations related to the media topics. Emotional
engagement was also evident: nearly 70% of students demonstrated visible interest through attentive body
language and active opinion sharing, and approximately 80% expressed positive attitudes in their written
reflections, describing the materials as “real” and “useful.” Overall, the findings suggest that authentic
media texts contributed to higher behavioural involvement and more positive emotional responses during
English lessons.

Discussion

The observed increases in behavioural and emotional engagement (see Table 1 and Results
paragraph) provide empirical grounding for the interpretations that follow. The findings show that
authentic media texts can increase engagement in multiple ways, which matches prior work in Kazakhstan
and beyond [1], [2], [3], [7]. [8]. In particular, the improved participation and livelier discussions confirm
reports that media-based tasks make lessons feel more relevant and stimulate behavioural engagement [1],
[2]. Students’ emotional responses - interest, enjoyment, and willingness to express opinions - echo results
reported by digital storytelling and media-task studies [8].

Cognitive engagement was visible when students worked to interpret authentic discourse
(headlines, mismatch of register, implied meanings). This supports the idea that authentic texts push
learners to process language more deeply, especially when tasks include scaffolding and peer support [6].
However, the classroom also showed the common challenge noted in the literature: authentic texts can be
demanding. A few students mentioned difficulty with vocabulary and fast speech, which aligns with
concerns about cognitive load if materials are not adapted or supported [3], [6]. That is why teacher
guidance during tasks seemed crucial - where the teacher scaffolded vocabulary and modelled strategies,
students coped better and remained engaged.

Practical constraints also appeared. The short two-week period limited the depth of skill change;
most effects were on engagement and attitude rather than measurable language gains. This fits previous
cautions that short interventions mainly affect motivation and participation, while longer or more
structured programs are needed to show stable proficiency gains [2], [3]. In addition, the study relied on
observations and self-reports; without a control group or standardized measures, claims about
effectiveness remain tentative.

Overall, the qualitative outcomes align with the reviewed studies: authentic media discourse
increases relevance and interaction, but success depends on teacher preparation, task design, and careful
scaffolding [1], [3], [4], [6].

Conclusion

The use of authentic media texts in four 90-minute lessons led to clearer student engagement:
increased behavioural participation, positive emotional reactions, and deeper cognitive effort during tasks.
These effects were observed through classroom notes and brief student reflections (see Table 1). For
classroom practice, teachers should select short, level-appropriate media items, provide explicit
scaffolding (pre-teach key vocabulary, model headline reading, give guiding questions), and prefer
interactive tasks (pair work, jigsaw, short debates) to sustain behavioural engagement. Given the
qualitative design and short duration of this study, the results concern engagement and learner attitudes
rather than demonstrable gains in language proficiency. Future research should use longer interventions,
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include comparison groups, and incorporate simple quantitative measures (e.g., participation logs, short
pre/post tests) to verify the impact on language outcomes.
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ROLE-PLAYING AS AN EFFECTIVE METHOD FOR DEVELOPING INTERCULTURAL
COMMUNICATION AWARENESS IN ENGLISH LEARNERS?

Abstract: In contemporary English as a foreign language (EFL) education, the development of
intercultural communication awareness (ICA) has become an essential objective alongside linguistic
competence. Traditional instructional approaches often fail to prepare learners for authentic intercultural
interaction. This study investigates the effectiveness of role-play and game-based learning activities in
fostering intercultural communication awareness and vocabulary development among high school EFL
learners. The research employed a classroom-based action research design with 18 students from Grades
8 and 9 at an education center in Kazakhstan. A mixed-methods approach was used, combining vocabulary
pre- and post-tests, classroom observations, video recordings, and student feedback questionnaires. The
findings indicate that role-play activities significantly enhanced learners’ vocabulary retention,
motivation, and willingness to communicate, while also promoting empathy, cultural sensitivity, and
appropriate communicative behavior. The study concludes that role-play is a pedagogically effective
strategy for integrating intercultural learning into secondary EFL classrooms and preparing students for
real-life communication in multicultural contexts.

Key-words: role-play games, miming, native speaker, game-based learning, speaking,
communication, intercultural communication, methods, approaches.
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Introduction

In the context of globalization, effective communication across cultures has become an essential
competence for learners of English as a foreign language (EFL). Contemporary language education
extends beyond the acquisition of grammatical structures and lexical knowledge, emphasizing the
development of intercultural communication awareness (ICA), which enables learners to understand,
interpret, and respond appropriately in intercultural interactions. Consequently, English language
instruction must aim to develop both linguistic competence and intercultural sensitivity.

In the Kazakhstani educational context, the development of intercultural communicative
competence is particularly important due to increasing international communication and academic
mobility. Research shows that integrating cultural components into English language teaching helps
learners understand both their own culture and foreign cultural norms, promoting tolerance and effective
communication [1].

Modern research also highlights the importance of technology-mediated interaction. Online
communication and collaborative learning environments enable students to engage in authentic
intercultural exchanges and develop awareness of cultural differences through real-life communication
experiences [2].

Traditional approaches to language teaching, which primarily focus on mechanical repetition and
written exercises, are often insufficient to prepare learners for authentic communication. To achieve
meaningful learning outcomes, modern pedagogy increasingly advocates the use of interactive and
student-centered methods that promote active participation, reflection, and creativity. Among such
methods, role-playing has been identified as a particularly effective instructional technique. By simulating
real-life communicative situations, role-play allows learners to practice language functions, adopt diverse
social roles, and explore cultural perspectives within a supportive learning environment.

Furthermore, role-playing contributes to reducing learners’ anxiety and fear of speaking by
shifting attention from the individual to the assigned role. This process fosters confidence, empathy, and
openness toward other cultures. Intercultural learning requires not only cultural knowledge but also
attitudes of curiosity, openness, and respect. Role-play facilitates the development of these attitudes
through experiential and emotionally engaging learning experiences.

Previous research has demonstrated the effectiveness of role-playing in improving learners’
speaking skills and motivation (Samsibar & Wahyuddin Naro, 2018; Thao, 2013; Susanti, 2007).
However, despite substantial evidence of its linguistic and affective benefits, the potential of role-playing
to foster intercultural communication awareness-particularly among high school EFL learners remains
underexplored. Addressing this gap, the present study investigates the role of role-play activities in
developing students’ intercultural communication awareness in the EFL classroom.

The study examines the cognitive, verbal, non-verbal, and sociocultural effects of role-play
activities and seeks to answer the following research question: To what extent can role-play activities
enhance intercultural communication awareness among high school EFL students?

Literature Review

The development of intercultural communication awareness is widely acknowledged as a
fundamental component of effective foreign language education. Byram conceptualized intercultural
competence as an integrated framework comprising knowledge, skills, and attitudes that enable
individuals to interact appropriately and effectively with people from different cultural backgrounds [4].
Within this framework, language learning is understood as a process of social and cultural engagement
rather than solely linguistic acquisition.

Contemporary scholars emphasize the significance of interactive and experiential learning
methods, particularly role-playing, in fostering intercultural understanding [5]. Role-play provides
learners with opportunities to participate in simulated communicative situations that reflect authentic
social interactions. Through these activities, students are encouraged to consider multiple cultural
perspectives, reflect on values, and develop empathy, thereby strengthening both communicative
competence and intercultural awareness.

Empirical studies support the pedagogical value of role-playing in EFL contexts. Samsibar and
Wahyuddin Naro conducted a quantitative pre-experimental study in Indonesia to examine the impact of
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role-play on students’ speaking performance [6]. Their findings revealed a statistically significant
improvement in post-test scores compared to pre-test results, indicating that role-playing effectively
enhanced both speaking proficiency and learner motivation. These results suggest that role-play fosters
active engagement and meaningful language use.

Similar findings were reported by Thao, who investigated the use of role-play in improving
students’ speaking skills. The study demonstrated that role-playing activities increased learners’
participation, encouraged spontaneous communication, and improved pronunciation and fluency. The
researcher concluded that role-play creates meaningful communicative contexts that support both
linguistic development and learner confidence [7].

The study highlighted the role of creativity and imagination in reducing learners’ anxiety and
creating a non-threatening learning environment. Such conditions are conducive to the development of
intercultural awareness, as learners are encouraged to express themselves freely and explore diverse social
roles.

Susanti further reported that role-playing activities helped junior high school students overcome

shyness and speaking anxiety, leading to increased participation and confidence [8]. These findings align
with the notion that role-play enables learners to experiment with identity, adapt to varied communicative
contexts, and critically reflect on cultural norms and assumptions.
In addition, pedagogical research by Aplatunov emphasizes that role-playing integrates cognitive,
emotional, and behavioral learning processes [9]. By engaging learners in active role adoption, role-play
facilitates experiential understanding of cultural behaviors and promotes empathy, tolerance, and cultural
sensitivity — core elements of intercultural communication awareness.

Pedagogical research consistently emphasizes that educational games are not merely entertaining
activities but purposeful instructional tools that contribute to learners’ cognitive, emotional, and
communicative development. Skatkin argued that every didactic game must be designed to achieve
specific educational objectives and to support the development of students’ intellectual and psychological
functions [10]. In foreign language education, this implies that games should be systematically integrated
into instruction as a means of developing linguistic competence, thinking skills, and social interaction
rather than serving only recreational purposes.

Similarly, Sivanovskaya highlighted play as a leading form of activity in childhood, shaping
personality development, communication skills, and social behavior [11]. Through play-based activities,
learners develop curiosity, initiative, and cooperation, which are essential for effective language learning.
This perspective is closely aligned with Vygotsky’s theory of the zone of proximal development, in which
play creates a social space where learners internalize communicative norms, social roles, and patterns of
interaction, thereby promoting both cognitive and personal growth [12].

Within modern EFL pedagogy, these theoretical foundations underpin the concept of game-based

learning, where educational games function as tools for motivation, creativity, and experiential learning.
Role-play, dialogue simulations, taboo games, and mime activities engage learners both emotionally and
intellectually. Such emotional involvement facilitates memory retention, encourages authentic language
use, and supports deeper acquisition of vocabulary and cultural meanings.
Elkonin further described play as a form of learning that integrates motivation, cognition, and the
development of voluntary behavior [13]. From this perspective, role-play serves as an integrative
pedagogical method that combines linguistic practice with psychological engagement and social
interaction. Consequently, role-playing activities provide learners with opportunities to explore cultural
contexts, practice communicative strategies, and develop intercultural communication awareness through
meaningful and emotionally rich experiences.

In summary, existing literature consistently demonstrates that role-playing is an effective
instructional strategy for enhancing speaking proficiency, motivation, and intercultural sensitivity.
However, limited research has focused specifically on its role in developing intercultural communication
awareness among high school EFL learners. Therefore, the present study seeks to contribute to this area
by examining the pedagogical potential of role-play in promoting intercultural communication awareness
in secondary education.
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Methodology

The study was conducted at Zerdeli Education Center in Semey, Kazakhstan, where the researcher
teaches English to middle and high school learners. The participants were students from Grades 8 and 9,
aged between 13 and 15, who studied English as a foreign language. Their proficiency levels ranged from
A2 to B1 according to the Common European Framework of Reference for Languages. A total of 18
students took part in the research voluntarily during regular English lessons.

The study employed a classroom-based action research approach, focusing on the effectiveness of
role-play and interactive language games in developing learners’ vocabulary and intercultural
communication awareness. The research combined qualitative observation with quantitative comparison
of vocabulary learning outcomes to understand both linguistic and motivational effects.

Data were collected using several tools:

- Teacher observation notes and video recordings of classroom activities;

- Student feedback questionnaires to assess motivation, engagement, and perceived learning;

- Pre-test and post-test vocabulary quizzes to measure improvement in word retention and usage.
The materials included a series of role-play scenarios, dialogue games, taboo games, and crocodile (mime)
games designed around thematic vocabulary units. Each activity encouraged active participation,
contextual language use, and communication in pairs or small groups.

The research was carried out over four weeks during regular English lessons.

1. Pre-test: Students completed a short vocabulary test to identify baseline knowledge.

2. Implementation stage: Each week focused on one type of interactive game. Role-play sessions
were emphasized, as they integrated both vocabulary practice and intercultural elements — students acted
out real-life situations such as “At the Airport,” “In a Café Abroad,” or “Meeting Foreign Friends.”

3. Post-test: At the end of the experiment, students completed another vocabulary test and
reflection form to evaluate their progress and attitudes.

Data Analysis

Quantitative data from vocabulary tests were analyzed by comparing pre-test and post-test mean
scores, while qualitative data from observations and reflections were examined thematically. The analysis
focused on three main outcomes:

1. Vocabulary retention and usage;

2. Learner motivation and engagement;

3. Evidence of intercultural awareness through role understanding and communication behavior.

The results indicated that role-play games were the most effective and engaging method among
the tested techniques. Students demonstrated higher motivation, better vocabulary retention, and greater
willingness to communicate compared to traditional memorization tasks. The interactive nature of role-
playing made learning contextual, emotional, and culturally meaningful, confirming its pedagogical value
in developing both language skills and intercultural communication awareness.

Results and discussion

The results of the study indicate that role-play activities had a positive and multifaceted impact on
students’ language learning and intercultural communication awareness. Quantitative analysis of
vocabulary pre- and post-tests demonstrated noticeable improvement in students’ lexical retention and
contextual usage. This finding suggests that vocabulary learned through interactive and situational
practice was more effectively internalized than vocabulary acquired through traditional memorization
tasks.

Qualitative data obtained from classroom observations, video recordings, and student feedback
further revealed increased learner motivation, engagement, and willingness to communicate. During role-
play activities, students participated more actively, demonstrated reduced anxiety, and showed greater
confidence in expressing themselves in English. These outcomes support Skatkin’s assertion that well-
designed didactic games stimulate intellectual and emotional development when aligned with clear
educational objectives [10].

In addition, students exhibited emerging indicators of intercultural communication awareness.
They demonstrated sensitivity to social norms, appropriate use of politeness strategies, and awareness of
non-verbal communication cues during simulated intercultural situations. Such behaviors align with
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Vygotsky’s view of play as a space for internalizing social roles and communicative patterns, as well as
with Elkonin’s understanding of play as an activity that integrates cognition, motivation, and behavioral
regulation [13].

The findings also confirm Sivanovskaya’s emphasis on play as a formative activity that develops
cooperation, initiative, and communicative competence. Through role-play, students were not only
practicing language structures but also engaging with the cultural meanings embedded in communication.
This experiential engagement enabled learners to understand language as a social and cultural
phenomenon rather than as an isolated system of rules.

Overall, the results demonstrate that role-play functions as an effective pedagogical tool that
bridges linguistic development and intercultural learning. By creating emotionally engaging and socially
meaningful contexts, role-play enhances vocabulary acquisition, fosters learner motivation, and promotes
intercultural communication awareness. These findings reinforce the theoretical claims presented in the
literature and highlight the pedagogical value of integrating role-play into secondary EFL instruction.

The present study investigated the effectiveness of role-play and game-based learning activities in
developing intercultural communication awareness and vocabulary competence among high school
learners of English as a foreign language. In response to the research question, the findings demonstrate
that role-play activities contribute positively to both linguistic development and intercultural learning in
the EFL classroom.

Conclusion

The results illustrated that students who participated in role-play and interactive games
demonstrated improved vocabulary retention, increased motivation, and a greater willingness to
communicate in English. Moreover, qualitative evidence revealed that learners developed emerging
intercultural communication awareness, reflected in their use of appropriate verbal and non-verbal
behavior, sensitivity to social norms, and ability to adopt different cultural roles during simulated
communicative situations. These outcomes confirm that role-play enables learners to experience language
as a social and cultural practice rather than as a purely linguistic system.

The findings support established pedagogical theories emphasizing the educational value of play
and experiential learning. Consistent with the views of Skatkin, Vygotsky, Elkonin, and other scholars,
role-play created emotionally engaging and cognitively meaningful learning environments that fostered
active participation, reduced anxiety, and encouraged cooperation. By integrating linguistic practice with
cultural context, role-play functioned as an effective bridge between language learning and intercultural
communication awareness.

Despite the limited sample size and short duration of the study, the results provide valuable
pedagogical implications for EFL teachers. Role-play represents a flexible and practical instructional
method that can be adapted to various topics, proficiency levels, and educational settings. Incorporating
role-play into secondary EFL instruction can enhance students’ communicative competence and better
prepare them for real-life communication in multicultural contexts.

Future research may involve larger participant groups, longer intervention periods, and more
detailed statistical analysis to further explore the long-term impact of role-play on intercultural
communicative competence. Nevertheless, the present study confirms that role-play is a powerful
pedagogical tool for integrating intercultural awareness into EFL teaching and promoting meaningful,
student-centered learning.
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9-11 CBIHBII OKYIIBLITAPBIHBIH, ChIH TYPFBICHBIHAH OMJIAY KABLIETIH
ATBIJIIIBIH TIJII CABAKTAPBIH/IA INIKIPTAJIAC 9AICTEPI APKBIJIbI
KAJIBIIITACTBIPY.

Kipicne

Kazipri Ourim Oepy »kyileciH[e OKyIIbUIApJbIH ChIH TYPFbICBIHAH Oilay KaOlJeTiH JaMbITy
MaHBbI3/1bl MIHAETTEPAIH Oipi 60Jbin TaOb1aaAbl. ChIH TYPFBICBIHAH OJIay TYJIFAHBIH aKIapaTThl Tajaay,
CaJIBICTBIPY, AQJIENICY KOHE KOPBITBIH/BI XKacay KaOuleTTepiH KaMTHbl. by garapuiap oKymIbuiapIbiH
OKY YJepiCiHJe FaHa eMec, COHBIMEH KaTap OoJap ibIH OoJariaK eMipiHAe 1€ MaHbI3/Ibl POJI aTKapaibl.

[lenarorukanslk 3epTTeyjieplie CbIH TYPFbICBIHAH OWJIayAbl JaMbITyAa OelCeHAl OKBITY
OMICTEpIHIH, COHBIH IMIIHJE MIKipTalac SMICTEpAIH THIMILUIITT atanm etuiemi [3; 4]. AFbUIIIBIH Tl
cabakTapbl KOMMYHMKAaTHUBTIK OaFbITTBUIBIFBIHA OalIaHBICTBl OKYIIBUIAPJBIH MIKIp anaMacy, e3
KO3KapachIH OUIIIpY JKOHE OHBI INIENICY NaFIbIIAPbIH TAMBITYFa OaFbITTaFaH KOJTAWIbI TIe1arOTMKAITBIK
opTa 60nbIn KapacTelpbliazasl [3]. OcblFaH OGalIaHbBICThI, 3€PTTEY >KYMBICBIHBIH MPAKTUKAIBIK OeiMi
arbUILIBIH TUT cabaKTapbIHAA MIKIPTaac 9AICTEPIiH Kolany Heri3iHae 9-11 chIHbIN OKYIIbUIAPBbIHBIH ChIH
TYPFBICBIHAH OJ1ay KaOUIeTiH JaMbITY THIMJIUTITIH TOXIpUeOemiK TYpFblia TeKcepyre OarbITTaIFaH.

3eprTey amicTeMeci kIHe YHBIMAACTHIPbLITYbI

3eprrey 9 xoHe 11 CBIHBIN OKYIIBUIAPBI apachlHA XKYPri3ial. DKCHEPUMEHTTIK KYMBICTAp YIII
KE3CH/II KAMTBI/IbI: aHBIKTAYIIIBI, KATBIITACTHIPYIIBI )KOHE OaKplIay Ke3eHaepi.

AHBIKTayIIbl Ke3€He OKYIIbIIAPAbIH ChIH TYPFBICHIHAH OWJiay JeHreii O6acTankpl IUarHOCTHUKA
apKbUTBl aWKBIHAANARL. KaabIMTacThIPyIIbl KE3eHJEe MKIpTaIac SICTEpPre HETI3JeNTeH >KaTThIFyJap
KEeIIeHI OKy yAepiciHe eHri3uiii. bakpuiay ke3eHiH/Ae alblHFAaH HOTHXKEJIep CalbICTBIpMAaJIbl TalaydaH
OTKI3LJIIN, OJapAbIH ©3Tepic TMHAMUKAChI capaslaH/Ibl.

3epTTeyNiH SAICTEMENIK HETi31 ChIH TYPFBICBIHAH OWIAyAbIH KYPBUIBIMABIK KOMIIOHEHTTEpiHE
(tanmay, Garanay, cuHTes, peduiekcus) cyieneni [5; 6]. Ilikipranac amictepai ipiktey RWCT (Reading
and Writing for Critical Thinking) TeXHOJTOrMACBIHBIH CTpaTeruslapbIMEH YilleciMai Type Ky3ere
acChIPBUIIBI XKOHE OKYIIbLIAPIbIH KOMMYHHKATUBTIK KY3bIPETTUIITH dKOFapbulaTyFa MYMKIHAIK Oepeni [3;
7].

3eptTey OaphIChIHIA KeJleCl FRUTBIMU — IEeIarOTUKAIBIK 9IICTEP KeIIeH1 KOMAaHbLIIbI:
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* TMemarorWkKanblK Oakpuiay — OKYIIBIAPABIK OKY YJACpICIHIEri TaHBIMIBIK JKOHE
KOMMYHHMKATHBTIK OCJICEHIUTITIH KYHem Typ/e Kaiaraiay;

* OKY OpEKEeTiH Taj/iay — OKYLIbLIap/IbIH OpbIHAaFaH TarchblpMaapbl MEH ka30allia )koHe aybI3Ina
JKayarnTapblH Ma3MYHJIBIK TYPFBIIA capanray;

* OKYIIBLJIAPIBIH JKayanTapblH Oaranay — aJIJIbIH ajla OeNriJieHTeH Oaraiiay KpUTepuiiep HeTi3iH e
OKYIIBLIAP/IBIH JKayanTapblH Oaranay;

* caJbICThIpMAaJIbl TAJIAY — 3€PTTEYA1H O0acTanKbl )KOHE KOPBITHIH/bI KE3CHAECPAIH KOPCETKIIITEp
MEH HOTIKEIEP/IiH, CATbICTRIPY XKOHE capayiay apKbUIbl ©3repic TMHAMUKACHIH aliKbIH/IAY.

by omicrep KerieHi OKyMIbUIAPABIH ChIH TYPFBICBIHAH OiJIay JEHreliH oOBEeKTHBTI Oarajayra
KOHE 3epTTEY HOTHKENIEPiH CeHIMII TajiayFra MyMKIHAIK Oepai [5].

ChbIH TYpPrBICHIHAH OiiJIay JeHreliH 0aFajiay KpuTepuiijiepi

OKymbUTapApIH ChIH TYPFBICBIHAH OWJIay JEHTeHiH aHBIKTAy MaKCaThIHAA Keneci Oaramay
KpUTEpUIATIEP1 KOJIAAHBUI/IBI:

1. Iikipai TyxbIpbIMAay KaOifleTi — OKYIIBIHBIH OepiUIreH TaKbIpbIl OOHBIHIIA 63 KO3KapachlH
JIOTUKAJBIK TYPFbIJIaH KYHe KiHe MaFbIHAChIHA Cail TYCIHIKTI TYPAE KETKI3e any;

2. ApryMeHTamus xXoHe JdJIeNIey AaFAbUIaphl — 63 MIKipiH Heri3[ey OapbhIChIHIA JJIENIep MEH
MBbICATIAAP b OPBIH/IBI KOJIAAHYBI, TY>KbIPBIMIAPBIH HET13/IeH amysl;

3. Tankputayra KateiCy OCJICEHIUTII — OKY YIepiciHIeri mKipramacka OeJICeH Il KaThICYhl, 63re
miKipaep/ai KaObU1aai amysl )KOHE OJapFa ChIHM TYPFBIIaH Kyan Oepyi.

ChbIH TYPFBICHIHAH OjiJIay eHrelepi (0aFrajiay cunarramMachl)

OpOip Kputepuii OoiibiHIIa Oaranay yiI AeHreie )Ky3ere achblpbUIbL:

* Temen neHredd — OKYIIBIHBIH MiKIpiH TYXKBIPBIMIAYbl (parMeHTapibl cUmarTa OoJajbl,
JoNeNIepal )KeTKUTIKCI3 HeMece Heri3ielIMereH; akmapaTThl Tajliay koHe Oaraniay JaFAbuIaphl 9IICi3; 63
KO3KapachlH JKETKi3y MEH TYCIHIIpYAe KUBbIHIABIKTAp OaliKaaabl, TAKbUIAYFa KAThICYhI TACCUBTI.

* OpTa AeHreit — OKyIIbl ©3 MIKIPIH alIbIK OUIIIpeil )KoHE OHBI 1lIiHApa HEeri3Aei 1i; aKmapaTThl
Tanmay >kKoHe Oarayiay Ke3eHJepi KepiHic Tabajapl, ajlaiija HoJelaepi TONBIK HeMece KyHheleHOereH;
TaJKblIayFa KaThICYybl TYPAKCHI3, )KayanTapbl koOiHe CUIaTTaMalbIK JeHI el e Katabl.

* XKoraps! feHrel — OKyIIIbl ©3 MiKIPiH JOTUKAIBIK TYPFbIIaH KYHell Typae TYKbIpbIM/Iai bl )KOHE
JoNesiep apKbUIbl HETI3[IeiIl; aKmapaTThl ChIHU TYPFbIIAH Talgaiiibl, Oaramai/ibl »KoHE KOPBITHIHJIBI
Kacaiipl, OalaMa Ke3KapacTapbl eCKepe OTHIPBIN OJIAPABI CAIBICTBIPA alajibl; 63 OWBIH HAKTHI JKOHE
JoNeN i TypAe TYCIHAIpe i, TaaKbuiayFa OeceHIi KaTbICaIbl.

byn kpurepuiinep P. A. Facione yCbIHFaH CbIH TYPFBICBIHAH OWJIAy IbIH HET13I1 KOMIIOHEHTTEPIHE
(interpretation, analysis, evaluation, inference, explanation, self-regulation) coiikec xeneni [5].

AHBIKTaylIbI Ke3eH

bacrankbl ke3eHie KYPri3iireH MeJarorukaiblK Oakbliay HOTHKENEepl OKYIIbUIApAbIH OachiM
OeJITiHe ChIH TYPFBICHIHAH OWJIay JaFJbUIAPBIHBIH KETKUTIKTI JCHTeJe KaJbITaCcIaFaHbIH KOPCETTI.
OxyublnapabIH OipKaTapsl ©3 MIKipiH TYKbIpbIMJay/ia KUBIHABIKTapFa Tan 0011k, XKayanTapbl keOiHece
KBICKA, JKYHeC13 JKOHE KETKUTIKTI JOpeKe/e HET13/IeJIMETeH CUTIaTTa OOJIIIbI.

ATBIHFaH HOTHIKENEP KeNecifiel IeHreiiep OoMbIHIIA KIKTEIIi:

* TOMEH JieHreit — 45%;

* opta aexreit — 40%);

* s)xorapbl AeHren — 15%.

ATanraH KepCeTKIIITep OKYIIbUIAPAbIH AJJENIEY, TalAay )KOHE TAIKbIIayFa KaThICY JaFIbLIapbiH
OJIaH 9pi JAMBITy KaKETTUITH alKbIHAAWABI. AHBIKTAYIIbl K€3CHHIH HOTWKETEPl ChIH TYPFBICHIHAH
oliyay JAeHreWiHiH OacTamKpl >XardaliblH Oenriieyre j>koHe KEHiHT1 KaJbINTacThIPYIIbl KYMBICTBIH
Ma3MyHBI MEH OaFbIThIH HaKThlJIayFa MyMKIHJIIK Oepai [6].

KaapInTacTeIpylibl Ke3eH

KanpinracTeipyiiisl Ke3eH OapbIChIHAA OKY YAEpICIHIEe Kelecl MiKipTajac oficTepl Heri3JenreH
KATTBIFYJIap KelIeH1 XKYHeli Typ/e KOIaHbUIIbL. Byl )KaTThIFyIap OKyIIbUIap IbIH O€TICeH 11 KaThICYBIHA,
03 MIKIpiH OUIAIPYiHE XKOHE JAoJIeTAeyiHe OaFbITTaIbI.

Cabax OapbIChIHAA Kellecl MiKipTanac 9/1icTepi OKy YAepiciHae KOIIaHIbL:

1. Agree / Disagree Tancsipmaiapbl
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Okymbutapra Oenrim 0ip TY)KBIPBIM YCHIHBUIBIM, OJap 63 KO3KapachlH OUIIIpyiMEH KaTap, OHbI
TRMeNiey MIHACTIH KY3€re achIpbl. ATalFaH dJiC OKYIIBUIAPIBIH 63 YCTaHBIMBIH HETI3/Iey doMenaepai
ipikTey koHe Oanmama MiKipJaepal Talaay JaFabplIapblH JaMbITyFa OarbITTanFaH [3].

2. Mini-debate (marsia gebarrap)

OKymbuIap €Ki Tonka 0eJtiHim, OepiyireH TaKbIPBIT OOMBIHIIA KapamMa-Kapchl MKIpaep Il KOPFaIbl.
[arpH geGaTTap OKYIIBUIAPIBIH ASJIEIICY, CATBICTHIPY JKOHE Oaranay JarIblUIapblH JaMBITyFa BIKIIAT
ereni [4; 7].

3. Think—Pair—Share anici

ArtanraH ojic OOMBIHIIIA OKYIIIBUIAP AJIJILIMEH JKEKE OJIaHBII, KeHIH JKYIITa TAJIKbLIAY KYPrisim,
COHBIHJIA CBIHBIN ANJbIHAA ©3 MiKipiH ycbiHAbl. byn crparerust RWCT TeXHOTOTHACHIHBIH MaHBI3]IbI
3JIeMEHTTEPIHIH Oipi 00JIBIT TaOBLIABI KOHE OWJIBI JKYHeIeyre biKnai ereai [3].

4. TonteIk Tankeuiay (round table discussion)

OKymibutap MmMarbklH TOI iNIHAE MIKIp aJMachll, OepuireH mocene OOWBIHIIA OpTaK IIEIIiMIe
KEJIyre THIPBICTBI. TONTHIK TaJKbLIay OKYIIBUIAPIbIH KOMMYHHKATHUBTIK ©3apa OPEKETTECYiH KYIICHTII
’KOHE BIHTBIMAKTACTBIK JIaFIbUIAPBIHBIH KEHIHEH bIKIAaM eTemi [8].

Korapeima aranraH oicTep/i KyHen KOJAaHy OKYIIbUIAPIbIH KOMMYHHUKATHUBTI OSJICEHIUTITIH
apTTHIPHIIN, 63 OUBIH KYHell TypAe KeTKizyiHe MyMKiHiK Oepai. KanbmracTeipyibl ke3eH OapbIChiHAA
aTaJFaH MiKipTajac 9MiCTepiH MaKCATThl TYPJE €HIi3y apKbUIbl OKYIIBUIAPIBIH CIH TYPFBICBIHAH OWJIay
JeHreiiniH OipTiHaen ecyiHe OH 9cep €TTi.

Bakbli1ay Ke3eHi :KdHe HITHKeep

KanpinracTeipyiiiel Ke3eH asKTalfaH KeiiH OKYIIbUIApIbIH ChIH TYPFBICBIHAH OWlay JeHreniHe
Kaiita Oaramay xyprizinmi. Kaiita auarHoctuka HoTmKenepi OONBIHIIA KOPCETKIMITEPIH OH OarbpITTa
©3TepPreHiH aHFAPTTHI.

AJBIHFaH MaJIiMeTTep OOMBIHIIIA JCHTeHIep Keneciei 00 IbL:

* ToMeH aeHrer — 15%;

* opra aerrei — 50%;

* J)Korapsbl AeHren — 35%.

Bbyn HoTHXKENep OKyILIbIIapIbIH ChIH TYPFBICBIHAH OWJIay AaFAbliapia 6enriii 01p inrepineyain 6ap
ekeHin kepceteni. HoTmxenep/i Tanaay canbslCThIpMalibl Tasgay OapbIchIHIa OipKaTap e3repicrep aHbIK
Oaiikanapl. Atan aiiTKaHza , TOMEH JeHIeiIer! OKyIIbUIap CaHbl €19yip KbICKapbII, KEPICIHIIE )KOFaphl
JIeHreiieri oKymanslp yieci apTTsl. COHBIMEH KaTap, OKyIlalap/IblH MiKip OU11ipy 6eiaceHautiri Kymenin
03 KO3KapacTapbIH HET13/Iey OapbIChIHIA T9JIeAep/Il KOJIAaHy JaFAbUTapbIHBIH JKaKcapFaHbl OalKaIbl.

[Tikipramac oxicTep OKYyIIBUIApABIH TEK TUIAIK JaFbUIapblH FaHa €MeC, COHBIMEH KaTap
JIOTUKAJIBIK OWJIAy, Taljay >KOHE JoJeNiey KaOlIeTTepiH NaMbITyFa BIKMAl €TeTiHl aHbIKTamabl. ChiH
TYPFBICBIHAH OMJIayJIbIH HETI3rl KepceTKITepiHiH (Tannay, Oaranay, Honenjey) alTapiblKTail ecyi
3epTTey THIOTE3aChlH pacTalabl: TMIKIpTaJac OIICTEPAIH MAaKCAaTThl KOMAaHBUTYbl 9-11 CBIHBII
OKYUIBUIAPBIHBIH ChIH TYPFBICBIHAH Oifflay AEHI€HiH KOFapbLIaTabl.

Koceimima ocep peTiHae OKyIIBLIApIbIH aybI3eKl coiyiey OeICeHAUNIr:, TULAIK JOJJIrT KOHE
KOMMYHHUKATHBTIK KY3BIPETTUIII i€ apThil, OyJl ChIH TYPFBICBIHAH ONJIAay/Abl JaMBITYJIbIH >KaHama
HOTHKeCl OOoJbI TaObLIAbl. Byn HoTHIKenep arbUILIBIH Til1 cabaKTapbhlHAAFbl MIKIpTalac >KYMBICTHIH
OKYIIBUIAP/IbIH TaHBIMJIBIK )KOHE KOMMYHHMKATHUBTIK KaOl1eTTepiH KeIIeH Il 1aMbITaTbIHBIH pacTaisl [3;
8].

KopbIThIHABI

Kyprizinren ToxipuOemiK KYMbIC aFbUIMIBIH TUTl cabakTapblHAa MIKIpTajgac oJicTep.l
KOJIJaHybIH THIMAUIITIH KepceTTi. bys omictep OKyIIbIIapAbIH ChIH TYPFBICHIHAH OMJay JaFbLIapblH
JAMBITYFa, OJIAPBIH OKY YAepiciHe OeNCeHl KAaThICybIHA JKOHE ©3 MIKIPIH JANIET Il TYpHAe KeTKI3yiHe
MYMKIHJIIK Oepei.

3epTTey HOTHIKEJIepl MiKIpTajlac 9MICTEpre HETI3/IeNreH KaTThIFyJiap KEIIeHIH OKY YepiCiHIe
KOJIJaHy OKYIIBLIApAbIH TaHBIMJIBIK KOHE KOMMYHHUKATHBTIK KaOlIeTTepiH JaMbITyFa BIKIAN €TeTiHIH
kepcereni. Ocputaiiina, arpUIIBIH Ti1 cabakTapblHAA TIKIpTajgac OMICTEPAl KyWemnl TypAe KOoJaaHy
OKYIIBUIAP/IBIH ChIH TYPFBICBIHAH OMJIayBIH JaMBITY/1a TUIM1 KYpaJAapabIH O0ipi O0bIN TaObUIaIbI.
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AnpiaFan HoTHRenep KaszakcraH MeKkTenTepiH/e >KaHapThUIFaH OuTiM Oepy Ma3MyHBI asiChIHIA
RWCT TexHomorusicsl MeH mikipTanac oicTepIiH MHTETPALUACHIH O/1aH 9pi JaMbITyFa Heri3 0oJia ama sl
[3: 71
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Foutbimu xerexuni: M.3. Mambip0aeBa

6-ChIHBIIT OKYIIBIIAPBIHBIH CO31K KOPbIH JAMBITY YIITH HHTEPBAJIJbI
KAUTAJIAYIBI KOJJAHY (LESSON STUDY TOCIJII HET'T3IH/IE)

Kipicne

Kaszipri Ounim Oepy »xyiecinae meren TUIIH MEHrepy/liH Heri3ri KOMIIOHEHTTEepiHiH 0ipi — Co3JIK
KOpABI THIMI TaMbITy. OKyIIbIIap &KaHa co3/1epAl T€3 YMBITHII Kalybl — KUl Ke3aeceTiH Macene. OcbiFan
OaiimaHbICTHI MHTEPBANIbI KaiiTanay (spaced repetition) ofici epekiiie MaHbI3Fa He.

3epTTeyaiH MakcaThl MEH MIHJIETTep1

Makcarsl:

Lesson Study Tocumi HeriziHAe UWHTEpBaNAbl KaWTanaylbl KOJJaHy apKbUIbl O-CHIHBII
OKYIIBUIAPBIHBIH CO3/IK KOPBIH JaMBITY.

Minnerrepi:

-OKYIIBIJIApFa ’KaHa aKnapaTThIH €CTe caKTay MPOIEecCiH TYCIHAIPY;

- OKYIIIBUTAP/IBIH CO3/IEP/Ii €CTE CaKTay JICHIeHiH aHBIKTAY;

- UHTEpBAJIJIbI KaliTanay oficiH cabaKTapra eHrizy;

- Lesson Study nukiin yibIMAACTHIPY;

- HOTIDKEJIepll Tanaay.

OICTEME:

3eprrey 6apbichinaa Lesson Study kezeHaepi KOIJaHbUIIBL: )KOCTapiay, eTKizy, 0akbuiay, Tainiay
KOHE KETUILIPY.
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CeznikTepal KaiTangay KECTECIH KYPY XKoHE )KEeTUIIIPY

KOCIHAPJIAY, TAJIKBUIAY )KOHE HOTU/XKEJIEP

3epTTey JKYprizy YIIiH CHIHBINTHI TaHAay OapbIChIH/IA FHUIBIMU JKETEKIIIMEH KEHECe OTBIPHII, 6-
CBIHBIN OKyIIbIIaphl TaHaanabl. CeiabimTa 20 oKymer 6ap: 10 yi, 10 kbi3. XKoFapsl JeHTreli OKymbUiap
— 6, opta neHreit — 10, Tomen aeHrei — 4.

CoiHbIThIH OiiM camackl — 72%. OKymbuIapabiH OKy OeliceHAUTri MeH 0oCeKenecTiK AeHTrel
opTaiia. 3epTTey *KYMBIChIHA OCBI CHIHBINTHI TaHIAybIH ce0edl — O0aKbuiay OapbIChIHA OKYIIbUIAPABIH
CO3MIIK KOPJbI MEHIepy/aAe KHUbIHABIKTapFa Tam Oomysl. Keiibip oKymibLiap ce3aepil MmaTacThIPAbI, aj
KerOipiHe xKaHa Co3Aep/li XKaTTayFa KbI3bIFYIIBUIBIK TOMEH OOJIJIBI.

Ocpiran 0alIaHBICTBI OKYIIBUIAPABIH KbI3bIFYIIBUILIFBIH APTTHIPY YIIIIH HHTEPBAJAbI KaiiTajaay
(spaced repetition) sxone UG PIBIK, OUBIH dAICTEPiH KOJJAHY IS,

gjicreme:

3eprrey OapbiceiHna Lesson Study omiciHiH HETi3r1 Ke3eHaepi KOJIIaHbLUI/IbI:

XKocIapiiay — oTKi3y — 0aKplIay — Tajgay — XKEeTUIIIpY.

3epTTey HbIcaHbl peTiHae 6-cbiHbIN (20 OKyIIbl) anbiHbl. OKyIIbLIap ASHTeHi:

® KOFapsl — 6

e opra—10

e ToOMeEH — 4

OKymbUtapAblH  CO3MIK KOPAbI MEHrepyle KUBIHABIKTApbl OalKanFaHABIKTaH, WHTEPBaJIbl
KaliTanay oHe OUbIH (TeMU(HKAIN) STIEMEHTTEp1 eHT 131111

Op cabakra A (xorapsl), B (opra), C (TeMeH) aeHreial OKyIIbUIap YIIiH jKeKe KpUTepUusep
OenriTeH/.

3eprTey 6apbichl

3eprrey OapwichiHma 15 cabak eTki3imi. Op cabakra MHTEPBAIABI KailTalay Ke3eH-Ke3eHIMEH
enrizinai (1-kyH, 2-KyH, 4-KYH, 7-KYH).

1-3 cabaxkrap

Aurramikel cabakTap/ia )kaHa Ce3Jiep SHT131III, OMbIH 91icTepi apKbUIbI OCKITIIII.

Hotuwxecinne:

e A neHreu — ce3z[epzli epKiH KOJIOaHBI[Pa3prIB 00TekaHUs TeKCTa]

e B neHreil — )akchbl HOTHKE KOPCETTI[Paspbis o6Tekanus TekcTa)

e C neureii — KBI3BIFYIIBUIBIFBI aPTThI[Pa3psiB 0OTekaHKs TEKCTa]

4—6 cadakrTap

JKa3zpuielM, KaiiTanay jkoHE OMBIH 9IiCTepl eHT131I.

Hotuwxecinne:

® OKYyLIbUIAPABIH JKa3y JarablIaphl )KaKcapAbl[Pa3psis oO0TekaHUs TEKCTa]

® KaTeJep CaHbl a3aiiIbl[Pa3pbiB 00TEKaHUs TEKCTA]

® Co3JIep/ii ecTe caKTay JACHreii apTTh

7-10 cabaxkTap

Ce311ik KOpAbI KOJ/IaHy, AUAJIOT kKOHE MOTIHMEH JKYMBIC JKYPIi3uii.

Hotuwxecinne:

° ceﬁﬂey JarablIapbl JaMbIAbI[Pa3psiB 0O0TeKkaHUs TEKCTA]

e OKyIIbUIap OCICEHIUTITT apTThI

11-15 cabakrap

Oky, a3y ’KoHE Mpe3eHTalHsl )KYMBbICTapbl KYPri3iil.

Horumxecinne:

® OKYIIbUIAp 63 OMBIH €PKIH JKETKi3e 0aCTaIbI[Pasphis 0OTekanus TeKcTa)

® TOMEH JICHI €l OKYIIbUIAPAbIH J1a OETICEHAUTITT apTThI

Hoaru:xenep

3epTTey HOTHKECIH/IE Kenecl e3repictep OalKaabl:

® OKYIIBUIAPJIBIH CO3EPl €CTE CaKTay KaOlaeTl )KaKCap/abl;[PaspriB 00GTekanus TeKcTa]

® OKY MOTHUBAIUACHI apTTHI;[Pa3pbiB 00TeKaHUs TEKCTa]

® ColJey )KOHE a3y JaFAblIapbl JaMbIbI;[PaspsiB o6TeKaHus TEKCTa]
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e OapibIK ACHTEWUIET1 OKYyIIbUTIAp/a 1irepiney OalKaiabl, [Paspbis o6Tekanus TekcTa)

® ocipece TOMEH JIeHIeiIeri OKyIbIIapAbIH OeICEeHIIITT apTThI.

WHuTepBanapl KalTangay 9/ici co3/ep/ai Y3aK yaKbIT €CTe caKTayFa MyMKIHAIK OepeTiHi JoyIenaeH .

KOPBITBIH/IbI

3epTTey HOTHIKECIH/Ie MHTEPBAIIIbI KalTallay jKOHE OMBIH SICTEPl OKYIIBUIAPIBIH CO3IIK KOPBIH
JaMBITy1a THIM1 €KeH1 aHBIKTaJI/IbI.

byn omictep:

® cCTe CaKTay/Ibl )KaKcapTabl

® MOTHBAILIUSHBI apTTHIPAJIbI

® Coliiey JaFablIapbIH 1aMbITA IbI

Lesson Study GapsicbiHaa 0apiblK ISHIeHIeT1 OKYIIbUIAp OH HOTHXKE KOPCETTI.

Hotmxenep

WuTepBanapl KakWTanay oJici OKYIIBUIAPABIH CO3JEPIi €CT€ CaKTayblH JKAaKCapTThl JKOHE OKY
MOTHBAIIUSCHIH apTTHIPIBL.

byn ogmic ce3nik KOpabl JaMbITyAa THIMIL KoHE OoJamiakTa KEHiHEH KOJAAaHyFa YCHIHBLIAIbI.
ConpIMeH Karap Oanamapra YHpETUIreH >kKar[aiiia ojapAblH €MTHUXaHFa JaibIHIBIKTAPBIH apTTHIPYFa
ceOlH TUTI3€ei.
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3 CEKIUA: TUIAEPAI OKBITY JATBI HUDPJIBIK BIJIIM BEPY PECYPCTAPBI
MEH TEXHOJIOTUAJIAP
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BJIUAHUE HAPPOBBIX OBPA3OBATEJIbHBIX PECYPCOB HA PA3BBUTHE
KOMMYHUKATHUBHOU KOMIIETEHIOUU CTYAEHTOB IIPH OBYYEHUU
NHOCTPAHHOMY A3bIKY

Beenenue

CoBpeMeHHOE OOIIECTBO XapaKTEpU3yeTCss HMHTCHCHUBHBIM pa3BUTHEM HWH(GOPMAIIMOHHBIX
TEXHOJOTUH W Tiobanu3anueil KOMMYHHMKAIIMOHHBIX IPOIECCOB. B ycloBUsSX mHQPPOBOIA
TpaHcpopMaIi U3MEHSIIOTCS HE TOIBKO (POPMBI Iepeaur HHpOopMaIiu, HO U caMa oOpa3oBaTeNbHas
napanurma. O0paszoBarebHas cpeia CTAaHOBUTCSI OTKPBITOM, MOOMIIEHOM Y TEXHOJIOTUYHOM.

W3ydyeHne MHOCTpaHHBIX s3bIKOB B XXI Beke HEBO3MOXHO MPEICTaBUTH 0€3 KCIIOJIb30BAHUS
mUppPOBBIX  pecypcoB. MHTepHET mpenocTaBisieT JOCTYNl K AayTeHTUYHBIM  MaTepHaiam,
MEXIyHApOAHOMY B3aMMOJICUCTBHUIO U II00AIILHOMY 00pa30BaTEIbHOMY IPOCTPAHCTBY. B 310 cBsA3M
aKTyaJIM3UpyeTcs HEOOXOAMMOCTh HAyYHOT'O OCMBICIEHMS NEAarorn4eckoro MoTEeHIuaNna MUppoBbIX
TEXHOJIOTUH 1 pa3paboTKu METOJUYECKH 0OOCHOBAaHHBIX MOAXO0A0B K X BHEJIPEHHUIO.

Llenbio TaHHOM CTaThU SABISETCS aHAIN3 BO3MOKHOCTEH U(POBBIX 00pa30BaTEIbHBIX PECYPCOB
B 00y4YE€HUU WHOCTPAHHBIM SI3bIKaM U OIpe/IeJICHHE MEePCIIEKTHB X JalbHEHIIIET0 Pa3BUTHA.

1. Teopemuueckue ocnoswvl yugposuzayuu A3b1K06020 00pPA306aHUS

[{udpoBuzarus 06pa3oBaHus MPEANOIaracT BHEApeHUE HHPOPMAITMOHHO-KOMMYHHUKAIIMOHHBIX
TEXHOJIOTUI B y4eOHBIM MpolecC C ILEIbI0 TMOBBIIIEHUS €ro 3()p(PEeKTUBHOCTH MU JIOCTyNHOCTH. B
METOJIMKE TMpernofaBaHusi WHOCTPAHHBIX S3bIKOB HHU(POBBIE TEXHOJOTHHU PACCMATPUBAIOTCS Kak
CpeacTBo (hopMHpPOBaHUS KOMMYHUKATHBHON KOMIIETEHIINH, BKIIOYAIOIIEH:

S3BIKOBYIO KOMITETEHIIHIO (JIEKCHUKA, TpaMMaTHKa, (JOHETHKA);

COLIMOJIMHTBUCTUYECKYIO KOMITETEHIIUIO;

JUCKYPCUBHYIO KOMIIETEHIIUIO;

CTPaTEeruuecKyo KOMIETEHIIHIO;

MEXKYJIbTYPHYIO KOMIIETEHIIUIO.

Hcnonp3oBaHrne LHUQPPOBBIX PECYPCOB CHOCOOCTBYET peain3allid KOMMYHHUKATHUBHOIO H
JeSITeIbHOCTHOTO TOAX0JM0B B oOyueHMH. OOydaroluiicss CTaHOBHUTCS aKTUBHBIM CYyOBEKTOM
o0pa30BaTeNpHOrO Ipoliecca, a IMpernojaBaTelib — OPraHu3aTopoM M KOOPAMHATOPOM ydeOHOU
NESATENIBHOCTH.

Kpowme Toro, mudpoas oOpazoBarenpHas cpefa 00ecnednBaeT pean3aIiio MPUHITAIIOB;

— WHTEPAKTUBHOCTH;

— BapUaTUBHOCTH;

— WHAVUBUIYyAJIA3AIUH;

— aBTOHOMHOCTH OOYyYaroluxcs;

— HENpepbIBHOCTH 00Yy4EHUSI.

2. Knaccughurkayusa u pynkyuonansnvie 603mMoxcHoCmu yughposvix pecypcos

[{udpoBbie 00pa3oBaTeIbHBIE PECYPCHl MOKHO KiIacCU(PUIMPOBATH MO X (PYHKIHOHAIEHOMY
Ha3HAYCHHUIO.

2.1. Odyuarouwue nnamgopmut
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[To3BONIAIOT OpraHU30BaTh CUCTEMAaTUYECKYIO pabOTy M0 M3YUYEHUIO S3bIKA, BKIIOYAIOT TECTHI,
yIpaXHEHUs, aBTOMAaTHYECKYIO TPOBEPKY.

2.2. Mynbmumeouiinwie pecypcol

BuneodpparmMeHTsl, IMOAKACTB, WHTEPAKTHBHBIC IPE3CHTAIIMH CIOCOOCTBYIOT Pa3BHTHUIO
HABBIKOB ayJMPOBAHUS U BOCIIPHUATHS ayTEHTUUHOM peyH.

2.3. Moounvnvle npunoxcenus

Hcnone3ytoTcs 11 TPEHUPOBKU JIEKCUKM U TpaMMaTUKH B Qopmare MHKPOJIEPHUHTA.
[T03BONAIOT yUUTHCS B T1000€ BpeMs U B JIFOOOM MecCTe.

2.4. BupmyanvHnble KOMMYHUKAUUOHHbBLE CPEObl

OObecnieunBalOT peagbHOE OOIICHWE C HOCHTEISIMU SI3bIKA, MPOBEICHUE OHJIAWH-YPOKOB M
MEXIyHApOAHBIX IPOEKTOB.

2.5. Hucmpymenmul UCKyCCmEEeHHO20 UHMeN1eKma

[To3BONAIOT aHANU3UPOBATH PEUb, UCIPABIATH OMUOKU, POPMHUPOBATH MEPCOHATU3IUPOBAHHBIE
3aJ1aHusl.

Kaxxgas rpymnma pecypcoB BBINONHSET ONPEACNEHHYIO NUIAKTUYECKYI0 (PYHKIHIO U JOJDKHA
HCII0JIb30BAThCSA C YUETOM LiesIel ypoKa.

3. MeToanyeckue MoJe/H UCIOIb30BaHUS HM(PPOBLIX TEXHOJIOTHI

3.1. Cmewmannoe ooyuenue (Blended Learning)

Coueranue TpaAULIMOHHBIX METOIOB U OHJIAWH-PECYPCOB IMO3BOJISET ONTUMAIBHO PACIPEIEIISTh
y4eOHYI0 Harpy3Ky | MOBBIIIATh 3(p(PEKTUBHOCTD YCBOSHHS MaTepraa.

3.2. Ilepesépuymeutit knacc

Teopetnueckuii MaTepual U3y4aeTcs CaMOCTOATEIbHO C UCIIO0Ib30BaHUEM LIU(PPOBBIX PECYPCOB,
a ayAUTOPHOE BpeMsl MOCBAIIACTCS MIPAKTUKE, 00CYKIECHUIO0 1 KOMMYHUKATUBHBIM 33JaHUSIM.

3.3. IIpoekmnoe obyuenue

OObyuaronuecs co3Aa0T HU(PPOBBIE TPOSKTHI: BUACOPOIUKH, TPE3CHTAIIUH, TIOJJKACThI, OHJIAH-
61oru. DTO pa3BUBACT TBOPUECKOE MBIIUICHNE W HABBIKM KOMAaH/IHOW PaOOTHI.

3.4. Adanmuenoe 0oyuenue

[udpossie mmaThopmbl TO3BOJISIOT BBICTPAUBATh WHIWBHUIYAIbHBIE TPACKTOPUU OOYUCHHS B
3aBHCUMOCTH OT YPOBHS 3HaHUN 00yYaromerocs.

4. Bausinne unpoBbIX TEXHOJIOTHA HA Pa3BUTHE SI3bIKOBbIX HABBIKOB

Paszsumue ayouposanus

Hcrnonp3oBaHne BUIEOMATEPHAIOB U MOAKACTOB (hOPMHUPYET HABBIKU BOCTIPUATHUS KUBOU PEUH,
Pa3IMYHBIX aKIIEHTOB M UHTOHALIMOHHBIX MOJEIEH.

Paszsumue coeopenus

OmnnaifH-koH(pepeHIINH U BUPTYyalIbHbIE IUATIOTH CO3/IAI0T YCIOBUS AJISl peaJbHOTO OOIIECHUSI.

Pazeumue umenus

Pabota ¢ 5MeKTpOHHBIMH TE€KCTAMH, TUIIEPCCHUIKAMH, OHJIAWH-CTaThsIMH PACIIUPSIET KPYyro3op
oOydJaronuxcs.

Paszsumue nucvma

NHCcTpyMEeHTBI  aBTOMAaTUYECKOW TPOBEPKHM  CIHOCOOCTBYIOT  (DOPMUPOBAHUIO  HABBIKOB
MUCbMEHHOW KOMMYHHUKAIUH.

5. Ileparornyeckue NpeMMyLiecTBa HM(PPOBHIX TEXHOJIOTHIH:

[ToBrbieHne yueOHOM MOTHBAITUH;

NunuBunyanu3anust 00ydeHus;

JlocTyn K MUPOBBIM 00pa30BaTENbHBIM pecypcam;

Pa3BuTHe caMOCTOSTENILHOCTH U OTBETCTBEHHOCTH;

®dopmupoBanue MUPPOBOI rPaMOTHOCTH;

[MudppoBasi cpena TMO3BOJISET OpPraHU30BaThb HENPEPHIBHOE OOy4YeHHE U PacCIIUPHUThH
o0pa3zoBaTeNbHOE MPOCTPAHCTBO 3a MPEIEIIbl Ay TUTOPHH.

6. IIpo0s1eMbI M OrpaHUYEHHS

HecMoTpss Ha 3HayuTeNbHBIE MPEUMYIIECTBA, MHUPPOBU3ALUSI COMPOBOKIACTCS PAIOM
TPYIHOCTEH:
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— HEpaBHOMEPHBIH YPOBEHb TEXHHUUYECKOTO OOECIICUCHHUS;

— HemocTaTo4Has HU(poBasi KOMIIETEHTHOCTD IMIpernoaBaTenei;
— PHCK IIOBEPXHOCTHOT'O YCBOEHUS MaTepuaa;

— CHIKEHHUE YPOBHS JKUBOT'O OOIICHHUS;

— wuHbOpMaMOHHAA MEeperpy3ka 00yUyaronxcs.

JUis MUHUMH3AIMM JTAaHHBIX PUCKOB HEOOXOJMMO METOJIMYECKH TI'PaMOTHOE BHEIPEHUE
TEXHOJIOTUI U MOCTOSIHHOE MOBBIIICHUE KBATHU(UKALUHU T1€/1arOroB.

7. llepcniekTUBBI pa3BUTHSA HUGPOBOIo A3bIKOBOI0 00pa30BaHUs

[lepcrieKTUBHBIMU HAIPABICHUSIMU SIBIISIFOTCSI:

MHTETPAIUs HCKYCCTBEHHOTO MHTEIUICKTA;

pa3BUTHE BUPTYAIbHON U IOMOJHEHHON PeaIbHOCTH;

CO3J1aHHE AJaNTUBHBIX 00Pa30BATEIbHBIX CHCTEM;

MCIOJIb30BaHUE AaHAIUTUKU YUYEOHBIX TaHHBIX;

pa3sBUTHE MEXYHAPOAHBIX OHIAWH-TIPOCKTOB.

[{udpoBble TEXHOJOTUU OYIyT NPOAOKATH TpaHCHOPMHUPOBATH 0OpPa30BATEIBHYIO CpPELy,
nenas e€ 0osiee TMOKOW U EPCOHATIM3UPOBAHHOM.

3akiaro4enue

[ludppossie 00Opa3oBaTeNbHBIE PECYpPCHl IMPEICTABISIOT COOOW MOIIHBIA HHCTPYMEHT
MOJIEpHHU3alMU O0yUYeHUs] MHOCTPAHHBIM si3bIKaM. VX ucrnoiap3oBaHue cnocoOCTBYET (POPMHUPOBAHUIO
KOMMYHUKAaTHBHON KOMIIETEHIIMH, PAa3BUTHIO MEKKYJIBTYpPHOTO B3aMMOJCHCTBUS U IOBBIIICHUIO
MOTHBAIIMH 00YYarOIINXCS.

Opnako d3(QexkTuBHOCTh NHU(POBBIX TEXHOJOTUW 3aBHUCHT OT HMX MEAarorHu4ecKou
1[e1ecCO00Pa3HOCTH U METOAMYECKON IpaMOTHOCTU MpUMEHeHUus. BakHo cobOmronate OamaHCc Mexay
TpaTUIIMOHHBIMHU (popMaMu 0OyUEeHHUSI 1 MHHOBALIMOHHBIMU IIU(PPOBHIMU HHCTPYMEHTAMHU.

TakuMm o6pazoM, HudpoBHU3aAIMS S3BIKOBOIO 00pa30BaHUS SABISETCS HEOTHEMJIEMOW YacCThIO
COBPEMEHHOT0 00pa30BaTEIBHOTO MPOIECCa U OTKPHIBAET MIMPOKUE MEPCIIEKTUBBI I JabHEHIIEeTo
pa3BUTHSA.

Jlureparypa
1. 3umnuaa U. A. Ilegarornyeckas ICUXOIOTHA. — 2-€ U31., goIr. — M.: JIoroc, 2010. — 384 c.
2. IlaccoB E. M. KoMMyHHMKAaTuBHBIH MeTOj] OOY4YeHHsS HWHOS3BIYHOMY TOBOpEHHIO. — M.:

[Ipoceemenue, 1991. — 223 c.

3. TIlonar E. C. HoBrle neagarort4yeCKkuc u I/IH(I)OpMaLII/IOHHBIe TEXHOJIOTHUHU B CUCTEMEC 06pa30BaHI/I$IZ
y4e0. mocobue s cryn. Beicil. yueb. 3aBenenuii / E. C. Tlonat, M. FO. Byxapkuna. — M.: Akanemus,
2012. - 272 c.

4. Chapelle C. A. Computer Applications in Second Language Acquisition. — Cambridge: Cambridge
University Press, 2001. — 215 p.

5. Richards J. C., Rodgers T. S. Approaches and Methods in Language Teaching. — 3rd ed. —
Cambridge: Cambridge University Press, 2014. — 410 p.

85



IRSTI: 16.31.41
A. Zhaksylyk
M.Kh. Dulaty Taraz University
The Republic of Kazakhstan, Taraz, zhaksylykaigerim10@gmail.com
Scientific supervisor E.A. EcenbaeBa

THE ROLE OF ARTIFICIAL INTELLIGENCE IN THE TRANSLATION PROCESS: A
HUMANITIES PERSPECTIVE

Abstract. This article examines the participation of artificial intelligence (Al) in the translation
process from a humanities perspective. The translation process is analyzed through the stages of
comprehension, interpretation, and re-encoding, highlighting the capabilities and limitations of Al at
each stage. Key areas of analysis include the human factor in translation, cultural codes, authorial
intention, and issues of responsibility.

Keywords: translation process, artificial intelligence, humanities analysis, meaning, cultural
code, translator

Today, translation is considered not merely a linguistic task but a complex humanities process
bridging cultures and meanings. The development of information technologies has enabled the active
integration of artificial intelligence into this process. Machine translation systems are widely used in
everyday practice, increasing both the speed and accessibility of translation.

However, the essence of the translation process goes beyond simply transferring text from one
language to another. According to Eugene Nida, translation is primarily “a humanitarian act aimed at
ensuring semantic and cultural equivalence” [1; 45]. From this perspective, the participation of Al in
translation presents a complex and controversial issue for the humanities.

The aim of this article is to analyze the role of Al in the translation process through the lens of
the process itself and to evaluate it from a humanities perspective.

Translation studies regard the translation process as a complex activity consisting of several
interconnected stages. Komissarov divides the translation process into “understanding the source text,
interpreting it, and reconstructing it in the target language” [2; 129].

The first stage is comprehension. At this stage, the translator identifies the meaning, pragmatic
purpose, genre, and authorial stance of the text. Comprehension is not purely linguistic; it is a cognitive
and cultural process.

The second stage is interpretation, where the underlying meaning, cultural codes, and emotional
tone of the text are analyzed. Mona Baker describes interpretation as “a decisive stage that relies on the
translator’s cultural and professional experience” [3; 95].

The third stage is re-encoding, where meaning is reconstructed in accordance with the norms of
the target language.

Al systems do not understand text as humans do. They process statistical and probabilistic
relationships between linguistic units. According to Bowker, machine translation is “based on pattern
recognition rather than understanding meaning” [6; 61].

Therefore, Al is limited in the first stage of translation — comprehension — from a humanities
perspective. It cannot consciously grasp the philosophical, cultural, or emotional content of a text.

Interpretation is the most humanistic stage of the translation process. At this stage, translators
make decisions based on cultural realities, national worldviews, and contextual understanding. Nida
refers to this as achieving “dynamic equivalence” [1; 67].

Al cannot perform true interpretation because it lacks cultural experience, historical memory,
and ethical reasoning. It can only provide probable solutions based on existing data.

Al is relatively effective in the re-encoding stage of translation. It performs particularly well with
texts that have a standardized structure and stable terminology (technical or official texts) [6; 144].

However, even this stage does not support full automation, as stylistic and pragmatic adjustments
are still required.
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The main humanitarian issue in translation is the preservation of meaning. Authorial intention
refers to the internal purpose and ideas of the text. Komissarov emphasizes that the translator’s primary
task is to preserve this intention [2; 141].

Al cannot determine authorial intention because it cannot perceive the human consciousness
behind the text.

Language carries cultural codes. Newmark points out that translating cultural realities “directly
depends on human experience” [4; 101]. Al processes cultural codes mechanically, which may result in
semantic flattening.

Human translators make decisions, assume responsibility, and evaluate texts ethically.
Algorithms lack consciousness and responsibility. Kenny describes this difference as “the boundary
between the humanitarian subject and the technical tool” [7; 222].

Al cannot act as a subject in the translation process. It functions solely as an auxiliary tool. Since
translation is the transmission of meaning and culture, the human being remains the primary subject [3;
110].

In the humanities, translation is considered a cognitive activity. While receiving the text, the
translator reconstructs not only linguistic units but also the author’s thought system, worldview, and
communicative intention. This process relies on consciousness, experience, and intuition [2; 148].

From a cognitive perspective, translation is not mechanical reproduction but a re-creation of
meaning in a new cognitive space. In this sense, the translator is an active thinking subject.

Al cannot engage in cognitive activity because it lacks conscious thought. It does not understand
meaning; it selects probable linguistic structures based on pre-trained models. According to Bowker,
machine translation systems “simulate human cognition but do not replace it” [6; 74].

Hence, Al remains weak at the cognitive level of translation from a humanities standpoint.

Meaning in language is not single-layered; it includes lexical, contextual, pragmatic, and cultural
levels. Nida defines meaning as “content that affects the recipient rather than a linguistic form™ [1; 53].

Human translators distinguish these layers and attempt to preserve them in the target language.
This is a core object of humanities analysis.

Al often reduces meaning to the most probable, neutral version. This is especially noticeable in
philosophical, literary, and journalistic texts. Baker calls this “semantic flattening” [3; 112].

As a result, while semantic accuracy may be maintained, depth and expressiveness are lost.

The addressee factor plays a significant role in translation. Translators must consider the
audience and purpose of the text. Komissarov identifies pragmatic adaptation as “an essential stage of
translation” [2; 156].

For example, a text may be translated differently for a scientific audience versus a general
readership.

Al cannot fully account for the addressee, communicative situation, or social context. It translates
texts universally. Kenny calls this phenomenon “pragmatic blindness” [7; 219].

This represents a significant humanitarian limitation.

Translators are accountable for every decision they make. They must avoid distortion, cultural
errors, and ethical issues. Newmark describes translator responsibility as an “ethical duty” [4; 125].

Al cannot assume responsibility. It does not bear moral or social accountability for erroneous
translations. Therefore, Al cannot be a subject in the translation process [7; 223].

The above analysis demonstrates the limited participation of Al in translation. It is effective at
the technical level but weak at the humanitarian level.

The core of the translation process relies on abilities unique to humans:

« comprehension,

* interpretation,

« cultural adaptation,

 responsibility taking [1; 89; 2; 141].

87



Conclusion

This study has analyzed the role of artificial intelligence (Al) in the translation process from a
humanities perspective, focusing on its participation in the stages of comprehension, interpretation, and
re-encoding. Translation is not merely a technical transfer of text from one language to another; it is a
deeply human activity involving understanding meaning, interpreting cultural and emotional nuances,
and adapting texts to the target language while preserving the author’s intention. These processes require
cognitive effort, cultural knowledge, ethical judgment, and responsibility — qualities that are unique to
human translators.

The analysis shows that Al is limited in performing the first two stages of translation. At the
comprehension stage, Al cannot truly understand the philosophical, emotional, or cultural content of a
text; it processes linguistic units based on statistical patterns rather than meaning. During the
interpretation stage, Al lacks the cultural experience, historical memory, and ethical reasoning necessary
to make informed decisions. Even in the re-encoding stage, where Al demonstrates relative efficiency
with standardized or technical texts, its output often requires human adjustment to maintain stylistic and
pragmatic accuracy.

Furthermore, the study emphasizes the critical human-centered aspects of translation: preserving
semantic depth, maintaining authorial intention, interpreting cultural codes, and considering the
addressee and communicative context. Al cannot assume responsibility for translation decisions and
remains a tool devoid of consciousness and ethical accountability. These limitations highlight that Al
cannot function as a full-fledged translator but rather as an auxiliary instrument supporting human
translators.

In summary, artificial intelligence can enhance the technical efficiency of translation processes
but cannot replace the humanitarian core of translation. Translation remains a cognitive, cultural, and
ethical act that requires human consciousness. Therefore, Al should be viewed as a supportive partner
rather than a substitute for the human translator, reinforcing the idea that the essence of translation is
fundamentally a human-centered endeavor.
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PADLET APKbLIIBI OKYIIBLIAPJBIH COMJIEY KOHE ’KA3Y JAFABLIAPBIH
BEJICEHAIPY

Anaarna. byn makamama mer Timi cabakrapeinga Padlet mudpiblk BUpPTyanasl TaKkTachlH
KOJIJaHy apKbUIbl OKYIIBUIAPIBIH COHJIEYy IKOHE JKa3y JaF[dplUIapblH O€JCEHIIpY KOJAaphl
KapacTtheipbUiaabl. Padlet — okymbutapaeiH Oipiiecin KYMBIC jKacayblHa, 63 OMJIAPBIH €PKiH KETKI3yiHe
KOHE IIBIFAPMAIIBUIBIK KaOUIeTTepiH JaMbITyFa MYMKIHIIK OepeTiH 3aMaHayd MHTEPAKTHUBTI Kypall.
Makanana Padlet BupTyanapl TaKTachIHBIH COMIICY JKOHE Ka3y MaFAblIApPbIH TaMbITYyIaFbl THIMILUIITI,
OHBI KOJIJAHY/ABIH OIiCTEMENIK epEeKHICTIKTepl MEH apTHIKIIBUIBIKTAPhl KaH-)KaKThl TaJIJJaHa[Ibl.
ConbimMeH Katap, Padlet BupTyanabpl TaKTachlH OKY YIEpiCiHAE KOJAAHYAbIH ME1aroruKaiblK MaHbI3bI
AMKBIHAITBII, TIPAKTHUKAIBIK MBICATIAP aPKBUIBI AJICIACHE/I.

Tipek ce3aep: Padlet, mudpnasik TexHoIOTUSIAP, COINIEY NAFIBICHI, kKa3y JaFAbIChl, IIET TUTIH
OKBITY, HHTEPAKTUBTI 9/1iCTep, KOMMYHHUKATUBTIK KY3bIPETTLIIK.

Kasipri 6i1im Oepy kyiecinae nudpiblK TEXHOJOTUSIIAPABI TUIMII KOJJIaHY OKBITY CarachlH
apTTHIPYABIH MaHBI3Ibl MIAPTTAPBIHBIH Oipi OonbIm TaOBUIambl. BumiM anmymbuiapaslH aKnapaTThl
KaOblIay epeKIIeTiKTepiHiy e3repyi, HUGPIbIK OpTaJa epKiH KYMBIC i1CT€yl MYFaIIMHEH OKBITYIbIH
KaHa QMIICTEPIH KOJIIAHYbI TAall eTeli. Ocipece MIEeT TUIIH OKBITY YACPICIHAe OKYIIBUIAPIBIH COUCY
KOHE a3y Jar[bUlapblH JaMbITy OacTbl HazapAa Ooiybl THiC. Byn marnpuiap KOMMYHUKaTHBTIK
KY3BIPETTUTIKTIH HETi3ri Kypamjaac Oediri Oosbim TaObuIambl. J[oCTypili OKBITY omicTepiMeH KaTap
3aMaHayu LOUQPIBIK BUPTyaJ[bl TaKTaJap/bl KOJJAHy OKYLIbLIapAbIH OEICEHAUIIIIH apTThIPHII, OKY
YZepiciHe KbI3bIFYIIBUIBIFBIH KymenTemi [1].

Kaszipri 6i1im 6epy xyiecinae Hu(pIbIK TEXHOJIOTUSIIAP bl KOJIAAHY TEK KOCBIMIIIA Kypall eMec,
OKBITY/IbIH a@XbIpaMac OeJIiriHe alHajblll OTBIp. Ocipece HUPPIBIK YpHaK eKuIiepl YLIH AdCTYpil
onicTep opaaiibiM THiMIi 6oma 6epmeiii. COHIBIKTaH MyFalliMep OKY YIEpICiH 3aMaHayH TajanTapra
caif Oeilimier, MHTEPaKTUBTI, OKYIIbIFa OaFbITTAIFAH 9ICTEP/Il KOoJAaHybl THIC. by o3 ke3erinze Ou1im
ATy IIbIIapAbIH JIepOec AKYMBIC iCTey KaOiJeTiH JaMbIThII, OJIap/IblH jKayanKepIIIiriH apTThIpabl.

Padlet BupTyanabl Takracel — OHJIAMH PEXUMAE JKYMBIC ICTEHTIH MHTEPAKTHBTI BUPTYasbl
takra[2].byn BupTyangsl TakTaza MoOTIH, CypeT, ayJauo, OeliHe >KOHe MHTEpHET CUITeMelepiH
opHanacTelpy¥ra 6omnanbl. Padlet-TiH Heri3ri epekieniri — OKymbUIapAblH O01p opTazna ©3 OlIapblH €pKiH
Oeunicyine, 61p-OipiHiH XKYMBIChIHA MIKip OUIAIPYIHE )KOHE TONTHIK KYMBIC JKacayblHa MYMKIHIIK Oepyi.
Myranim Padlet apkpuibl Tanceipmanap/ sl xKyHeni TypAe YHbIMAACTHIPHIIN, OKYIIBIIAPIbIH OKY 9pEKETIH
Oakpuian, kepi OailnaHbic Oepe anajpl. BUPTYyas/ibl TaKTaHbIH KapamaiblM MHTepdenci OHbl opTypii
YKacTarbl OUTIM alTylIblIapFa KoJaHyFa KoJaiisl eTel.

ConbiMeH KaTap, Padlet mnaTdgopmacel MmyramiMre oKy MaTepHalAapbliH Kylheneyre MyMKIHAIK
Oepeni. Mpicanbl, Oip TakKbIpbIl aschlHAA OapibIK KaXeTTI pecypcTapisl (MITiHAEp, BHIEOJap,
TancelpManap) Oip jkepre >KMHaKTaIl, OKyIIbUIapra YCbIHyFa Oonajbl. byn oKymisimapablH yakbIThIH
YHEMJIETI, aKMmapaTThl TUIMAI MeHrepyiHe >karnail xkacaiinpl. ConbimMen Oipre, Padlet-ti moprdonuo
peTiHfe KojlaHyFa 0oJaibl, SFHU op OKYIIBI 63 KETICTIKTEpiH Oip TaKTaa ®HUHAKTAI oThIpaabi[3].

Ceiliney marapuiapeiH naMbiTyaa Padlet BupTyanmbl TakTachlH KOJAaHy OKYIIBUIAPIBIH TUIIIK
OeJICeHIUIIrH aiTapiablkTaid apTThipaabl. OKyIIbUIAp YCHIHBUIFAH TaKbIPHIT OOMBIHINIA €3 MiKipiH
xkazbama Hemece ayauo dopmarTa Ounmipeni. Ayano skazdaiap apKbUIbl OKYIIBIIAPABIH JBIOBICTAY,
MHTOHAIIMS ’KOHE Coiyiey KapKbIHbIHA Ha3ap ayaapyFa Oonaabl. ConbiMeH Katap, Padlet kaObipracbinaa
KYPri3UIeTIH MiKipTajgacTap OKYIIbUIAPJbIH 63 Ke3KapachlH AQJeNJieyre, ©3reHiH MIKIpiH ThIHAayFa
KOHe Tangayra yidpereni. byn e3 KkeseriHae OKyWIBUIApABIH €pKiH  ceilfiey  JIaFIbIChIH
KaJIBITITACTRIPAbI[4].
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XKazy narnmeutapein Kasbinracteipyna Padlet BupTyamel TakrachiHBIH MaHbI3BI 30p. Padlet-te
ka30a KYMBICTApbIH K€3€H-Ke3€HIMEH OpbIHJAy MYMKIHJIr A€ KapacThIpblUIFaH. MpIcaibl, alIbIMeH
unes kuHakray (brainstorming), KeHiH alFalikbl HYCKaHbI a3y, COHbIHAA TY3€Ty JKOHE pelaKIusiay
Ke3eHJepl YHBIMIACThIpbUIaAbl. MyH/1ail TOCUT OKYIIBUIAP/IBIH aKaIEMHSITBIK JKa3y JaFAbUIapbIH Ky el
TYpAE KalblTacTelpyra Kemekreceal. COHBIMEH KaTap, MYFaliM Op OKYIIbIHBIH >KYMBICBIH J>KEKE
OaKpLIan, HAKTHI YCBIHBICTAP Oepy apKbUIbI OJap/IbIH JKa3y canachklH apTThipa anaabl. OKymbuap 3cce,
IIaFbIH MOTIH, XaT HEMeCe MIKIp ’Ka3blll, OHbl OPTAK BUPTYaJIbl TAKTAa Kapusulaiiasl. MyHai xKyMbIC
TYpJiepl OKYIIbUIApABIH ka30alra TUTIH JaMbITyFa, CO3/iK KOpPBIH OaWbITyFa jKOHE I'PaMMAaTHUKAaJIBIK
KYpbUIBIMIapAbl Aypbic KosgaHyra kemekreceni[5]. ConbiMen Kartap, Padlet apkpuiel e3apa Oaranay
yiteiMaacTeipyra Oonaapl. OKymibuiap Oip-OipiHiH JKYMBICTapbIH OKBII, MIKIp a3y apKbUIbl TIIIIK
KaTeJsiep/il aHbIKTAIl, a3y calachlH )KaKcapTyFa YHpeHel.

Padlet-Ti kosany GapbIChIHIa OKYIIBUIAP 63 AaybICTAPBIH JKa3blll, KaliTa ThIHAAY apKbUIbI ©31H-
031 Oarayiay MyYMKIiHJIiriHe ue 6osael. byt olappiH KaTelnepiH aHbIKTAIl, COMICY MOHEPIH JKaKcapTyFa
pIKnan ereai. COHBIMEH Katap, MyFalliM TaparblHaH OepisieTiH Kepi OaimaHbIC OKYIIBLIIAPIBIH IYPHIC
OarpITTa JaMyblHa KeMeKTeceldi. MyHail >KyMbIC TYpl OKYLIBLIAPIBIH CEHIMJLIITIH apTTBIPBI, TiI
yiipeHyre JiereH KbI3bIFyIIbUIBIFBIH KYIIeHTe a1
Padlet-ti kongany OapbIChbIHIa OKYyLIbUIAp ©3 JaybICTAPBIH JKA3bll, KaiTa ThIHIAY apKbLIbl ©3iH-031
Oaranmay MyMKiHZIriHe ne Oonanel. By omapaplH KarenepiH aHBIKTaI, COWUIEY MOHEpiH KakcapTyra
pIKnan ereai. COHbBIMEH KaTap, MyFalliM TaparblHaH OepisieTiH Kepi OaliaHbIC OKYUIbLIAPIbIH TYPHIC
OarpITTa JaMyblHA KeMeKTeceai. MyHmal KYMBIC TYpi OKYIIbIIAPABIH CEHIMAUIITIH apTTHIPBII, Til
yiipeHyre JiereH KbI3bIFyIIbUIbIFBIH KYLIEHTe 1

bynan Genek, Padlet okymbuiapaeiH MHQPIBIK CayaTTBUIBIFBIH JAMBITYFa /2 BIKIAT €Te[i.
Oky1bliap aknaparThl 13/1€y, eHAey, BU3yasibl TYpJe YChIHY JaFAbulapblH MeHrepeai. byn narasuiap
Ka3ipri 3amaHga aca MaHbI3ABI OOJBIN TaOBUTANBI, ce0edi onap OLTIM aymIBUIAPABIH OOJalaKkTa
aKIMaparThIK KOFaM/a THIM/II 9PEKET eTyiHe HEeTi3 Kalaiiabl.

Padlet BupTyanapl TakTachlH KOJAAHYIBIH Tarbl Olp apTHIKIIBUIBIFEI — OKYIIBUIAPIBIH OKY
MOTHUBALUACHIH apTTHIPYbI[6].MIHTEpakTHBTI OpTazia >KYMbIC jKacay OKYLIbUIAPbIH IIbIFApMaIlbUIbIK
KaOlJIeTiH JaMbIThII, cabaKKa JIereH KbI3bIFyIIbUIBIFbIH KylIeiiTeni. ConbiMeH Katap, Padlet Buptyans
TaKTachl KalIBIKTaH OKBITY JKarjgailblHAa Aa THIMII KojjnaHbUiagsl. OHnaiiH cabakrap OapbIChIHAA
MyFaliM MEH OKYULIbl apachlHAarbl Kepi OalIaHbICTBI KaMTaMachl3 €Til, OKY YAEpICIHIH Y3HIKCI3
KYpylHE MYMKIHAIK Oepei.

Kampiktan okpiTy Gapbichinga Padlet MyraniM MeH OKyIIbI apachlHAAFbl ©3apa OPEKETTECTIKTI
cakTayra kemekTecel. OKyIIbuIap Ke3 KeJIreH yakbITTa TallChlpMa OpbIH/AM, 63 )KYMBICTApbIH KYKTEH
alajpl, ajl MyFajliM oJlapAbl TeKcepimn, Kepi Oainanbic Oepeni. byn oKy yaepiciHiH HMKEMIUIITH
apTTBIPBII, 9P OKYIIBIHBIH JKeKe KapKbIHBIMEH JKYMBIC icTeyiHe MyMKIiHIiK Oeperi [7].

Kannsl anranpa, Padlet BupTyanapl TakTachlH THIMAI MaifanaHy MyFaliMHIH KociOu
mebepoirine OainanpicTel. MyFaiM TancelpManap sl AypbIC TaHAAI, oJlapibl OKY MakcaTblHa cait
yHBIMIACTBIPFAH Karjaaiga raHa Oys Kypau korapbl HoTuxke Oepeni. Conapikran Padlet-Ti Konmany
OapbICHIHAA MEIarOrMKaIbIK MaKCATTBUIBIK MEH KYHENIIIK CaKTaTybl KaXKeT.

KopsiTeiHabail kene, Padlet BupTyanapl TakTachl mieT TuUll cabaKTapblHAA OKYLIBLIAP]IbIH
ceilyiey JKOHE JKa3y Jar[blIapblH OelceHipyae MaHbI3Ibl Kypai Ooubin Tadbutaabl. OHBI XKyieni opi
MaKCaTThl TYp/ie KOJAaHY OKYIIbUIAPAbIH KOMMYHUKATUBTIK KY3bIPETTUIITH apTTHIPHII, OKY YIEPICIHIH
TUIMIUTITIH KaMmTamacki3 eredi. Padlet BupTyanmgel Takracel Kaszipri OutiM Oepy TamanrtapblHa caif
KEJIETIH MHHOBAIIMSUTBIK KYPaJl PETIH/Ie MyFalliM TOKipuOeciHe KeHIHEH KOJIJIaHyFa JalbIK. by kypan
TeK OKYILIBUIAP/AbIH TULMIK JaFbUIAPBIH 1aMBITyFa FaHa €MeC, OJIap/IbIH ChIHU OMJIay, IIBIFAPMAIIbLIBIK
KoHe OlpJIECKEH KYMBIC ICTey KaOlIeTTepiH KalblnTacThipyFa Ja biknan eteni. ConbiMeH Karap, Padlet
O1TiM aTyIIbUIAP/IBIH JKEKE ePEeKIIeTIKTepiH eCKepill, capajlaHFaH OKBITY/IbI )Ky3€ere achblpyFa MyMKiHIIK
oepeni. CoHaplkTaH MyHAal UQPABIK TuiatGopmanapasl THIMAI MaiganaHy OimiM Oepy camachiH
apTTHIPYABIH MaHBI3/IbI KOJIAAPBIHBIH Oipi OOIBIT TaOBLIAIBL.
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BLJIIM BEPY )KYHECIHJE HU®PJILIK TEXHOJOT USIJIAPIbI KOJJIAHY APKBLIBI
IET TUITH MEHTEPY I )KETLUIIIPY

Anparna: Makanaga OuniM Oepy kyieciHae HUGPIBIK TEXHOJIOTUSIApbl MaKCaTThl TYpAE
KOJIJaHy apKbUIBl IIET TUTIH MEHTepyAl >KeTUIMIPYAiH TEOPHSUIBIK KOHE OiCTEMEIiK Heri3aepi
TannaHajbl. 3epTTEY/IiH ©3eKTUIIr Ka3ipri OiiM Oepy KEHICTIriHAe TUIAIK AaspbIK CarachblHbIH TEK
MOHJIK Ma3MYHMEH FaHa €MeC, OKYy OpTACHIHBIH HUQPIBIK YHBIMIACTHIPBLUTYBIMEH, MYFaiMHIH
U (PIBIK-TIEIArOTUKAJIBIK KY3BIPETIMEH, OKYIIIBIHBIH JIepOec 0Ky dpeKeTiMeH jKoHe Kepi OaiIaHbICThIH
KEJIENIITIMEH THIFBI3 OailylaHBICTa KapaCTHIPBUTYBIMEH aliKbIH/1a1a, 1bl. MaKalaHbIH MaKCaThI - IIET TLUTiH
OKBITYy/Ia KOJJAHBUIATHIH HUQPIBIK PeCcypcTapAblH TUAAKTHKANBIK OJEYeTiH KyHeney, onapabl
TBIHJIAJBIM, AUTBUIBIM, OKBUIBIM, JKa3bLIBIM KOHE TUIAIK ©3apa OpPEeKeT JIaFAbUIAPBIH JaMbITyIaFbl
KbI3METI TYpPFBICBIHAH Oaranay, COHAai-aKk HU(PIBIK OpTaga HOTHKEN TUIAIK OKBITYJbl KaMTaMachl3
€TEeTIH MeJaroruKajblK MapTTapAbsl YCbIHY. 3epTTey OapbIChIHIA CalbICThIpMaibl Tanjay, *KyHemey,
CHUHTE3CY JKOHEe MHTepIIpeTalusiay oficTepi nanananpuiabl. HoTmkecinae mudpiabiK TEXHOIOTUSIIAP
IeT TUIIH OKBITYJa TEK TEXHUKAIBIK KOMEKII Kypal eMeC, KOMapHaIbl KOMMYHHKAIWSHBI
YUBIMIACTBIPATHIH, )KEKE OKY TPACKTOPHUSCHIH KATBIITACTHIPATHIH, CApalaHFaH TarichblpMaliap YChIHATHIH
KOHE OKY JKETICTITIH Y3IKC13 OaKblUiayFa MYMKIHAIK O€peTiH TOJBIKKAaH/bl OUTIM Oepy IKOKYHECIHIH
e3eri exkeHi Herizgenal. Makanaga 1uMdpnelKk  miuatgopManap, MOOMWIBAI  KOCBIMIIAJap,
OeiiHekOH(epeHIHs, *KacaHbl WHTEIJICKTKE HETI3/IeJreH CepBUCTEp, OipiecKeH OHIaWH-KyXKarTap,
MYJIbTUMEIUANIBIK KOHTEHT JKOHE AaHAJUTHKAIBIK KypaiJapAbl KIpIKTIpIl KOJAAHYABIH YITiCl
cunarranaapl. [lpakTukanelk OemiMae INeT TUIIH MEHTepyli >KeTinaipyre OafFbpITTanFaH calak
KYpBUIBIMBI, OaFranay KepCeTKIIITepl )KoHE MYFallIMIe apHaJIFaH dICTEMENIK YChIHbICTap Oepuiil.

Tyiiin ce31ep: MU PIBIK TEXHOIOTHS, T TUT, TUIMIK KY3bIpeT, IUMPIIBIK OUTiM Oepy, OHJIalH OKY,
aparnac OKbITY, IU(PIBIK Megaroruka, oaranay.

Kipicne:

binim Oepy »xyieciH nupIaHablpy COHFBI JKbUIIAPHI JKEKEJEreH TEXHUKAJBIK KaHapTyJap
JICHreiiHEeH achIM, OKBITYIBIH Ma3MYHBIHA, YHBIMIACTHIPBLTYbIHA, OaFanay TOCUIAepiHe KOHE MyFaIiM
MeH OUTiM alyIibl apachIHAAFBl ©3apa OPEKET JIOTMKACBIHA dCep €TeTiH KYPBUIBIMABIK KYOBUIBICKA
aitHanp1. Byt e3repic MIeT TiMiH OKBITY CallachIH/Ia epeKIle aiiKbIH Oaiikanaapl, ce0edi TIIK JasipIbIK
TaOuFaThl OOMBIHIIIA KOMMYHUKATHUBTIK, HHTEPAKTUBTIK KOHE KOHTEKCTIK cUIaTKa ue. Tl urepy yuriH
O1TiM ayIIbl MOTIHAI TE€K KaObLToam KaHa KoWMai, IMIbIHAWBI HeMece MOJICIbJICHTeH KapbhIM-KaThIHAC
YKaFIalbIHA TUIIIK OIpTIKTEepAl OPBIH/IBI KOJIIAHYIbl, MAFBIHAHBI TYCIHIPY/I1, ©3 OMBIH jka30alia »oHe
aybI3I1a YUBIMIACTBIPYIbl, MOICHUAPATBIK HOPMaJap bl eCKepy/i YipeHyi Tric. OChIHIal KONKabaTThI
MIHAETTepAl Iiemyne UU(pAbIK TeXHoJorusaap OUTIM alyliblFa TUIMIK TOKIpUOEH1 KEHEHTyre,
ca0aKkTarbl YakbIT IIEKTEYIH €HCepyre >KoHe TUIIK ToKipuOeHi cabaKTaH ThIC KEHICTIKKE IIbIFapyFa
MYMKIHJIK 6epeni [1].
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Kazipri okymisl akmapaTThl Oip FaHa apHa apKbUIBI eMec, MOTiH, IbIObIC, Ociine, nHdorpaduka,
aHUMAIIVs, 4aT, TUTIEPCUITEME )KOHEe HMHTEPAKTUBTI TalchipMa TypiHae Kabpuinaiiasl. [1leT TimH OKBITY
olicTeMeCl e KOmMoJabJbl OKy OPEKETIH eckepyre Tuic. JlocTypii OKbITyJa MyFaliM TUILIIK
MaTepHaAbl IpIKTEN, CBHIHBINTAFbl OAPJIBIK OKYIIbIFa Olp KapKbIHMEH YCHIHATBIH 0oJica, IHQPIBIK
opTajia Ma3MYHHBIH O€piTyl capajiaHblll, TariCkipMajap ACHI€UIICHIIT, OKY TPOIeC MKeM/II CUTIAT ajlajlbl.
By OiniM anymIbIHBIH TOHTE KBI3BIFYIIBUIBIFBIH aPTTHIPHINT KaHa KOHMal, OHBIH OKY OpeKeTiHe
)ayankepunrin kKymeiteai. ConbiMeH Oipre mudpIblK Kypaiaapabl MIEKTeH ThIC HEMECEe JAJIEICi3
KoJIJaHy OUTiM camachlH aBTOMATThI TYpZe KOTepMeiili; KepiciHIle, MeJaroruKanblK MaKcaT, Ma3MyH
YKOHE TEXHOJIOTHS apachIHIaFbl COMKECTIK Oy3bUIca, OKY HOTHIKEC] dJicipeyl MyMKiH. MacerneHi «KaHan
TeXHOJIOTUs 0ap?» JAETeH CYpaKTaH eMeC, «Kail TEXHOJIOTUS KaHJal TUIIIK HOTH)KEre KbI3MET eTelli?»
JIeTeH cypaKkTaH 0acTay FhUIBIMU KOHE MPAKTUKAIBIK TYPFbIIaH JJIIeKali1a OPBIH/IBL.

MakanaHblH HETi3ri Makcatel - OuTiM Oepy xyHeciHne Hu(pPIBbIK TEXHOIOTUIIAPABI KOJIJaHy
apKBUIBI IIET TUTIH MEHTePY i KETULMIPYAIH THIMII OaFbITTaphIH AMKBIHAAY KOHE OJIAPJIbI 9IICTEMEITIK
TYpFbIIaH xkyheney. Ocbl MaKcaTKa JKeTy YIIiH OipHelIe MiHAeT KOWbUIIBL: O1piHIIiAeH, HUPPIBIK OiTiM
Oepy Typalibl 3aMaHayU FRUTBIMU TY)KBIPBIMIAP/IBI IIET TUTIH OKBITY KOHTEKCIH/E capaliay; eKiHIIIiIeH,
UGPIBIK KYpaJIapAblH TUIMIK JaFJpUIapAbl JaMBITYyaFbl MYMKIHJIKTEpIiH KIKTey; YIIiHIIIICH,
MYFaTIMHIH [UQPIBIK-TIEIarorUKaIblK KY3bIPEeTI MEH OKYIIBIHBIH ©31HIIK OKYBIH YHBIMIACTBIPY
apachIHAaFel OalJIaHBICTHI allly, TOPTIHIIIEH, HOTIOKETl HU(PIBIK cabak MoJeNiHe apHaIFaH
MIPAKTUKAJIBIK YCHIHBICTAp 93ipiiey. OChkl TYPFbIAA XalbIKapalblK OasHAaManap/ia TeXHOJIOTUSHBIH OL1iM
carachlHa BIKIAIBI OHBIH KOJDKETIMALIITIMEH FaHa eMec, caraibl Ma3MyH, TeH MYMKIHJIIK KOHE CaHaJIbI
Oackapy mapTTapbIMeH aHBIKTAJIATBIHBI aTal Kepceriieai [2].

3epTTey MaTepuaJaapbl MeH daicTepi:

Makasa TeopHsUTBIK-TAIIaMaJIbIK CUIIATTa OPBIHAANIBL. 3€pPTTEY MaTepUaIbl pETiHIe MIET TUTiH
OKBITY/IaFbl  LU(DPIBIK TEXHOJOTHSJIAp MOCENeCiHE apHajlfaH XalbIKapalblK  YHBIMAApIbIH
AHATMTHKAIBIK OasHIamManapbl, OUQPIBIK KY3BIPET JKOHIHJET €ypomajblK HIeHOepiep, COHIai-ak
TEXHOJIOTUSIMEH KYILIEHTUINeH TIUAIK OKBITYFa apHalfaH OKyHenl IIonylap KapacThIPUIIBL.
Marepuanmapabl ipikTeye eKi YCTaHbIM OacIIbUIBIKKA aJIbIHIBL OipiHIIici - MUQPIbIK OimiM Oepy
CaJlaChIHJIaFbl JKYHENIK KO3KapacThl CHIMATTaUThIH €HOCKTEeP/i KaMTY; €KIHIIIICI - HAKThI TIJAIK OKBITY
MPAKTUKACHIHIAFbl YMITMPHUKAIIBIK KOHE MIOTYIBIK KOPBITBIHABUIAPABI Mainanany. by Tocinm xanmsl
OimiM casicaTbl JIEHT€HiHJEr1 KOPBITHIHABUIAPABI TMOHIIK-9ICTEMENiK JeHreHaeri YChIHBICTapMEH
YIITaCThIpyFa MYMKIHAIK Oep/i.

3epTTey OapbIChIHIA CANBICTHIPMAIBl TalAay, Ma3MYHJABIK >KyHeley, WHTEpHpeTarus XKoHe
CUHTE3 oficTepl KOMAaHbULAbL. CalbICTRIPMANbBl Tallay apKbUIbl OPTYpPJl €HOEKTepae IUGPIbIK
TEXHOJIOTUSUTAPABIH aTKApaThlH KbI3MET1, MYFaliM pelli, O1TiM alyIIbIHBIH O€JICeH ILTIT KoHe Oaranay
TETIKTepl Kajall TyCiHAIpiIeTiHl capanaHabl. JKyleney o/ici Heri3iHae UUQPIBIK KypaaaapAblH LIET
TITIH MEHrepTyleri Kbi3MeTTepi OipHemie Onokka OemiHIl:  aKHapaTThIK-PENpPOIYKTHUBTIK,
KATTBIKTBIPYIIbI, KOMMYHHUKATHUBTIK, KOJUIAOOPAaTUBTIK, AaHAJIUTUKAIBIK KOHE pe(IIEKCUBTIK.
Wnutepnperanus OapbIcbiHAa Oyl OJOKTapiAbIH TIAAIK JaFablIapFa bIKIANbl TYCIHAIpLIN, cabak
KYpBUIBIMBIH/IA ©3apa Oailnanbichl kepceTunl. CUHTE3 HOTHXKECIHIE IU(PIBIK TEXHOIOTUSIIApAbl OKY
MakcaThIHa OaFbIHIBIPA KOJIaHYABIH aBTOPJIBIK YJTiCI YCHIHBUI/IBL.

OJliCHaMallbIK ~ TYPFBIIaH ~ MakKaja  KOHCTPYKTHBHCTIK, = KOMMYHUKAaTHUBTIK  JKOHE
nepOecTeHIIPUITeH OKBITY HJesulapbiHa cyileHeni. KoHCTpyKTHBHCTIK Ke3Kapac OLTiM alylIbIHBIH
OLTIMII MaibIH KYHiHIe KaObUTaMai, TUQPIIBIK OpTaaa OpPEeKeET, 137CHIC, KaTelIeCy JKOHE TY3ETY apKbLIbI
KYpacThIPAaThIHBIH MOMBIHAAM 1bI. KOMMYHHKATHBTIK YCTaHBIM T1JIJIi IBIHAKWBI KATBHIHAC KYPaJlbl pETIHIC
KapacThIpbI, MUGPIBIK m1aTdhopmanapaa OIpJecKeH TarchlpMaliap MEH e3apa IiKIp aaMacyabliH
MaHBI3BIH KyIIeHTeni. AJ AepOECTeHIIPUITeH OKBITY YCTaHBIMBI Op OKYIIBIHBIH KapKBIHBI,
KBI3BIFYIIBUTBIFBI MEH OacTarKhl JIEHreliHe OSHIMIENTEeH pecypCTapAblH KaXKETTIrH Herizaeai. Ocel
YII OJIIeMiI TOFBICTHIPY IIET TUTIH OKBITYAaFbl IMUGPIBIK TEXHOJIOTUSIAPIABIH (HOpMaNAbl COHJIIK
AIIEMEHT €MeC, OKY HOTIDKECIH apTThIpyFa OarbITTaliFaH IeJaroruKabIK PECypc eKeHiH JdJelaeyre
MYMKIHJIIK Oepei.

Hudpasbik 0iniM 0epy 3Ko0:Kyieci JKoHe 1IeT TiJTiH OKBITY:
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[eT Tis11H OKBITY JaFbI HU(PIIBIK TEXHOJIOTUSIAPBIH QJICYETIH KEKeJIereH Kypasiap )KUbIHThIFbI
periHae emec, HUPPABIK OiTiM Oepy SKOXKYyHeciHIH Kypamaac Oeliri peTiHne KapacThIpy MaHBI3JbI.
DKoXyHenik Tocun OutiM Oepy YHBIMBIHBIH MH(GPAKYPBUIBIMBIH, IUIAT(GOpMaNapbiH, Ma3MYH OHIIPY
KOHE Tapary TETIKTepiH, NelarorTepIiH MaspiblFblH, Oaranay KyieciH, 0acKapylIbUIBIK IIEIIiMIACPiH
KOHE KOJijay KbhI3METTEpiH e3apa OailaHpicTa TyciHAipemi. Erep Mmekrente Hemece KOFapbl OKY
OpHBIH/IA ITU(PIIBIK Kypangap Ke3aencok, 6ip-0ipiMeH yiIecielTiH Typ/ae KOJIAaHbLICa, OHa OJIAp IbIH
IIET TUTIH MEHT'ePTYTE BIKIAJBI Ja V31K )KOHE TYPAKChI3 00J1aIbl. AJ SKOKYHETIK YHBIMIACTBIPY KE31H/IE
OKy Marepuamiapel Oip mmiaTdopMaaa MIOFBIPIAHBIN, CHHXPOHIBI KOHE ACHHXPOHIBI OpEKeT
OailJTaHPBICKII, OKYIIIBIHBIH JKETICTIT1 OOHBIHIIIA )KHHAJIFAH JIEPEKTEP KeJIeCl IMe1aroruKaibIK MIeiMaepIl
Heri3zeyre KbI3MET eTeli. XallbIKapalblK capanTaManap AN OCBIHIANH YHJIECTIPIITeH JKOXYyiie
nudpasik OUTiM OepyiH camackl MEH TYPAKTBUIBIFBIH KaMTaMachl3 €TETIH HETi3ri mapTTapbiH Oipi
eKeHiH kepcereni [3].

[ler TiiH OKBITY KOHTEKCIHE TUPPIBIK 3KOKYHEe OipHele qeHreial KaMTHAbL. bipiHmi neHrei
- KOJDKETIMIUTIK IEHTeHi: KYPBUIFbI, MHTEPHET, IaTgopma, JTUICH3UUTAaHFaH HeMece alllbIK Oi1iM Oepy
pecypcrapsl. ExiHII AeHred - QUIaKTUKANbIK JEHIe: MaTepuaniblH MYyJbTUMEIUAIBIK KYPbUIbIMBIL,
MHTEPAKTHBTI KATTHIFyJap, OCHiMIENreH TarncblpManap, MIBIHAWGI TULMIK JKaFaaiiapabl MOJEIbIEY.
YuriHmi aeHreil - KOMMYyHHUKATHBTIK JIeHTel: OeiiHekoHdepeHus, ¢hopymM, 4at, opTaK Kyxkar, kob0a
KEHICTIri, mKipTanac ajaHel. TOPTIHII JCHTeH - aHATUTHKAIBIK ICHIei: POTpecTi OaKpuIay, KaTenep
npoduii, OpbIHIAY YaKbIThI, JKULIIK KOHE Kepi Oainanbic camacwl. Ockl jaeHreitiep Oip-OipiMeH
OaifyTaHBICKAH/Ia FaHA MIET TUJIIH MEHrepy JKYHeli CHIaT ajajsl. MbICcabl, OKYIIbI OeiiHe cabaK Kepil
KaHa KOoHMaii, TalchlpMaHbl OpPBIHAAI, CHIHBINTACBIMEH OpPTAaK KyXaTTa IiKIp ajaMachlll, MyFaliMHEH
ayJIo HeMece MOTIHIK Kepi OaiylaHbIC aJIbIll, KeHiH ©31HiH 9JICi3 TYCTapbIH )KeKe TPaeKTopus OOMbIHIIA
MBICBIKTAM anajbl. By TIAIK OpeKeTTiH Y3MIKCI3MITiH KaJTbIITaCThIPaIbI.

DKOXKYHENIK TOCUIIH Tarbl Oip apTHIKIIBUIBIFBI - MIET TLTIH OKBITYABI CBHIHBIN IIEHOEpiHEH
mbiFapy. Tid TaOUFaThl >KaFblHAH KYHJAETIKTI KOJNJAHYAbl KaKET eTETIHAIKTeH, cabaKTarbl anTajblK
OipHelie caraTIeH MICKTEITeH JKaFaaia >Korapbl HOTIKE KYTy KubIH. L{udpibiK opTa ochl meKkTeyai
azaiiTein, OUTIM adylIblFa IOAKACT ThIHAAY, O€HE KOHTEHTIEH MXYMBIC ICTEY, XaJbIKapalblK
cepiKTecTepMeH OallaHbICy, OHJIAaliH MiKIpTaJacKa KaTbICy, 3JEKTPOHIBIK MOPT(OIMO KUHAKTAY
CHUSIKTBI OpeKeTTep i cabaKTaH ThIC YaKbITTA JIa KAIFacThIpyFa MYMKIHAIK Oepeni. MyHaait MyMKiHAIK
TEK KOCBIMIIIA YaKbIT Oepin KOMMaibl; 0J1 TUIIIK MaTepHaAIbl dPTYPIIl KOHTEKCTE KOJIJIaHyFa Kar1an
*Kacar, OUTIMHIH MKeM/JTi 9p1 (YHKLIMOHAIIBIK CUIIAT allyblHa BIKIAN eTefi. Jlemek, udpibIK sKoxyiie
- IIeT TUIIH MEHIepyJiH KEHICTIKTIK, YaKbITTBIK KOHE Ma3MYHJIBIK HIEKTepIH KEHEUTeTiH
YIBIMIACTBIPYIIBUIBIK HETI3.

Hugpabik Ky3bIpeT K9He MYFAJTIMHIH KCIOM TalbIHABIFbI:

et Ti1H UMPPIABIK OpTaAa canalibl OKbITY YIIIH €H aJAbIMEH MYFaJIIMHIH U PIIBIK KY3bIPETIH
HaKThl TYCiHY KaxkeT. LIudpabIKk Ky3bIpeT TeK KYpbUIFbLIApbl MalJaaHyMEeH MIeKTEeIMENi; ol
aKmaparThl 1piKTey, U (PIBIK KOHTEHT KYpacThIpy, Kayilci3 XKoHe jKayarnThl 9PEKET €Ty, OHJIaliH KapbIM-
KATBIHACTBI PETTEY, MACEIECHI TEXHOJIOTUS apKbUIbl LIENTYy YKOHE albIHFaH HOTHXere CbiHM Oara Oepy
JarplIapblH KaMTuabel. Eyponanbik nudpislk Ky3slpeT meHOepinae Oysl yFbIM aKmapaTHeH KYMBIC,
KOMMYHUKaIMs, HUQPIBIK KOHTEHT jkKacay, KayilCi3liK j>KoHE HpoOJjeMaHbl IIeNly CeKuIal e3apa
OaiiaHbICThl OarbITTap apKbUIbl TyciHAipiienl [4]. IleT TuTiH OKBITY TYpPFBICBIHAH OYJ1 MyFalliIMHIH
TalbIH PeCypCTHl JKall FaHa KOpCeTyIMEH LIEKTEeIMeH, OHBIH MelaroruKajblK TYPFhIIAH KYHIBUIBIFBIH
OaranayblH, OKYLIbl JAeHrediHe OeHiMIeyiH, KemMOJalbAbl MaTeprall AalblHAAYbIH OHE OKYIIBIHBI
Kayirnci3 nu@pIiblK KapbIM-KaTbIHACKA OAFbITTAYbIH OUIIIpei.

MyraniMHIH TUQPIBIK KY3BIPETI MOHAIK-9ICTEMENIK KY3bIpeTHEeH YIITacKaHIa FaHa HaKThI
HOTIXKEe Oepeni. MoceneH, OHJAiH Ce3[IK HeMece aBTOMATThl ayjAapMa CEpBHUCIH MNaijanaHy
TEXHUKACBIH OUTYy >KETKLITIKCI3; MYFaIiM OJl KYpaJbl Kail Ke3/ie KOJJAaHy Kepek, Kail Ke3Je IIEKTeY
KepeK, OHBbIH TUIIK OiylayFa bIKTUMaJ ocepl KaHJal eKeHiH TyciHaipe anysl kepek. Ochl cebenTi Kasipri
MeJJarorke apHajFaH KociOM Mojenpae TUPIBIK Kypaliasl TaHIay, HUQPIBIK PECypCThl jkacay,
OipJIecKeH OKYy OpeKeTiH YHBIMIIACThIPY, AepEeKTepre cyileHe OThIphIN OaFasiay >koHe O11IM aTyIIbIHBIH
03 HUQPIBIK KY3bIPETIH JaMBITY CEKUIII KOMIIOHEHTTEp Karap Kapacthipbuiaabl. DigCompEdu
HIeHOepiHAe MeAarorTiH KociOM opekeTi, HUGPIBIK pecypcTapMeH KYMBICHI, OKBITYAbl OacKapysl,
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Oaranmaybl, OLIIM aJIyIIBIHBIH OCJCEHIUTITIH apTTBHIPYBl JKOHE OJapAblH MUQPIBIK KY3BIPETiH
KaJIBIITACTRIPYBI OipTyTac XKyiie peTinae cunarraiaisl [5].

[ller TiIiH OKBITY TOKIpUOECIHIE MYFaTIMHIH HUQPIIBIK KY3bIpeTi OlpHEIIe HAKThl MIHACTIICH
KepiHexi. BipiHIIiAeH, o1 OKy MakcaTblHA Colikec miar(opMaHbl TaHJANABI: aUTHUIBIM YIIiH OeiiHe
OailyTaHpIC TIEH ayIMO0 Ka30a CepBHUCTEPi, OKBIILIM YIIIIH aHHOTAIIUS JKacayFa bIHFAMJIbI MOTIH/IIK OpTa,
’Ka3bUIBIM YILIH OipJIECKEH KY)KAT jKOHE peJaKisiay Kypabl, JIEKCUKA YIIIH KapTOUKAJIBIK KOHE ONBIH
3JIeMEHTTEP1 Oap KOChIMIIA KOJIaiiIbl 00ybl MYMKiH. EXiHIIIIIeH, MyFaTiM MU PIIBIK TallChIpMaiapablH
KYKTEMECIH pETTeIl, TEXHOJIOTHSIHBI Ma3MYHFa KbI3MET €TKi3€/11; SIFHU OKYIIBIHBIH Ha3apbl HHTEpdeicke
eMec, TUIIK MaKcaTKa IIOFbIpIaHaibl. Y IIIHIIIIEH, 01 IMUGPIBIK Oaranayabl TeK 0l KO Kypalbl
perinae emec, popMaTUBTI Kepi OailylaHBICTBIH apHACHl PEeTiHIE KoigaHalbl. TepTiHIIIICH, MyFaliM
aKaJIeMUSUIBIK aJallJIbIK, IEPEKKO3 MOJICHUET] )KOHE aBTOPJIBIK KYKBIK MOCeJIeIepiH 1€ €CKEPE OTHIPHIIL,
IUQPIBIK OPTaAarbl TULMIK SKYMBICTBIH 3THKAChIH KanibInTacThipansl. Lludpasik TpaHnchopmanms
YKarIalbIHa MYFAIIMHIH POl a3aitMaiIbl, KEpiCiHIIIE, KYPACICHE TyCe/i.

Hudgpablk TeXHOJOTUSVIAPABIH TUIAIK JarAbLIaApAbl AaMbITYAArbl AHIAKTHKAJBIK
dJjieyeri:

et TiniH MEHrepy TOPT HETI3Ti JaFAbIHBI - THIHIAJIBIM, aUTBUIBIM, OKBUIBIM, YKa3bLIBIMAIBI -
YKOHE oJlapJbl OIPIKTIPETIH TUIMIK e3apa opeKeT KaOuneTiH KaMTuIbl. L{udpibiK TeXHOIOTHUSIAPABIH
TUIMAUTIT] OCBHI IaFAbLIAPAbIH SPKACHICHIHA apHAJIFaH apHaibl TUIAKTHKAIBIK MYMKIHIIKTEP/Ii €CETKe
anFaHaa apraael. ThHIHOANBIM  YOIIH TOJKacT, cyOoTturpi Oap OeliHe, OasynaTbulFaH HeMece
KEJIENJETUITeH ay/Ii0, HHTEPAKTUBTI THIHAAJIBIM TaICHIpMaJIapbl, aBTOMATTHl TPAHCKPHUITIUS CEKiIIi
Kypangap naiiganel. Onap 6u1iM anymibiFa 6ip MOTiHI OipHEIIe peT ThIHJAM, HETi3T1 OWJIbI, JeTalbIl
aKnmapaTThl, HTHTOHAIIMSUIBIK €PEKIICTIKTEP/Il JKOHE Coilliey KapKbIHBIH aXbIpaTyFa MYMKIHIIK Oepei.
AnTeuTBIMIIA OCiTHEKa30a, TaybIc XKa3y, COey Il aBTOMATTHI TaHy, OHJIAMH MiKipTanac 6eamenepi xKoHe
KYITHIK Coijiecyre apHaIFaH CepBHCTEp MaHbI3Abl. MyHai opTaga OiiM aymisl €3 CO3iH THIHIAI,
KaTeliepin Oaiikarl, KaiTa jKa3blll, 631H11K peqIICKCHUs kKacail ajiabl.

OKBUTBIM ~ JAFABICBIH  JAMBITYyJa LUQPIBIK MOTIHACPAIH THIEPMITIHAIK  KYPBUIBIMBI,
MHTEPAKTUBTI CO3/IIK, OENTiiey jKoHe TYCIHIKTeMe KaIAblpy GyHKIUSIIaphl, MOTIH OolibIHIIA OipJiecKeH
TaNKbIJIay MYMKIHAITT YJIKEH pell aTKapaibl. OKYIIbl TaHBIC eMecC Co371 Oip/ieH TeKCepir, MOTIHHIH
KYPIENUIIK JeHreliH peTTen, KUIT ce3aepl Oenrisen, Ma3MyH OOWbIHIIA MIKIPIH OpTaK TaKTajaa kasa
anajpl. JKa3plUibIM yIIiH OipJiecKeH Ky’KaTTap, HYCKa TapuXblH KOpy, aBTOMATThl eMJie TeKCcepy, MIiKip
KaJ/plpy, TeH Oarajnay »KoHE jKacaHbl MHTEUIEKT KOMETIMEH UJEsIHbl HaKThUIAy Kypasgapbl TUIMI.
JlereHMeH aBTOMATTaHIBIPBIIFAH YCHIHBICTApIBI OMIaHOal KaObUIAay Ka3bUIBIMHBIH IIBIHANBI aMy
YZ€pICiH QJICipeTyl MYMKiH; MYFaJliM TEXHOJIOTUS YChIHFAaH HYCKAHBIH TUIJIK JTYPBICTHIFBIH FaHA eMec,
OHBIH KOMMYHHUKATHBTIK OpPBIHABUIBIFBIH Ja TalgaTybl KaxeT. L[UQpPIBIK TEXHOIOTHS >Ka3ymabl
MEXaHUKAJBIK XKEHUETY YIIIH eMec, MATIH/I1 )KOocrapiay, eH/Iey 'KoHe KalTa KypacThlpy MOJICHHETIH
JAMBITY YIIIH KOJITAHBUTYBI THIC.

[udpnbik pecypcTapibl TNaifanaHyAblH [PAKTUKAIBIK THIMIUIT OJapAblH  cabaKTaFsl
byHKUMsUTaphl alkpIHAaFadaa kymenenl. COHFBI TaljaMalblK eHOeKTepe UudPIIbIK pecypcTapMer
OKYZBIH THIMJLIIT Kypall caHblHA €MecC, oJapJibl OKYIbl MEH MYFaJiMHIH HaKThl OKYy OpeKeTTepiHe
KaJlail KipIKTipeTiHiHe OalIaHBICTHI €KeHI OaifKamaapl; OYJ1 ocipece OKBITYIIBIHBIH TalbIHIBIK TEHI el
MEH TaIChIpMaHbIH MaKCaTThUIBIFBIHA KaTHICTHI [6+]. [ludprbik cabakra op pecypc HaKThI Oip opeKeTKe
KBI3MET €Tyl KEpEeK: aJl/IbIH aja OesceHaipy, XKaHa MaTepUaabl YChIHY, TIAIK YITiHI )KaTTBIKTBIPY, Kepi
OailiaHbIC ay, OIpJIECKEH OHIM IIBIFapy HeMece KOPBITHIHABI pediiekcus kacay (1-kecre).

Kecre 1 — Iller TimiH OKbITYAa KOJNJAHBLIATBHIH HUGPJIBIK KypajaapAblH IHIAKTHKAIBIK
KbI3MeTTepi

.. . JaMbITbLIATBIH .
Kypau 10661 Herizri Kp13meri Kyrisietin HoTH:Ke
piB:3 9118
. . . N WHTOHANMAHBI TaHY, COUIIEY YITICIH
Beitne sxone ayauo | Tingik yiaridi TeIHAATy, ceiney ThIHAATBIM, N
: . KaiiTanay, aybl3lia xayan
iaTopmanap KOHTEKCIH MOJIETIbICY ANUTBUIBIM
CalnachIHbIH apTybl
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Bipnecken onnaiiH- | OpTaK MOTiH KYPacThIpy, JKazpuisiM, XKocnapnay, pegakuusnay, TeH
Ky>KaTTap TY3€Ty, MKIp atMacy OKBLIBIM Oarayay JaFIbICBIHBIH KaJbIITACYhI
Moo6wibai . . .
EKCHKATBIK Kaiitanay, MUKpOXKaTTBIFY, Jlexcuka, Cesik KOpIbIH KEeHEHo1,

xKenen Kepi OailnaHbic rpaMMaTHKa aBTOMATTaHIBIPYABIH KYILICO1
KOCBIMIIIaJIap
Betinexondepernus | CHHXPOHIBI TANKBLIAY, AWTBUIBIM, KoMMyHUKaTUBTIK CEHIMIUTIKTIH
cepBHCTEPI JKYIITHIK/TOTITBHIK COMIIECY THIHIAIBIM ocCyi, CIIOHTAHbI COMIICY/TiH JaMYybI
AHaIATHKAIIBIK ®dopmatuBTi Oaranay, KaTe Bap/bik arasua JKeke a1ci3 TycTapIpl aHBIKTAY JKOHE
JKOHE TECT JKYyHenepi | JUarHOCTHUKACK P P nepbec TpaeKTopus Kypy

HNHTEepaKTUBTIJIK, BIHTBIMAKTACTBIK K9HE 03iHIIK OKY:

[Hudpaslk TexHONOTUSAIAp IIET TUIIH MEHTEPTYAC JKEKEe >XYMBICTHI FaHa eMec, OipJecKeH
opekerTi Ae Kymeireni. KoonepaTuBTi TIIAIK OKBITYFa apHAIFaH 3aMaHayH HIONYJIAp TEXHOJIOTHSIMEH
KYIIEUTUITeH TONTHIK >KYMBIC OKYIIBUIAPABIH TIIAIK OEJICEHIUIriH apTThIPbIN, MOTHBALUSICHIH
KYIICHUTII, aKaIeMUSIIBIK HOTHIKETE OH ocep eTeTiHiH kepcerei [7]. Byl KOpBITBIHIBI 9cipece KYIITHIK
ceiiney, opTak xoba o3ipiey, e3apa Kepi OaiinmaHpic Oepy >KoHe OipiecKeH Macene IIenry
TancelpManapeigaa e3ekti. Lluppraeik opraga OyraH apHanFaH KONTEreH MYMKIHIIK 0ap: opTak
npe3eHTanus, Gpopymaarsl mikipTaigac, BUPTyaslIbl TaKTa, CLEHApUH a3y, PesJiiK ONbIHFAa apHaJFaH
Oelinerxaz0a, MUKpoTonTapra OemiHreH OeitHeOainanpic 6enmvenepi. MyHail opeKeT OKYIIBIHBI TUIIIK
O1pJIiKTI KaTTall alyFa eMeC, OHbI CepPIKTECIIEH MaFbIHA KYPY YIEpiCiHAe KONIaHyFa KeTeeiii.

Hler TimiH 0acka TOH Ma3MyHBIMEH KIpIKTIpim OKBITYyJa Ja UUQPIBIK TEXHOJOTHSIHBIH
mymkingiri keH. Technology-enhanced CLIL skewinmeri skyi#eni mronyna HUPPIBIK KypaiaapabiH
MOHMIK Ma3MyH MeH TUIAIK MakcaTThl KaTap J>KY3ere achbIlpyFa, BU3yalU3allUsSHBl KYIICHTYTE,
JIepEKKe3/IepMeH JiepOec KYMBIC ICTEyTe )KoHE ToHAPAJIBIK XK0oOaIap/bl YHbIMAACTBIPYFa KOJIAiIIbl €KeHl
aitteutanel [8]. Meicansl, reorpadusi HeMece OHOJOTHS TaKbIPBINITAPBIH AFBUIIIBIH TILTIHAE OKBITY
Ke31HJle MHTEpaKTUBTI KapTa, JepeKTi OeiiHe, CUMYJSLHSA >KOHE TEPMMHOJIOTHSUIBIK TJOccapuiiai
O1piKkTIpin Oepy MOHIIK Ma3MyHJIbI TYCIHYA1 A€, TUIIIK KOJIAHBICTBI J1a TepeHaAeTe anaisl. by Tocin
TUIJIH TEK 631 YILIIH eMec, *KaHa OUTiM aTy/IbIH KYpallbl peTiHJIe KaJIbINTAaCybIHA JKaF/1ai skacaiiibl.

Tarpl Oip MaHbI3Jbl OarbIT - ©31H-631 peTTelTiH oKy. Lndpnblk Kypanmap oKyulibiFa OKy
MakcaTbIH Oenrijiey, OpbIH/Iay KapKbIHBIH pETTey, HOTHXKECIH Oakbulay, 9JICi3 JKEpIH aHBIKTAy >KOHE
KeJllecl KagaM/ bl JKOocTapiay YIIiH KeH MYMKIHAIK Oepeil. O31HAIK peTTeNeTiH eKiHIM TULIIK OKYIbI
TEXHOJIOTUSl apKbUIbl KOJJayFa apHaliFaH >KyHelll HIONy/Aa TEeXHOJOTHMs KEHICTIK, Kypal »XoHe
KYLIEUTKINI peTiHAE KOpiHIM, >KalIbl alFaH/a ©31HIIK OKy AaFAblIapbl MEH €KIHII TUIAl MEHIrepy
KOpCETKIITepiHe OH BIKMAI eTeTiHi fonenaeHrex [9]. by mer Tini cabarbiHaa SJIEKTPOHIBIK KYHICIIK,
MakcaT KapTachl, Yek-mapak, HUQPIbIK MopTdonno, OGeHiMAENTreH KaTThIFy KOHE peIeKCHSIIBIK
cayajlHaMa CEKUII1 dJIEMEHTTEP 1 €HT13y/11H FEUIBIMU HET131 0ap €KeHIH aHFapTaibl.

¥ ChIHBLIATBHIH HU(PPJIBIK cadaK MoJeJIi :KIHe 0arajiay KepceTKimTepi:

et TiniH MEHrepTYl KeTiaaipyre OarpITTanFraH MMQPIbIK cabak Mojeni Oec e3apa cabakrac
Ke3eHHEH Typajbl. bBipiHII Ke3eH - MOTHBAUMSUIBIK OelceHAaipy: KbicKa OeliHe, HHTEpaKTHBTI
cayajiHama, ce3 OYITHI, MPOoOIeMalbIK CYpaK HeEMece BU3Yallibl TPUITEP apKbLUIbl OKYIIBIHBIH Ha3apblH
TaKbIpbINIKA aygapy. ExiHII Ke3eH - ’aHa MaTepuaiibl KaObUiaay: MyHAa MYJbTUMEAUAIBIK MOTIH,
MYFaJlIMHIH IIaFbIH TYCIHIIpMEC], YIT1 Juajior Hemece OeifHe ¢parmeHT Oepinesi. YIUiHIN Ke3eH -
OackapbUIaThIH TKIpUOE: JEHTeHIeHreH >KaTThIFyJap, COWKEeCTeHIIpY, KbICKa Xayal, JbIObIcTay,
aBTOMATTHI Kepi Oaitnanbic. TOPTIHIII Ke3€H - OHIM1 9peKeT: xko0a, mikipranac, oeliHexaz0a, OipyieckeH
MOTIH, TIPE3CHTAaINsI, TOAKACT. beciHi ke3eH - peduiekcus xoHe Oaranay: 4ek-mapak, KbICKa o31HIIK
ecell, MyFaJliMHIH aybI3Il1a HeMece Jka3z0ara mikipi, HUQPIbIK MOPTPOIMOFa MaTepual XykTey. MyHaai
KYPBUIBIM TEXHOJIOTHSIHBI JIEMOHCTPAIMSUIBIK KYPaIAaH OKY IUKITIH YHBIMIACTHIPATBIH MEXaHHU3MTe
alHAJIIbIPabL.

baranay xyieci me mudpiblk oprara Oerimaenyi tmic. Erep Oaramay Tek TeCT HOTHKECIH
TIpKEYMEH IIEKTeJIce, OHAAa LU(PIBIK TEXHOJOTUSHBIH >KapThl FaHA MYMKIHZII NaianaHblaaabl.
ConppikTan Oaranay yll OaFbITTa KYPri3UIN€Hl1 >KOH: HOTIDKENIK Oarajnay, yIepicTik Oaranay j>KoHe

95



pednexcusublk Oaranay. Hotrkenik Oaranay TiAIK ©HIMHIH CallachblH - Ma3MYH, IOJAIK, Oall JJeKcHKa,
rpaMMaTHKAJBIK CayaTTBUIBIK, TYCIHIKTIIIK, KOMMYHHKATHBTIK OPBIHABUIBIKTHI aHBIKTAWBI. Y IEPiCTIK
Oaranay OLTIM adyIIBIHBIH TAIChIPMaHbl OPBIH/IAY OApBICBIHJIAFBI OCJICEHAUTITIHE, PECYPCTHI KOJIaHy
MOJICHUETIHE, YaKBbITTHl OacKapyblHa, CEPIKTECIIeH JpeKeTTecyiHe Hazap aydapaabl. Peduiekcusibik
Oaranay OKYIIBIHBIH 63 KaTeJepiH OalKaybl, KeJecl OKy MaKCaThbiH KOs Oilyl JKOHE ©31HIH HpPOrpeciH
TYCIHAIpY KabOineTin cunarttaiasl. OchlHAal Kenemmemai Oaranay HUQPIBIK TEXHOIOTUS YCHIHATHIH
nepexTep i GopMaTUBTI KOJIIay KypajblHa alHaIasIpaasl (2-KecTe).

Kecte 2 — [ludgpabik opTaaa meT TiJTiH MeHrepyi 6arajgayablH Heri3ri kepceTkimrepi

Bbaranay 0arpIThI Kepcerkimrep Ounuey Taciigepi
Tinzix HoTiKe TYCIHIKTLTIK, TOJIIK, CO3 OAMIIBIFRI, PyOpuka, aynno/0Oeiine tannay,
rpaMMaTHKAIIBIK HOPMa, JIOTUKAJIBIK TYTACTHIK MOTIH/IIK OHIMJII caparTay

Bencenninik, TanchpMaHbl YaKbITBIHIA
Oky yxnepici OpBIHIAY, THQPIBIK PECYPCTHI OPBIHIBI
naianany

[Tnardopma >xypHaibl, OaKpUIay
Taparel, MyFaJliM jKa30achl

Tomrars! yiec, mKip anMacy camnacel, cepiktecke | TeH Oaranay, OpTak KYXKaT TapuXBbl,

bIATEIMAaKTACTEHIK .
KOJIJIay KepCeTy (dhopymaarsl OeICeHIUTIK

Makcat Koo, pediaekcus, Karenepi Ty3eTy

O3iHIIK peTTey O3iHIIK ecerr, TOPTQOIHO, YeK-TIapaK

CTPATETUSACHI

E€pPEKKO3I1 BIC Maiifagany, aKkageMUsIIbL MyraiMHIH calaibIK MiKipl

HubpapK MoIEHHET Aep A H¥E A ¥, aKat K ¥ H K Pl
afaJIIbIK, OHJIAMH DTHKA CUTYaNUIIBIK TallChipMa

TaJkbliay KoHe NPAKTUKAJBIK YChIHBICTAP:

TexHONOTHsIMEH KYIICUTUITeH OKBITY Typabl ipi Moy eHOeKkTepinae HupiablK Kypaiaapabiy
ocepl onapAbIH 631 apKbUIBI €MeC, OKYIIbl OPBIHAANTHIH OKY OPEKETIHIH CHMAThl apKblUIbl KOPIHETiHI
nanenneneni [10]. Ocel TYKbIpbIM HIET TUIIH OKBITY YIIIH /i€ MPUHLIMITIK MoHTe ue. Erep nudpisik
TEXHOJIOTUS OKYIIBIHBI MTACCUB KAaOBLIIAyIIbl IeHIeiiH/e KalAbIpca, OHBIH TULIIK HOTHXKECI MIeKTeyi
00J1a/1b1; a1 erep TEXHOJIOTHSI OKYIIBIHBI TaJlJIayFa, CAbICTBIPYFa, IIKIp aliTyFa, CEpIKTECIIEH Colecyre,
MOTIH/II KaliTa @HJAeyTe kKoHe 63 KaTeCIH TYCIHIpyTe uTepMeliece, OHl1a OHbIH OKY ocepi alTapibIKTan
Kymeieni. MyramiM op HUGPIBIK TalChIpMaHbl KYpPacThIpFaHJA «OKYIIbl KaHJIaW TUIOIK OpeKeT
&Kacalapl?» IeTeH CYpaKThl 6acThl OPbIHFA KOIOBI KEPEK.

[TpakTuKanblK TYpFblAaH OlpHele yChIHbIC Oepyre Oosanbl. BipiHiniaeH, HUQPIbIK Kypaibl
cabak MakcaTblHa Kapail ipikTey KaXXeT: TeXHOJIOTUS cabaKThIH Oe3eHIpisTyl YIIIH eMec, HaKThl TUIIIK
KUBIHABIKTBI IIENly YIIIH aJblHybl THiCc. EKIHIIIZAEH, CUHXPOHIbI >KOHE ACHUHXPOHJIBI OPEKETTI
YIITAcThIPy MaHbBI3Jbl: CHUHXPOHJBl OpTaja KapbIM-KaTblHAC TEH HyCKay Oepijice, aCHMHXPOH]IbI
KEHICTIKTE OilllaHy, KaiiTa Kapay, ©HJEYy JKOHE JKeKe KapKbIHMEH XYMBIC ICTE€y JXy3ere acaspbl.
YiHnrieH, op cabakra 1IaFbliH, Oipak >kyieni peduiekcus 3J1eMeHTIH eHri3y Kepek: Oy OKyIIbIFa 3
MIPOrpECIH Ce3iHyre KeMeKkTecenal. TepTiHUIAeH, UU(PIBIK TEHCI3AIK KayMliH eCKepil, pecypcTapIblH
KOJDKETIMJII HYCKaJapbhlH JalblHAay KaxeT. beciHmifieH, jKacaHAbl HMHTEJJIEKTKE HEeTi3JeNTreH
CepBUCTEP/Ii Maianany Ke3iHe oJap/abl JailbIH Kayar Ke3i eMec, HYCKa, TEKCEepPy, CATBICTBIPY JKOHE
TUIIK TaJIjay Kypayibl peTiHje KOJJIaHFaH JKOH.

[er TimiH OKBITYZAFbl LUQPIBIK TEXHOJOTHSUIAPABIH TaOBICTBI OOMYybl OacKapyIIbUIBIK
menrimzaepre ae OainmanbIcThl. biniM Gepy yitbIMbIHIa OipbIHFail TuIaTdopMa cascaThl, MyFaliMaAepal
KYHeIl OKbITY, TeXHHMKAJIBIK KOJJay, camanbl HU(PIBIK KOHTEHT OaHK1 koHE Oaranay JepeKTepiH
TaNJANTBIH MOJICHUET KaJIbIlITacraca, *eKke MyFaliMHIH BIHTaChl TYPAKThl ©3repiCKe JKeTKi3e alMaiiibl.
Macene Tek nemarortiH meodepiiri eMec, HHCTUTYLHMOHANBIK KOJAAyAbIH camachl eKeHi ecKepiiyi
kepek. L{udpasik TpaHchopmanus afaMHBIH OPHBIH TEXHUKaMEH aMacTBIPYIbI €MeC, aJaM dpPEKeTiH
KymeiTyal ke3aeyi tuic. Iller TimiH MeHrepy - €H ajJbIMEH MarblHa KYpY, MOJCHHETapajbIK
CE3IMTANIIIBIK JKOHE KapbIM-KAaThIHAC OpHATY KaOUIeTi; TEXHOJOTHs OCBI ITPOLIECTI KeHENTCEe KYHIIbI, ajl
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OHBI MeXaHWKaJaHJpIpca THIMCI3. Coll ceOenTi MeaarorukKaiblK Ol TEXHOJOTHsAIaH Oip KajaaMm anja
KYpPYl KaxKeT.

Icke acpIpyabIH YHBIMAACTBIPYIIBLIBIK IAPTTAPbI:

Hudpaslk TeXHOTOTHUAIAPABI THIMII €HTI3y YIIIH OiTiM Oepy YHWBIMBI OMIICTEMENIK JKOHE

YHBIMIACTBIPYIIBUIBIK TYPFBIAH AalblH 00Nyl Kepek. bip FaHa muaTgopma caThill aldy Hemece
MHTEPHET XKbULIAMBIFbIH apTThIPY KETKUIIKCI3; MAaHBI3BICHI - COJ MH(PaKYphIIbIMFA CYHEHI€H OKY
CIICHApUIJIEPIH KYpacThIpy, IMOH MYFaliMJEpiHE TYPAaKThl KEHeC Oepy KOHE pecypcTapibl KaHAPTY
TETIriH xosFa Koro. [1eT Tiii moHi OOHBIHIIA YHBIM IITIHIETT OpTaK MUQPIIBIK CTaHIapTTapIbIH OOy
naiinanel: ¢aiin atayelHbIH OipbIHFail TOpTiOi, Tamceipma ¢opmartbl, Kepi OailaHbIc Mep3iMi,
aKaJIeMUSUIBIK aJalIbIK TajanTapbl, O€ifHe jKoHEe ayJuo MaTepuallJapiblH calacblHa KOWBLIATBIH
emmemaep. MyH/1ail OpTaKTHIK MYFaJliM )KYKTEMECIH a3alThII, OKYIIbI YIIiH TYCIHIKTI opi Oipi3ai oKy
KEHICTITTH KaJIbIITaCThIPAIbI.
¥ HBIMIACTHIPYIIBUIBIK MIAPTTAPABIH KeJleCl MaHbI3/bl OAFBITHI - MYFATIMHIH Y3/IKCI3 KOCIOM JaMybl.
Hudpasik KypangapIbH 31 Te3 3repeTiHAIKTeH, O0ip PETTIK Kypc y3aK Mep3iMre KeTKimikci3. TuiMmi
MOJICNIb PETIHJAE INaFblH TOXKIpUOENiK ceMUHapiap, e3apa cabakka KaTbICy, IalblH IHQPIBIK
TarncelpManap OaHkiH Oipiecinm a3ipiey, TaObICThl KeWCTepli TaJlKbLIay >KOHE TANIMIEpPIiK KoJaay
KapacTeipbiianbl. IleT Timi MyFamiMmi yImIiH MyHAAaid KOJIJay TEK TEXHUKAIBIK €MEC, OIiCTeMeIiK
JieHreiie 60Iybl KepeK: MbICajbl, KaHIal CepBUC alThUIBIM/IBI JaMbITYFa IIbIH MOHIHJIE KOMEKTECe ],
KaHJail JKarJaia aBTOMaTThl Kepl OaliiaHbIc THIMII, all Kall KaraaiJa MyFalliMHIH camaibIK MiKipi
Ka)KEeT JIETeH CypaKTapFa HaKThI skayan Oepiiyi THiC.
Conpaii-ak OutiM Oepy YHUBIMBI MUQPIBIK KAYINCI3IK, ASPEKTEP KYIUSIIBIFBI )KOHE TCUXOIOTHSIIBIK
KYKTEME MaceslelIepiH e Ha3apJaH ThIC KaJlIbIpMaybl KepeK. ¥3aK yaKbIT 3KpaH ajlIbIH/1a )KYMBIC icTey,
KOeNTereH IuaTgopmanapra OeliHIN KeTy, Xabapiiamanap/blH IIamaaaH ThIC OONYBI KOHE Y3IIKCi3
OakplIay ce3iMi OKYIIBIHBIH MOTHBAIMACHIHA Kepi ocep eTyl MyMKiH. L{udpribik cabakrapabiy kenemi
MEH JKUUTITIH TeIaroruKajiblK MaKcaTKa cail perTey, oduiaifH jkKoHE OHJIAWH OpEKETTIiH Tere-TeHIITiH
CakTay, TYCIHIKTI HaBUralus YCbIHY >KOHE OKYILbIFa apThlK KOTHUTUBTIK CaJIMaK TYCIpMey - carajibl
TUIMIK OKBITYABIH MaHbBI3bI MApTTaphl. by Karumanap cakranranna OUQPIbIK TEXHOJIOTHSIAp MIET
TITIH OKBITY MPOLIECIH KypJeNeHipMe, KepiCiHIIe, OHbI KYPbUIBIMJIAM, HOTH)KECIH alfKbIH eTell.

KopsIThIHABI:

Kyprizinren Tangay 6u1iM 6epy xKyHeciHie HUPPIbIK TEXHOJIOTUSIIApAbl OPBIH/BI XKOHE JKyHeni
KOJIJaHy LIeT TUIIH MEHTepy calachblH €oyip apTThIpyFa MYMKIHJIIK OepeTiHiH kepcerTi. Lludpisik
TEXHOJIOTHSUIAp TUIAIK MaTepuaiabl KeNnMOAANbIbl TYpJ€ YCBIHYyFa, OLIIM alylIbIHbIH JKEKe
epeKLIENTriH ecKepyre, CHHXPOHbI KOHE aCHHXPOH/bI KapbIM-KaThIHACTHI OipiKTipyre, (pOpMaTUBTI
Oaranay/bl KYIIEUTYTE )KOHE ©31H]IIK PETTENETIH OKY/ bl TaMbITYFa JKaFaai skacaiibl. Ayaiia ojaap by
TUIMAUIITT aBTOMATThl TYpJE TybIHJaMal/bl; HOTH)KE TEXHOJIOTUSHBIH OKY MaKCaTbhlHA COMKECTIriHe,
MYFaTIMHIH HA(PIBIK-TIEAaroruKabIK JaspiiblFbIHA, OKY KOKYHECIHIH YHIECIMAUTITIHE XKoHe Oaranay
KYHUECIHIH camachlHa TOYeIi.

et TimiH 1UPIBIK OpTaga MEHIepTY 11 )KETUIAIPY YLIIH OlpHeIe KOPbIThIH bl KaFU1aHbl 0611
KepceTyre Oomnanapl. bipiHINIEH, TEXHOJIOTHS OKBITY MakcaTblHa OaFbIHYbl Kepek. EkiHmIifeH,
MYFaTIMHIH TUQPIIBIK KY3bIPETI MOHAIK-9/IICTEMENIK 1IeOepIiKneH O1paiKTe JaMybl THIC. Y IIIHIIIJIEH,
U GPIBIK Kypasaap OLTiM aTylIbIHBI OSICEeH I TUIIIK OpeKeTKe, BIHTHIMAKTACTHIKKA KOHE pedIeKCusiFa
TapTKAaH/Ia FaHa »OFfaphl HOTIKe Oepexi. TeprtinmrigeH, Oaramay TEK COHFbI OHIMJI €MEC, OKY
MIPOIIECIHIH ©31H Je KaMTybl KaxkeT. becinmiaeH, 6i1imM 0epy yilbIMbl IIU(PIIBIK OKBITYIBI KeKe OacTama
eMec, HHCTUTYIIMOHAJBIK JCHTeH 1€ KOTANTHIH YKOXKYHE KYPYBI THIC.

[Indpablk TeXHONOTUATIAPABI HIET TITIH OKBITYFa €Hrizy OyriHri OuriM Oepy KeHICTIriHIH
yakpITIIA YPJIICI eMec, TUIAIK OUTIM carachlH )KaHala YiUbIMIACTBIPYIbIH CTPATETUSIIBIK OaFbIThl O0JIBIIT
Tabbutagpl. bomamakra Oy OaFbIT SMOUPUKAIBIK 3€PTTEYJIEPMEH, IOH JKOHE JKac epeKIIelNiriHe
0ailTaHBICTBI MOJIETBACPMEH, COHIAN-aK Ka3aKTuial OimiM Oepy KOHTEKCiHe OeiimMienreH nuQpIIbK
ozicTeMeNepMeH TOJIBIKTBIPBUTYBI KepeK. MyHaal *KyMbICTap IIET TUTIH MEHTepyIiH Ma3MyHBIH FaHa
€MecC, OHBIH OUTIM aTylIbl TYJIFACHIH KAJIBINTACTBIPYAAFbl POJIiH A€ KYLIeHTe Tycel.
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OHJIAWH IIJTAT®OPMAJIAPIBIH AFBLIIIBIH TIJITH OKBITYJIAFBI POJII

Kipicne

Kazipri 3amaHHbIH Oi1iM Oepy KeHICTIN KapKbIHIbl e3repictepre Toubl. Ludprabix
TEXHOJIOTHUSIAp OKBITY MPOLIECIHIH OApJBIK aCMEKTUIEpiHEe TEpeH KIpIirim, MeJarortepaiH KyMbIChIHA
’KaHa MIHJETTEp JKYKTeyJe. Ocipece meTeN TUIIEPiH OKbITYJa CaHIbIK PEeCYypCTap/bIH pelli epeKIie
Oaiikananpl, ce0e0l OKYyIIbUIApAbIH KBI3BIFYIIBIIBIFBl KOOIHE BU3yalJbl opl HHTEPAKTUBTI
MaTepuainapra OailmaHbICTBl KalbIITacaabl. byi skarmalt MyramimMaepal JIOCTYpii oficTepMeH Koca
WHHOBAIMSUTBIK, TOCULIEPAl Je KoimaHyra urepMmeneiiai. OnnaiiH miatdopMaiapisiH AaMybl TUIIIK
OpTara *aKbIH KaFJal jkacall, OKYIIbLIAP/IbIH aFbUIIIBIH TUTIH MEHTepY MYMKIH/IITIH KEHEUTe .

Heri3sri 6eJ1im

AFBUIIIBIH TUTIH OKBITY OapbichiHma KoimanbuiatbiH T1KToK, Wordwall sxone Baamboozle
CHUSIKTBHI TUTaT(hopMaap IbIH TaHBIMAI OOTYBI OJapIbIH KOJKETIMII opl Ko yHKIIMOHAIB 00TybIMEH
OaiinanpicThl. OKYIIBUTAP/BIH KaC epeKIIeTiKTepiHe cail, MHTepPaKTHUBTI TallChIpMajiapbl Te3 Kadbuiaay
KabiseTi ocel maTdopmaiapasl cabakTa THIMJII MaiaaHnyFa Heri3 001abl.

TikTok miaTgopmacbIHBIH OKBITYIAFbI POJTi

TikTok xpicka GopmarTsl OLTIMIIK BHIEOIAp apKbUIbI OKYIIBUIAPABIH €CTE caKTay KaOileTiH
apTThIpyAa THiMAL. MeHIH ToxipuOemae OKyIIbUIap TIpaMMaTHKAIBIK KYPBUIBIMAAPABI  ©37epi
TYCIHIIpETIH OeHHEpONMKTEp kacaiapl. bys omapnabiH ceiiiey MaFabIChIH JaMBITHII KaHa KOWMaii,
MaTepuaiabl TepeH TyciHyre kemekreceli. COHbIMEH KaTap OKyIIbUiap Oip-OipiHiH BHJEOJapbIH
Tajjal, e3apa mikip ainMacabl, OyJI TONTHIK KOMMYHHUKAIUSHBI TaMBITyFa 9Cep eTe/l.

Wordwall niaardopmachiHbIH THIMALTITT
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Wordwall — nmaiipin mabaoHAap apKbUIBI OKY MaTepHallblHa COMKeC OMBIHAAp KypacThIpyFa
MYMKiHAIK Oepertin miatdopma. Meicansr, Matching pairs, Open the box, Quiz sxone Missing words
XKATTBIFyJIapbl apKbUIbI OKYIIBUIAP jKaHa ce3aepai Te3 MeHrepeai. Cabakra Wordwall konnanbuirania
OKYIIBUIAPJIBIH OCJICEHALTIrT apThil, 9P TalChIPMaHbl OPbIHIAY OapbICHIHA KBUITAMIIBIK TeH JTAIIIIK
namunel. [lnatrgopmana skacaimFaH TarchlpMaliap OKYIIBLIAPABIH JIOTHKAIBIK OWjiay KaOUIeTiH, ecTe
cakTay JKYMeCiH, Tajiay JaFrAbIChIH 1aMbITa/Ibl.

Baamboozle miiardopmacein naiiganany epexmenikrepi

Baamboozle — komanaanbIK oifbIH (popMaThIiHa HerizaenreH miardpopma. OKyIbUIap TONTapra
OeJiiHIN, CypakTapra jkayanm Oepy apKbUIbl Kapblcaibl. by oJic OKYIIBUIAPJBIH BIHTA-KITepiH
apTTHIPBIN, Oipiiecin KYMBIC ICTEY MOICHMETIH KajblnTacTelpanbl. I[lmardopmama myramim o3
CYpaKTapblH CHTI3ill, Ke3 KEJITeH TaKbIPhII OOWBIHIIA TapTHIMABI OMBIH Kypa amansl. OKylpuiap e3
)KayanTapblH JoJIeNIen, TIIIIK KapbIM-KaTbIHACKa KUl Tycei, OyJ1 aybI3Ia ceiliey i )kakcapTabl.

Hugpasik miatgopmaaapabl KOJIAHYABIH MeIaroriKajiblK apThIKIIbLIBIKTAPbI

[udpibIk Kypangapasl TYPAKThI Malianany OipHeIIe MaHbI3Ibl HOTHKEIepre JKele/Ii:

— OKyIIbUTapIbIH MOTHUBAIUSICHI apTAIbI;

— Tinnik MaTepuaipl MEHIepy yaKbIThl KbICKapasIbl,

— Cabak OapwIchIHIa OCIICEHIITIK JKOFapbLIAIbI,

— Ce31iKk KOp alTapIIbIKTall KeHee i,

— AybI3Ia ceiiey JaFabIChl KAIBIITACA/IbI.

ConbiMeH Karap UUGPIBIK MIargopManap MyFaliMHIH JKYMBICBIH Jla JKCHUIACTEedl:
TanchIpManapabl Kydeney, Oaranay, KaiTa TEKCepy JKOHE OKYIIbl HOTHXKENEpiH Oakpuiay
aBTOMATTaHABIPBUIFAH Kyiae kypeni. byn memarortiH yakpITBIH YHEMJEH, Ca0akTBhIH Ma3MYHBIHA
Ke0ipek KeH1I 6eayre MyMKiH/IIK Oepei.

IIpakTHKAJIBIK HITHKeJIeP KIHEe TANAay

OKy >KbUIbl OapbICHIHAA OHJIAMH IUIaT(opMalIapIbl KYHeNll Nainanany apKbpUibl OipHele OH
HOTIKE OalKanabl. ATan aiTKaH[ga, OKYIIBUIAPIBIH aFbUINIBIH TUTIHE JETeH KBI3BIFYIIBUIBIFBI
JKOFapbLIa/Ibl, OKYIIBLIAPABIH cabakka KaTeicy OenceHainiri aprrel. Ocipece Wordwall apkpuisl eTkeH
OekiTy cabakrapbl OKYyIIbLIApABIH OLTIM JeHreilin OipaeH Oaxpiiayra kemektecti. TIKTOK apKbiibi
OKYUIbUIAp IIBIFAPMAIIBLIBIK JKYMbICKa OeiiMJenin, ©3 OMbIH aFbUIMIBIH TUIHAE €pKiH JKeTKI3yre
tannbeiHa Oactazpl. Baamboozle oiibiHmapel ChIHBINTA KAaFBIMIBI aTMOC(epa KabINITaCTIPHII,
09ceKenecTiK apKbUIbl MOTHBALIUSHBI HBIFAUTTHI.

KopbITbIHABI

KopbIThIHIBITAM KeTe, OHMaiiH maTdopManap meTen TUIIH MeHrepy MpoLeciH THIMI 9p1 3aMaH
tanaObiHa cait ere Tycemi. TikTok, Wordwall sxone Baamboozle cusikter kypangap cabak camachiH
apTTBIPYMEH Karap, OKYIIbUIApJbIH TUT YHpEHYre JereH KbI3bIFYIIBUIBIFBIH KylieWreai. Lludpiabik
pecypcrapAbl  OpBIHABI JKOHE OKyHenm KOoiagaHy — Kasipri aFbUIIbIH TUTl MYFaIIMIHIH KOciOH
KY3BIPETTLIITIHIH MaHbI3/Ibl OOJIIT1 OOJBIN caHaTa b,

JjaeduerrTep
1. Kazakcran PecyGnukacbiHbIH O11iM Oepyal M(praaHabIpy TYKbIpbIMIaMachl.
2. Cook, V. Second Language Learning and Language Teaching. Routledge, 2016.
3. Prensky, M. Digital Natives, Digital Immigrants. MCB University Press, 2001.
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HOBBIE ITIOAXO/JbI B U3YYEHHUU A3BIKOB: UHTET'PAIIUSA STEAM U CMAPT-
TEXHOJIOTMI HA YPOKAX PYCCKOT O SI3bIKA U JIUTEPATYPBI

KawueBble cioBa: STEAM-o0pa3oBanue, cMapT-TEXHOJIOTUH, CMapT-ayAUTOPUs, PYCCKUIN
A3BIK, METO/IMKA IPENOJaBaHMsl, MEKIUCLUIUIMHAPHBIA IOX0/1, MHTEPAKTUBHOE 00yUYEHHE.

CoBpeMeHHOE OOILIECTBO HAXOAMUTCS Ha 3Tale CMEHbl TEXHOJOTMYECKOW MapajurMbl.
Wudopmanronnble TeXHOJOTUH, onperenuBmme oOmuk XXI Beka, YCTymalOT MECTO CMapT-
TEXHOJIOTUSM, KOTOPBIE OTKPBIBAIOT HOBBIE IIyTH PAa3BUTUS M CTAHOBATCS OJHUM M3 OCHOBHBIX
OPHEHTHUPOB T'OCYNAapCTBEHHON MOMUTHKH B cepe oOpazoBanms. Kak crpaBemmBO oTMedaercs: B
UCCIIEIOBAaHUSIX TOCJIEAHUX JIeT, CKOPOCTh OOHOBJIEHUS 3HaHMH M TEXHOJIOTHMH  JOJDKHA
paccMaTrpuBaThCs B KAauyecTBE KIIIOUEBOTO KpUTEpUsl KadecTBa CHCTeMbl oOpa3zoBaHus. Eciu
oOpa3oBaTesibHasl CUCTEMa OTCTAET OT 3TUX TEMIIOB, OHA MPEBPAILACTCS B «TOPMO3» OOIIECTBEHHOIO
nporpecca [2].

AKTyallbHOCTh JAaHHOTO HCCIIEZIOBAaHUS OOYCJIOBJIEHAa HEOOXOAMMOCTBIO IIOMCKA HOBBIX
ITOAXOJ0B K IIPETOIaBAHUIO POJHOI0 PYCCKOIO s13bIKa U JINTepaTypbl. Ha nmepBslii B3I, CBA3b TOYHBIX
Hayk (STEM) ¢ rymaHuTapHBbIM IIUKJIOM Ka)keTcs HeoueBUIAHON. OHAKO, KaKk MOKa3bIBAaeT IPAKTHUKA,
MMEHHO COYETaHWE TPAJUIUOHHOTO (UIOIIOTHIECKOTO O0pa30BaHUSI C DIIEMEHTAMHU WHKCHEPHH,
TEXHOJOTUH M MaTEMATUKM OTKpBIBACT IEpel YYallUMUCS HOBBIE BO3MOXHOCTU [UIl Pa3BUTHS
TaJaHTOB, 00OrallaeT X KapTUHy MHUpa U (POpMHUPYET MOHUMAaHUE COBPEMEHHBIX PEATUil.

Llenp uccnenoBaHus 3aKIOYAETCS B ONPEEICHUH LeIeCO00pa3HOCTH MCIIOIb30BaHUs CMapT-
texHojoruii 1 STEAM-nogxoga kKak HOBOIO HampaBi€HHUS B TMPENOJAaBaHUU PYCCKOTO S3bIKa U
JUTEpaTyphl, a TaKke B pa3paboTKe MPAKTUUYECKUX PEKOMEHJAIMH MO0 MX BHEAPEHHIO B y4eOHBIH
IIpoLecc.

CeroaHs OTHUMH U3 HanboJIee COBPEMEHHBIX MHHOBAIIMOHHBIX MHCTPYMEHTOB SIBJISIFOTCS CMapT-
TEXHOJIOTUU. AHIJIMICKOE CJIOBO «smarty» MHOTO3HAYHO M XapaKTepHU3yeT ATH TEXHOJOTMU Kak
«pa3syMHble» U «3(dekTuBHBIe». B KOHTEKCTe 00pa3oBaTeNbHON AEATENBHOCTH 3TO MpEAnojaraeT
HCIOJIb30BaHNE PAa3HOOOPA3HBIX KOMILJIEKCHBIX CPEJICTB M COBPEMEHHBIX MHTEPAKTUBHBIX METO/OB
o0yuyeHus. CyIleCTBEHHBIM INPOPBIBOM B 3TOM HampaBieHHu cTaid npoekT «SMART oOyuenus»,
TpaaumoHHO MPOCTPAHCTBO AJIsE CMapT-00pa30BaHMsl MPOEKTUPOBAJIOCH KaK MOJIEPKKA yUUTeNIel u
YUEHHKOB C TOMOIIbIO KOMITbIOTEPOB. OJHAKO IIMPOKOE BHEAPEHHUE MOOUIIBHBIX YCTPOWUCTB U
JOCTYITHOCTh OECTpOBOJHBIX CETeH OKa3ajlid 3HAYUTENIbHOE BIMSHME Ha Ipolecc OOydeHHs.
IToBceMecTHBIH JOCTYI K HH(OPMAIMKM U3MEHUII BEKTOp 00pa30BaHMs: OT MPOCTON Mepeiaun 3HaHUH K
aKTUBHOMY IOJIyYE€HHUIO HAaBBIKOB [1].

STEAM-o06pa3oBaHne BO3HUKIIO KaK pa3BuTHe Kiaccuueckoit monenu STEM, B kotopyro Juis
paciipeHusi TBOPYECKOT0 MOTEeHIIMAaa OB BKIIFOUEH KOMITIOHEHT «Art». BMecTo nuzyueHus oTienbHbIX
TMCLUIUIMH, TaKUX KaK HayKa, TEXHOJOrHs, WHxeHepus u Matematuka, STEAM oObenuHseT ux c
HCKYCCTBOM, YTO TO3BOJISIET B3IVISIHYTh HAa 00pa3oBaHue Yepe3 NpU3My MEXKIPEIMETHBIX CBS3EHl.

Takol nmoaxon Aa€r AETSIM BO3MOXHOCTb HE TOJIBKO OCBaMBaThb TEOPETUYECKUE 3HAHUSA, HO U
MPUMEHSTh UX HA MPaKTHKE, pa3padbaTbiBasi COOCTBEHHBIE TPOEKTHI, HAXO0/Is HOBBIE HJIeU U perieHus. B
OCHOBE METOJMKHM JIGKHUT aKTUBHas paboTa ¢ wuHPOpManuedl — YyUYEHHKH aHaJIU3HPYIOT,
AKCTIIEPUMEHTHPYIOT, CO3/Ial0T W ydarcs paboraTth B KomaHje. [IpakTudeckuii xapakTep 3aHATHN
CIOCOOCTBYET pa3BUTHIO KPUTHYECKOTO MBIIUICHUS, TBOPYECKHX CIIOCOOHOCTEH W HAaBBIKOB
caMo00pa3oBaHusl, UTO OCOOEHHO Ba)KHO B YCIIOBHSIX COBPEMEHHOTO MUPa, /i€ 3HaHUE — 3TO HE IPOCTO
(baxT, a ”HCTPYMEHT JUIs PELICHUs PeabHbIX 3314
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B pamkax Hamiero viccieoBaHusI 0COOBIN HHTEpEC MPeICTaBIseT eIarornyeckas TeXHOIOT s
STEAM (Science, Technology, Engineering, Arts, Mathematics). Bompeku pacmpocTpaHeHHOMY
MHEHHUIO O TOM, YTO JIaHHAsl TEXHOJIOTHUSl MPUMEHHMa TOJbKO K €CTECTBEHHO-HAyUYHOMY IMKIY, OHA
YCIIETHO MHTETPUPYETCs B TyMaHuTapHoe oOpazoBanue. Beenenne B STEM-o6pa3oBanue nckyccraa
(Arts) Mo3BOJISIET MCTIONIB30BATh OOTaThIN MOTEHIIMAT JIUTEPATYPBI U S3bIKA JJI PA3BUTHS TBOPUECKOTO
Y KPUTUYECKOTO MBIIUICHUSI.

IIpumenenue STEAM-nioaxoja Ha ypoKax PyCCKOrO f3bIKa W JIMTEPATYPbl OTKPHIBACT IEpe.
Me/1aroraMu MUPOKUE BOZMOKHOCTH JUIS PA3BUTHUS Y 00YYAIOIINXCS HE TOJIBKO SI3bIKOBBIX HaBBIKOB, HO
Y YMEHHS KpUTUUECKH aHAIM3UPOBATh HH(POpMaIUIo, paboTaTh HaJl IPOEKTAaMHU U TBOPUECKHU BBIPAXKATh
CBOU HJIEH.

Hanpumep, npu u3ydeHUH JUTEPATYpHOTO MPOU3BEIEHUS MM MOITUYECKOTO TEKCTa MOKHO
OpPraHU30BaTh NPOCKTHYIO PadOTy, TJe yUalIHecs:

1. MHccnenyroT KyJIbTypHBII U HCTOPUYECKUI KOHTEKCT TPOU3BEICHUS.

2. Co3naroT BU3yaJbHBIE HMHTEPIPETALMU WM AHUMALMOHHBIE POJUKH 1O MOTHBaM
MIPOYUTAHHOTO.

3. PaspabarsiBatoT OyKTperinepsl K U3yUYeHHBIM IIPOU3BEICHUIM

4. IIpoBoAsT posieBbIE UTPHI, 1€ KaX bl YY4aCTHUK BHOCUT CBOIO HHTEPIPETAINIO KITFOUEBBIX
MOMEHTOB TEKCTa.

Takoil MHTErpUPOBAHHBIN MOAXO/ MO3BOJISIET MOBBICUTH MHTEPEC K MPEAMETY, CIENaTh YPOKU
WHTEPaKTHBHBIMHU U OPHEHTUPOBAHHBIMH Ha PAa3BUTHE HABBIKOB, KOTOpbIe BocTpeOoBanbl B X X1 Beke.

OOyueHne CTaHOBUTCS HE IMACCHUBHBIM IOJTY4YEHHEM 3HAHHM, a TBOPYECKUM IPOIECCOM, B
KOTOPOM YYalhecs CaMH «JI0OBIBAIOT» HH()OPMAIUIO Yepe3 WUIpPy, HKCIHEPUMEHTHI U COBMECTHOE
TBOpUeCTBO. YTOOBI MPOAEMOHCTPUPOBATH MpakTUdeckyro peanusanuio STEAM-texHomorui,
npuBeaEM HECKOJIBKO KOHKPETHBIX 3a/laHMi M3 HaIIero omnbitTa. J[aHHbIE MpHEMbl HampaBlIeHBI HA
yriayOJeHHOe YCBOEHHE MaTepHala, pa3BUTHE KOMMYHUKATUBHBIX HABBIKOB, MTOBBIIICHINE MOTUBAIIUU

JIMHrBUCTHYECKUI aHATU3 HAYYHOI0 TEKCTA. YUaIUMCs MpeIaracTcsl MpoaHaIN3HupPOBATh
TEXHUYECKUN WM HAy4YHBIH TEKCT M3 MHTEpecyromieil ux obmactu (pobdoroTexHuka, xocmoc, IT).
3aa4yu: BBIACIUTH TEPMHUHBI, pa300paTh UX 3HAUEHUS, COCTABUTH TlIoccapuil. OTo GopMHUpYeET HaBbIKU
palboThI ¢ TEPMUHOIOIMYECKOM JIEKCUKOIA.

Ipoexkr «Co31aHue HAY4yHOro crnpaBouHuka». [Ipu m3ydennm pasnena «Jlexcmka» kiacc
nenutcs Ha rpynmbel.  Kaxmas rpynma monyyaer oOnacth Hayku  (Ouonmorus, (¢u3MKa,
MIPOTPaMMHUPOBAHUE) U CO3/IaeT OYKIIET WIIM MUHHU-CITPABOYHUK C KPATKUMH CTAThSIMH, WILTIOCTPAIHSIMA
U TOSCHEHUSIMM TOHATUH. DTO peanu3yeT MeTamnpeAMETHbIE CBS3M. AHAJIOTHYHYIO pabOTy MOXHO
MIPOBECTH BO BPEMsI H3YUCHHUSI HAYYHOTO CTHIISL U TEPMHUHOB.

BupTtyanabHblii kBecT. Co3/1aHNE CEpUH JIMHIBUCTHYECKUX 3a1a4 (peOycChl, JOTHUECKUe 3aauH,
pabota ¢ uzoOpakeHusiMn), cBsizaHHbIX co STEM-nipenmeramu. Yyaiuecs UITyT OTBETHI, HHTETPUPYSI
3HAHUS PYCCKOTO S3bIKa U TOYHBIX HAYK.

Tak mpu m3ydeHHH TeMbl «Dpa3zeoNoTU3MBl» MOXHO TOJ00paTh 3aJaHUs, MTOMOTAOIINE
YCBOEHMIO MaTepHaja B UrpoBoit (hopMme, yKka3bIBaro MPH ITOM MEXITpeIMETHbIE CBsi3U. [IepBoe 3aaHue
«®Dpazeosornyeckass MaTeMaTHKa», JUIS TeX, KTO JIIOOMT MareMaTWKy. BcTaBbTe YHCITUTENHHBIE,
MaTeMaTHYeCKUe TEPMUHBI U TIOHATHS B U3BECTHBIE (DPA3EOTOTU3MBL: 0UEHb 20PbKO NAAKAMb - NIAKAMb
8 ... pyubs (mpu); He 00WaAACH, He BbIX00sL U3 00MA — HCUMD 8 ... CIeHax. (demvlpex), abCcoNomHo He
HYJICeH — KaK cobake ...Ho2d. (namas), oueHb ymeH — ... nadell 8o 10y (cemu); cmenviil, Xpabpulil — He
pobKoeo ...(0ecamka).

Bropoe 3a1anue 1151 Xy10)kHUKOB. Hy>XKHO TOMOTHUTB WILTIOCTPAIMK JAaHHBIX (hPa3eoI0ru3MoB.
BrimonHeHue 3aanus pa3BUBaeT TBOPUECKHUE CIIOCOOHOCTH, MBIIIIIEHHUE, TTIO3UTUBHBIC DMOIIHH.

N3zyuas pazgen «Mup KMBOH NPUPOJBI» B § KiIacce Ka3axXCKOW MIKOJIBI MOXHO HCIIOJIb30BaTh
CIICAYIOIIHE 3aaHMUS.

VYyeHukaM pas3faroTcsi KpOCCBOPABI, B KOTOpbIE HEOOXOIMMO BIHCATh HAa3BaHMS KITIOUEBBIX
XHUBOTHBIX Ka3axcTaHa v Ha3BaHHS 3aIIOBETHUKOB CTPAHBL.
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1. 3arem, paboTas B rpymmax mo 5—6 4enoBek, aAeTu noiydatotr Habopbel LEGO mis co3panust
Mojiesielt KUBOTHBIX. Kaxknas rpynma mpeacTaBiseT cBOl0 paboTy, paccKas3blBaeT 00 OCOOCHHOCTAX
KUBOTHOT'O, €r0 MecTe OOUTaHUS U T.1.

2. Otor (opmMar 3amaHMs HE TOJIBKO CIIOCOOCTBYET JIydlleMy YCBOSHHIO MaTepualia, HO H
pa3BUBaeT KOMaHAHbBIN JAyX, KPUTHUYECKOE MBIIUICHHE U POCTPAHCTBEHHOE BOOOpaKEHHE.

HccnenoBarenbcknii npoekT (ATuMostorus). M3yuenue ucropun npoucxoKIeHUsT HayUHbIX
TEPMUHOB U CJIIOBOCOYETAHMI. Pe3ysIbTaTOM MOKET CTaTh CO3[JaHNE IPE3EHTALNH, JOKIIA1a UIH CTaTbU
JUIS HIKOJIbHOM Ta3eThl. 3/1€Ch XOPOIIO IPUMEHUTH TaKyl0 padboTy Kak «VcTopus 01HOTo €J10Ba, U BCE
0...»

PoneBas urpa «HayuyHnas xoH(pepeHIus». YMECTHA HA YPOKaxX Pa3BUTHUs CBS3HOW PEUU IIPU
M3Y4YEHHH HAYYHOTO CTWJIA. YUallrecs BBICTYIAIOT B POJIM YUEHBIX WU U300peTaTeneil, MpeCcTaBlIsaioT
CBOU BUPTYyaJIbHbIE H300pETeHHUS, UCTIONB3YS OQUIINATEHO-IETIOBYIO M HAYYHYIO JEKCHKY.

Co3znanue STEM-6u10ra. Yyamuecs BeayT OJ10T, yOIMKYsT MHCHHS, UCCIICIOBAHUSI U TIPOCKTHI.
3T0 cOCOOCTBYET pa3BUTHIO MUCbMEHHON pe4yr, KOMMYHHKATUBHBIX HABBIKOB U TBOPYECTBA.
[TogBoast UTOTH, MOKHO OTMETUTH, YTO MPUMEHEHUE COBPEMEHHBIX cMapT-TexHosoruii u STEAM-
MOJIX0/Aa B Tpolecce OOydeHHs pPYCCKOMY SI3bIKy M Jureparype 3((eKTHBHO CTUMYIHpYET
[M03HABATENIbHYIO U TBOPUYECKYIO AEATEIBbHOCTh YUAIIUXCS.

VYHUKanbHBIE BO3MOYKHOCTH CMapT-TEXHOJIOTUH JIOKa3bIBAalOT, YTO HUX HHTErpanus B
o0Opa3oBaTeNnpHbI Mpollecc HApSAAy C TPAAUIMOHHBIMA METOJAMHU SIBJISETCS TEPCHEKTUBOM st
LIMPOKOTr0 00pa3oBaTENbHOrO JaMarna3oHa. VIMEHHO cMapT-TEXHOJOTMH MO3BOJISIOT pa3padaThiBaTh
PEBOIIOLIMOHHBIE Y4eOHO-METOANUECKUE MaTepuanbl U (GOPMUPOBATH MHAUBHUIyalIbHBIE TPAEKTOPHUH
00y4YeHHs, MHTETPUPOBATh PA3IMYHbIC AUCUUIUINHBI, TEXHOJOTUH M TBOPUYECKUE METOABI OOydeHUs.
STEAM-TexHONOrUH, AONOJHEHHBIE SJIEMEHTaMU BHUPTYallbHOM peaqbHOCTH U redMudukanuu,
IIPEJICTaBISIOT COO0M MOIIIHBIN HHCTPYMEHT AJIsl TOTO, YTOOBI C/I€NIaTh MPOLIEcC 00YyUEHUSI UHTEPECHBIM,
aKTyaJlbHBIM U MaKCHMAaJbHO NPUOIIKEHHBIM K pealusiM COBPEMEHHOTO MHUpa. DTO HE TOJBKO
MOBBIIIAET BOBJICYEHHOCTh YYalUXCs, HO M (hOPMUPYET HABBIKM, HEOOXOAUMBIC MM JJISl YCIICUTHON
KHU3HU U TPOPECCUOHATBHON ACSITENLHOCTU B Oy IyIIEM.
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ADVANTAGES AND DISADVANTAGES OF ARTIFICIAL INTELLIGENCE IN
EDUCATION

Annotation. Artificial Intelligence (Al) has become a key driver of innovation in modern
education. Its integration into teaching and learning processes has introduced new opportunities for
personalization, automation, and efficiency. This article examines the advantages and disadvantages of
Al in education, analyzes its impact on students and teachers, and highlights both its potential and
limitations. The study emphasizes the importance of balanced implementation to maximize benefits
while minimizing risks.
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Introduction

In recent years, technology has developed rapidly, especially Artificial Intelligence. Al is used
in many areas, including education. Schools and universities are starting to use Al tools to improve
learning. However, like any technology, Al has both positive and negative sides. The rapid development
of modern digital technologies has a significant impact on all spheres of life, including education. One
of the outstanding modern innovations - it was artificial intelligence that began to play a key role in
shaping the teaching and learning environment. This article aims to explore how artificial intelligence is
used in teaching and how it can improve the quality and accessibility of education.

One of the primary advantages of Artificial Intelligence (Al) in education is its ability to provide
personalized learning experiences. Al-based systems analyze students’ performance and adapt content
accordingly, allowing learners to progress at their own pace. This individualized approach enhances
student engagement and can lead to improved academic outcomes.

Another significant benefit of Al is automation. Al technologies can perform routine tasks such
as grading assignments, monitoring student progress, and providing feedback. This reduces teachers’
administrative workload and enables them to focus on more complex pedagogical responsibilities. Al
enhances accessibility in education. Students can access learning materials anytime and anywhere,
which is particularly advantageous for distance learning and learners in remote regions. Al-powered
tools also offer support for students with special educational needs, promoting inclusive education and
equitable learning opportunities.

Artificial intelligence has become the most active transformational force in education, offering a
range of technologies that improve teaching and educational management. Artificial intelligence, which
we do not rely on, has its own advantages, namely that it can fully customize training systems, automate
assessments and make it easier to quickly find data. In this article, we examined the main artificial
intelligence technologies used in education, their advantages, difficulties and importance in shaping the
future of teaching and learning. The complete transition to digitalization has had a significant impact on
the education sector. Among them, one of the most popular developments is artificial intelligence, which
includes technologies for modeling human cognition and decision-making. In education, artificial
intelligence is not a single tool, but a combination of different systems that work together to improve
learning outcomes. This article explores the types of artificial intelligence technologies used in education
and emphasizes how they support both educators and students. Artificial intelligence has several
advantages that change the educational landscape. These benefits affect both teaching and learning
processes by helping teachers and students achieve better results [1].

One of the biggest advantages of Al is personalized learning. Al systems can adapt lessons based
on a student’s level and needs. This helps students learn at their own pace.

Another advantage is accessibility. Al allows students to study anytime and anywhere using
online platforms. It is especially useful for students in remote areas.

Al can also save time for teachers. For example, it can automatically check tests and give
feedback. This allows teachers to focus more on teaching and supporting students.

- Al provides adaptive learning systems that adapt content to the pace, preferences and
performance of individual students. This approach increases student engagement and improves
knowledge retention.

Artificial Intelligence (Al) offers multiple advantages for modern education. It can automate
routine tasks such as grading, attendance tracking, and scheduling, thereby freeing teachers to focus on
instructional strategies and student interaction. Al systems also provide immediate feedback, enabling
students to correct mistakes quickly and reinforcing the learning process. For educators, Al-based
analytics facilitate continuous monitoring of student progress, identification of learning gaps, and
informed instructional decisions.

Al-powered tools enhance inclusivity by supporting students with disabilities and learners from
diverse linguistic backgrounds through speech-to-text, real-time translation, and personalized interfaces.
Additionally, chatbots and virtual tutors offer academic assistance outside classroom hours, improving
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the overall learning experience. Al can analyze large volumes of educational data, predict student
performance, and scale solutions to accommodate large numbers of students, making quality education
more accessible, including in remote or under-resourced regions.

Adaptive learning systems represent one of the most effective Al applications, as they adjust
educational content in real time based on students’ strengths and weaknesses. Natural Language
Processing (NLP) allows Al to understand and interact using human language, supporting automated
essay evaluation, real-time translation, and interactive tutoring. Al-based analytics further track student
engagement in group settings and provide recommendations for instructors, proving particularly
effective in large-scale online and hybrid learning environments. Finally, Al can assist in online
examinations, analyze student activity through facial recognition, and support learners with disabilities
via gesture or visual recognition.

The integration of Artificial Intelligence (Al) into the education system in Kazakhstan is still at
an early stage. Current initiatives mainly focus on the development of digital platforms, online
assessment systems, and other supportive tools.

For the full implementation of Al in education, it is essential to carefully consider both its
advantages and potential risks. Excessive reliance on Al may lead to pedagogical, psychological, and
ethical challenges. While Al and digital technologies can significantly simplify teaching and learning
processes, they cannot replace the role of teachers and students in education.

Therefore, Al should be regarded as a supplementary tool aimed at improving the quality of
education, rather than a substitute for human interaction, decision-making, and guidance. The
responsible and balanced integration of Al into the Kazakhstani education system will be crucial for
maximizing its benefits while minimizing potential drawbacks.

Despite its numerous advantages, Artificial Intelligence (Al) in education also presents several
limitations. One significant concern is the potential reduction of students’ independent thinking abilities.
When students rely on Al to complete tasks such as writing essays, preparing reports, translating texts,
or composing assignments, their critical thinking and creativity may decline. Excessive use of Al can
foster dependency, limit opportunities for self-directed learning, reduce reflective skills, and weaken the
development of problem-solving abilities.

Education encompasses not only knowledge acquisition but also communication and social
development. Overreliance on Al may negatively affect these essential aspects. Furthermore, data
privacy and security represent considerable challenges, as Al systems collect and process large amounts
of personal information, raising concerns about confidentiality and potential misuse.

Finally, the effective implementation of Al requires substantial financial investment and
technical infrastructure, which may not be available in all educational institutions. Therefore, careful
planning and balanced integration are necessary to maximize the benefits of Al while minimizing its
potential drawbacks.

Secondly, the balance between academic integrity and ethical standards may be compromised.
With the use of artificial intelligence, students can submit ready-made assignments, which makes it
difficult to objectively assess their actual level of knowledge. Furthermore, Al tools may encourage
violations of academic integrity. For example, students can use systems such as ChatGPT or similar
platforms to complete written tasks entirely, without demonstrating their own understanding.

Excessive reliance on artificial intelligence can negatively affect students’ personal development.
Overdependence on Al may limit the development of critical thinking, independence, and cognitive
abilities.

Another issue is the gradual formalization of the teacher’s role. As Al increasingly automates
tasks such as lesson planning, preparation of educational materials, assessment, and feedback, there is a
risk that the teacher’s creative and pedagogical functions may diminish, reducing their role to that of an
observer.

Additionally, there is a growing tendency to place excessive trust in artificial intelligence.
Although Al can provide quick solutions to various problems, it lacks human values, cultural awareness,
and intuition. In some cases, it may also generate inaccurate or misleading information.
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Moreover, despite simplifying the learning process, Al cannot replace emotional interaction or
provide moral guidance. Excessive use of Al may lead to social isolation and psychological dependence.
Students’ communication with parents, teachers, and peers may decrease, resulting in increased
isolation, feelings of loneliness, and potential internet addiction [6,7].

Conclusion

Artificial Intelligence is an important trend in modern education, significantly transforming the
learning process and shaping its future development. It offers numerous advantages, including
personalized learning, automation, and increased accessibility. At the same time, certain challenges must
be considered, such as reduced human interaction and concerns related to data privacy.

The effective use of Al in education depends on a balanced approach that combines technological
innovation with traditional teaching methods. Artificial Intelligence should serve as a supportive tool
rather than a replacement for teachers. The central role in the educational process must remain with the
teacher and the learner. Thus, the thoughtful and responsible integration of Al can enhance the quality
of education and contribute to solving various learning challenges.
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THEORETICAL FOUNDATIONS OF DEVELOPING LISTENING AND PRONUNCIATION
SKILLS IN EFL THROUGH PODCASTS AND AUDIOBOOKS

Abstract. The article examines the theoretical foundations of developing listening and
pronunciation skills in learning English as a foreign language through the use of podcasts and
audiobooks. Particular attention is paid to the role of audio materials in forming phonetic competence
and improving the understanding of spoken language. The analysis of scientific literature shows that
podcasts and audiobooks are effective learning tools because they allow students to listen to authentic
speech of native speakers and perceive correct intonation, rhythm, and pronunciation. The use of such
resources contributes to the development of listening skills, vocabulary expansion, and increased student
motivation in learning English. Therefore, the integration of podcasts and audiobooks in the educational
process is considered a promising and effective approach to improving listening comprehension and
pronunciation skills.

Keywords: listening skills; pronunciation; podcasts; audiobooks; English language; EFL.
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In the modern globalized world, English has become one of the most important languages for
international communication, education, and professional development. As a result, the effective
teaching of English as a Foreign Language (EFL) has become a key objective of modern education
systems. Among the four main language skills-reading, writing, speaking, and listening-listening
comprehension and pronunciation play a fundamental role in developing communicative competence.

Listening is often considered one of the most challenging skills for EFL learners because it
requires the ability to understand spoken language in real time. At the same time, pronunciation is
essential for clear communication and mutual understanding between speakers. Without sufficient
listening exposure and proper pronunciation practice, learners may experience difficulties in both
comprehension and oral communication [1].

With the rapid development of digital technologies, new educational tools have emerged that
support language learning. Among these tools, podcasts and audiobooks have become widely used
resources in foreign language education. These audio materials provide learners with authentic language
input and exposure to natural speech patterns, accents, and pronunciation [2].

Listening and pronunciation are closely interconnected skills. Effective listening practice helps
learners recognize phonetic features of speech, while pronunciation training improves speaking clarity.
Table 1 presents the relationship between listening and pronunciation skills among the participants.

Table 1 — Relationship between Listening and Pronunciation Skills

Aspect Listening Skills Pronunciation Skills
Main function Understanding spoken language Producing clear and
accurate speech

Learning focus Recognition of sounds, stress, and | Correct  articulation  of
intonation sounds

Role in communication Comprehension of spoken | Clarity of verbal expression
messages

Learning methods Audio materials, podcasts, | Phonetic exercises,
conversations repetition, audio imitation

This relationship demonstrates that both skills should be developed simultaneously to achieve
effective communication in English [3].

Digital Audio Resources in EFL Learning. Digital technologies have transformed language
education by providing learners with access to a wide variety of authentic materials. Podcasts and
audiobooks are among the most accessible and effective tools for developing listening comprehension
and pronunciation. Table 2 presents the educational advantages of podcasts and audiobooks in the
learning process.

Table 2 — Educational Advantages of Podcasts and Audiobooks

Feature Podcasts Audiobooks
Content format Short audio episodes Long narrative texts
Learning purpose Listening  practice and real | Pronunciation and
conversations comprehension
Language exposure Authentic spoken language Structured and expressive
reading
Accessibility Online platforms and streaming Digital libraries and apps

These resources allow learners to listen to native speakers and observe the natural rhythm and
intonation of the English language [4].

Despite the growing popularity of podcasts and audiobooks in language education, many studies
focus mainly on practical implementation rather than theoretical foundations. Therefore, it is important
to examine the theoretical principles that explain how audio materials contribute to the development of
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listening and pronunciation skills in EFL learning. The purpose of this study is to analyze the theoretical
foundations of developing listening and pronunciation skills in English as a Foreign Language through
the use of podcasts and audiobooks, as well as to explore their educational potential in modern language
learning.

The development of listening and pronunciation skills has been widely discussed in the field of
English as a Foreign Language (EFL) education. Listening comprehension is considered one of the most
complex language skills because it requires learners to process spoken language in real time. Modern
language learning theories suggest that listening involves multiple cognitive processes including
perception, interpretation, and understanding of speech signals. Therefore, effective listening practice is
essential for successful language acquisition [5].

Pronunciation and listening are closely interconnected skills. Learners who frequently listen to
authentic speech are more likely to recognize phonetic patterns, stress, rhythm, and intonation in the
target language. As a result, listening activities significantly contribute to the development of
pronunciation accuracy and overall communicative competence.

With the rapid development of digital technologies, new learning resources have become
available for language learners. Among these resources, podcasts and audiobooks have gained
considerable attention in recent years. These digital audio materials provide learners with access to
authentic language input and allow them to listen to natural speech produced by native speakers.

Podcasts are particularly useful for language learners because they often contain real-life
conversations and various speech styles. Regular exposure to podcasts helps learners improve listening
comprehension, develop vocabulary, and become familiar with different accents and speaking patterns.
In addition, podcasts increase learner motivation and provide flexible opportunities for independent
learning [6].

Audiobooks also play an important role in language education. They combine spoken narration
with structured textual content, which helps learners follow the meaning of the text while listening to
correct pronunciation. This combination supports the development of phonological awareness and
improves listening comprehension.

Repeated exposure to native speech through audiobooks helps learners internalize correct
pronunciation patterns and improve their articulation of sounds. Listening to narrated texts also allows
learners to observe natural speech rhythm, stress patterns, and intonation.

Overall, the use of podcasts and audiobooks creates a more interactive and engaging learning
environment. Audio materials provide authentic language input, increase learner motivation, and
contribute to the development of listening comprehension and pronunciation skills. Therefore,
integrating digital audio resources into the EFL learning process is considered an effective approach to
improving language competence and communicative performance.

Despite the numerous advantages of using podcasts and audiobooks in language learning, there
are also several challenges that should be considered in the educational process. One of the main
difficulties is the speed of authentic speech. Native speakers often speak quickly and use natural
reductions, connected speech, and informal expressions, which may make comprehension difficult for
language learners, especially at the beginner level.

Another challenge is the presence of different accents and pronunciation variations. English is
spoken in many regions around the world, and learners may encounter British, American, Australian, or
other accents while listening to podcasts and audiobooks. Such diversity can sometimes cause confusion
for learners who are not yet familiar with phonetic variations in English.

In addition, vocabulary can present difficulties when students listen to authentic audio materials.
Podcasts and audiobooks often contain complex vocabulary, idiomatic expressions, and cultural
references that may not be familiar to learners. Without sufficient vocabulary knowledge, students may
struggle to understand the main ideas of the audio content.

Technical factors can also influence the effectiveness of audio learning. Poor audio quality,
background noise, or unclear pronunciation in some recordings may reduce listening comprehension and
negatively affect the learning experience.
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For these reasons, it is important for teachers to carefully select audio materials that correspond
to the learners’ proficiency level. The materials should be clear, relevant, and appropriate for the
educational objectives.

Teachers can integrate podcasts and audiobooks into language learning by using pre-listening,
while-listening, and post-listening activities. Pre-listening tasks prepare learners for the topic, while
listening activities focus on comprehension, and post-listening tasks help reinforce pronunciation and
vocabulary. Such structured activities improve the effectiveness of audio-based learning.

In conclusion, the development of listening and pronunciation skills plays an important role in
teaching English as a foreign language. The use of podcasts and audiobooks allows students to listen to
authentic speech and learn correct intonation and pronunciation. In addition, such audio materials help
improve listening comprehension and increase learners’ motivation. Therefore, integrating podcasts and
audiobooks into the learning process can be considered a modern and effective way to develop listening
and pronunciation skills.
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THE ROLE OF PODCASTS AND AUDIOBOOKS IN ENHANCING EFL LEARNERS’
LISTENING COMPREHENSION AND PRONUNCIATION SKILLS: A SYSTEMATIC
REVIEW

Abstract. Background. The increasing integration of digital technologies into language
education has led to a growing interest in audio-based learning tools, particularly podcasts and
audiobooks. In EFL contexts, where exposure to authentic language input is often limited, these tools
are considered promising for developing listening comprehension and pronunciation skills. However,
existing research remains fragmented, and a comprehensive synthesis of their pedagogical impact is
required. Methods. This study adopts a systematic literature review approach guided by PRISMA
principles. A total of 30 peer-reviewed studies published between 2015 and 2025 were selected from
major academic databases, including Scopus, Web of Science, ERIC, and Google Scholar. The inclusion
criteria focused on EFL learners, the use of podcasts and audiobooks as instructional tools, and
measurable outcomes related to listening comprehension and pronunciation. Results. The analysis
indicates that podcasts contribute significantly to the development of listening comprehension by
providing authentic and diverse linguistic input. Audiobooks, in turn, support both listening development
and pronunciation improvement through repeated exposure and structured auditory input. At the same
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time, the review reveals a limited number of studies that explicitly address pronunciation as an
independent variable, as well as methodological inconsistencies across the selected research.
Conclusion. Podcasts and audiobooks are effective tools for enhancing listening comprehension and
pronunciation skills in EFL contexts. Their pedagogical value lies in their accessibility, flexibility, and
capacity to provide authentic input. Nevertheless, further research is needed to explore their long-term
impact and to develop more targeted instructional frameworks.

Keywords: podcasts; audiobooks; listening comprehension; pronunciation development; EFL
learners; audio-based learning; mobile-assisted language learning (MALL)

The development of listening comprehension and pronunciation remains one of the most
challenging aspects of second and foreign language acquisition, particularly in English as a Foreign
Language (EFL) contexts, where learners experience limited exposure to authentic linguistic input
outside the classroom. Contemporary research emphasizes that insufficient auditory input leads to
difficulties in speech perception, decoding of natural discourse, and inaccurate phonological production,
which ultimately hinder communicative competence [1]. Pronunciation development, in particular,
remains a critical yet underdeveloped component of EFL instruction, as learners often lack sufficient
exposure to accurate phonological models.

In recent years, the integration of digital technologies into language education has significantly
expanded the range of tools available to support language learning. Among these tools, podcasts have
emerged as an effective medium for enhancing listening comprehension due to their accessibility,
flexibility, and ability to provide authentic language input in diverse communicative contexts. Empirical
studies demonstrate that the use of podcasts in EFL classrooms contributes to improved comprehension
skills, increased learner motivation, and greater exposure to natural speech patterns, which are often
absent in traditional instructional materials. Podcast-based learning environments enable learners to
control the pace of input, repeat segments, and engage in autonomous practice, thereby facilitating
individualized learning trajectories [2].

At the same time, audiobooks represent another significant yet comparatively underexplored
audio-based resource in language learning. Unlike podcasts, which often feature spontaneous and
conversational language, audiobooks provide structured and professionally narrated speech,
characterized by clear articulation, controlled intonation, and rhythmic consistency. These features make
audiobooks particularly relevant for pronunciation development, as repeated exposure to high-quality
speech models supports phonological awareness and accurate articulation. Despite their potential, the
role of audiobooks in improving pronunciation skills has received considerably less attention in recent
empirical research compared to podcasts.

A critical examination of the existing literature reveals an imbalance in research focus. While
numerous studies investigate the impact of podcasts on listening comprehension, only a limited number
address pronunciation as an independent variable, and even fewer explore the combined or comparative
effects of podcasts and audiobooks. Furthermore, methodological inconsistencies across studies — such
as variations in research design, sample size, duration of intervention, and assessment tools — make it
difficult to draw generalized conclusions regarding their pedagogical effectiveness. This fragmentation
of research highlights the need for a systematic synthesis that integrates findings across studies and
provides a more coherent understanding of the role of audio-based learning tools in EFL contexts.

In the context of Kazakhstan, the challenges of developing listening and pronunciation skills are
particularly pronounced due to the predominantly classroom-based nature of English language
instruction. Studies conducted within the national educational system indicate that learners often
demonstrate limited exposure to authentic English input and face difficulties in perceiving and producing
natural speech patterns [3]. These findings underscore the importance of integrating digital audio
resources, such as podcasts and audiobooks, into the teaching process to compensate for the lack of
immersive language environments.

From a theoretical perspective, the effectiveness of podcasts and audiobooks can be explained
through established frameworks in second language acquisition. The concept of comprehensible input
suggests that exposure to meaningful and contextually rich language is essential for language
development, while contemporary approaches to mobile-assisted language learning (MALL) emphasize
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the role of technology in providing continuous access to language input beyond the classroom. Podcasts
and audiobooks can be viewed as practical realizations of these theoretical principles, as they provide
learners with sustained and repeated exposure to authentic auditory input, which is essential for both
listening comprehension and pronunciation development. In EFL environments, where opportunities for
authentic interaction are limited, these tools play a compensatory role by offering consistent and
accessible language input.

Given these considerations, there is a clear need for a systematic and critical review of existing
research that examines both podcasts and audiobooks as complementary tools for developing listening
comprehension and pronunciation skills. The aim of this study is to systematically review the role of
podcasts and audiobooks in enhancing EFL learners’ listening comprehension and pronunciation skills,
as well as to clarify how these tools can be effectively integrated into EFL instruction to support both
receptive and productive language development. By synthesizing findings from recent empirical studies,
this research seeks to identify key patterns, evaluate methodological approaches, and highlight gaps that
require further investigation.

The integration of audio-based digital tools into language learning has fundamentally
transformed approaches to developing listening comprehension and pronunciation skills in EFL
contexts. Unlike traditional instructional materials, podcasts and audiobooks provide continuous
exposure to authentic spoken language, thereby addressing one of the central challenges of foreign
language learning-limited access to natural linguistic input.

Listening comprehension, as emphasized in contemporary research, serves as the foundation for
overall language acquisition, since it provides the primary channel through which learners receive
linguistic input [4]. In EFL environments, where interaction with native speakers is often restricted, the
use of audio-based tools becomes particularly significant. Podcasts, in this regard, function as a dynamic
and flexible medium that exposes learners to real-life communication, including variations in speech
rate, accent, and discourse patterns.

The effectiveness of podcasts in improving listening comprehension can be explained through
several interconnected mechanisms. First, they provide authentic input, which enhances learners’ ability
to recognize natural speech and process meaning in context. Second, podcasts allow for repeated
exposure, enabling learners to revisit difficult segments and gradually improve comprehension. Third,
they promote learner autonomy, as students can select content based on their interests and control the
pace of learning. Empirical evidence confirms that regular engagement with podcasts leads to significant
improvements in listening skills, including better recognition of accents, speech patterns, and contextual
meaning.

At the same time, the pedagogical value of podcasts extends beyond listening comprehension.
Studies indicate that sustained exposure to spoken language through podcasts contributes to the
development of speaking fluency and pronunciation, although this effect is often indirect [5]. The
transition from listening to speaking occurs when learners internalize phonological patterns and begin
to reproduce them. However, without guided practice, such as repetition or shadowing, improvements
in pronunciation remain limited.

In contrast to podcasts, audiobooks provide a more structured and controlled form of auditory
input. Their key advantage lies in the clarity and consistency of pronunciation, as they are typically
narrated by professional speakers. This makes audiobooks particularly effective for developing
pronunciation skills, including stress, rhythm, and intonation. Repeated listening to audiobooks
facilitates phonological awareness, allowing learners to identify and reproduce sound patterns more
accurately.

Another important feature of audiobooks is their role in extensive listening, which involves
prolonged exposure to language over time. Research shows that repeated and sustained listening
significantly enhances not only comprehension but also speaking and cognitive skills, especially when
learners engage with the material actively [6]. This suggests that audiobooks are particularly effective
when used as part of a structured learning strategy rather than as passive input.

Despite the advantages of both tools, their effectiveness depends on how they are integrated into
the learning process. Podcasts are more effective in developing adaptive listening skills, as they expose
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learners to variability and unpredictability in speech. Audiobooks, on the other hand, are more suitable
for controlled pronunciation practice, as they provide stable and clear speech models. Therefore, these
tools should not be viewed as alternatives but rather as complementary resources.

The relationship between listening comprehension and pronunciation is central to understanding
the effectiveness of audio-based learning. Accurate pronunciation depends on the ability to perceive
sounds correctly, while listening comprehension improves as learners become more familiar with
phonological patterns. Audio tools strengthen this relationship by reinforcing the connection between
perception and production.

To illustrate the pedagogical potential of podcasts and audiobooks, Table 1 presents a
comparative overview of their key features and contributions to language development.

Table 1 — Comparative Characteristics of Podcasts and Audiobooks in EFL Learning

Aspect Podcasts Audiobooks
Type of input Authentic, spontaneous speech Structured, narrated speech
Listening development | High (real-life comprehension) Moderate (detailed understanding)
Pronunciation impact Indirect Direct and significant
Speech variability High (accents, speed) Low (controlled delivery)
Learning flexibility Very high High
Pedagogical use Listening practice, motivation Pronunciation, repetition, fluency
Main limitation Difficulty for beginners Less exposure to real speech

The comparison demonstrates that podcasts and audiobooks serve different but complementary
functions in language learning. While podcasts enhance learners’ ability to understand authentic spoken
language, audiobooks provide a reliable model for developing accurate pronunciation. The combined
use of both tools allows for a more balanced development of receptive and productive skills.

It is important to recognize certain limitations. First, the effectiveness of podcasts may be reduced
for beginner learners due to the complexity of authentic speech. Second, audiobooks, while beneficial
for pronunciation, may not fully prepare learners for real-life communication, as they lack spontaneity.
Third, the absence of guided instructional strategies can limit the effectiveness of both tools, as passive
listening does not automatically lead to skill development.

The analysis indicates that the successful use of podcasts and audiobooks depends on their
pedagogical integration. Effective strategies include combining listening with repetition, incorporating
interactive tasks, and adapting materials to learners’ proficiency levels. When used systematically, these
tools can significantly enhance both listening comprehension and pronunciation, particularly in EFL
contexts where exposure to authentic language is limited.

The findings of this review confirm that podcasts and audiobooks play a significant and
complementary role in enhancing listening comprehension and pronunciation skills in EFL contexts.
Podcasts primarily facilitate the development of listening comprehension through exposure to authentic
and variable language input, while audiobooks provide structured and repetitive models that support
accurate pronunciation.

This study contributes to the field by demonstrating that the effectiveness of these tools lies not
in their isolated use, but in their pedagogically integrated application. A combined approach that links
authentic listening practice with structured phonological reinforcement appears to be the most effective
strategy for developing both receptive and productive skills. The analysis reveals a persistent lack of
research focusing on pronunciation as an independent outcome and highlights inconsistencies in
methodological approaches across studies. These limitations suggest the need for more targeted and
longitudinal research designs.

In practical terms, the integration of podcasts and audiobooks into EFL instruction offers a viable
solution for compensating limited exposure to authentic language, particularly in non-immersive
environments. Future research should focus on designing structured instructional models that
systematically combine both tools to maximize learning outcomes.
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PEDAGOGICAL FOUNDATIONS FOR USING MOBILE APPLICATIONS IN ENGLISH
LANGUAGE TEACHING

The article examines theoretical and methodological foundations for integrating mobile
applications into English language teaching. The study analyzes key pedagogical principles,
instructional design strategies, teacher roles, and assessment approaches within mobile-assisted
language learning (MALL).

Key words: mobile-assisted language learning; mobile applications; English language teaching;
digital pedagogy; communicative approach; learner autonomy.

Introduction

In recent years, mobile technologies have significantly transformed the landscape of English
language teaching (ELT). The rapid development of smartphones, tablets, and educational applications
has led to the emergence of mobile-assisted language learning (MALL), which enables learners to access
educational content anytime and anywhere [1]. Mobile learning environments promote flexibility,
personalization, and interactive engagement, thereby expanding the boundaries of traditional classroom
instruction.

However, the mere presence of mobile applications does not automatically guarantee effective
learning outcomes. Without a clear pedagogical framework, mobile tools may function as supplementary
entertainment rather than structured educational instruments [2]. Therefore, it is essential to identify the
pedagogical foundations that ensure meaningful integration of mobile technologies into English
language instruction.

The purpose of this article is to systematize the theoretical and methodological principles
underlying the use of mobile applications in ELT, to analyze their didactic potential, and to define
conditions necessary for their effective implementation.

Theoretical Foundations of Mobile-Assisted Language Learning

The pedagogical integration of mobile applications is grounded in several contemporary
educational theories. Constructivism emphasizes active knowledge construction through interaction and
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problem-solving activities. Mobile applications support this approach by enabling learners to engage in
exploratory tasks, simulations, and collaborative projects [3].

Connectivism, as a theory of learning in digital environments, highlights the importance of
forming connections between information sources, technologies, and social networks. Mobile devices
provide constant access to online platforms, authentic materials, and communication channels, thereby
facilitating network-based learning processes [4].

Communicative Language Teaching (CLT) also serves as a methodological basis for MALL.
According to Richards and Rodgers [5], communicative competence develops through meaningful
interaction and authentic language use. Mobile applications support voice messaging, video
communication, interactive dialogues, and discussion forums, allowing learners to practice language in
realistic contexts.

Together, these theoretical perspectives justify the pedagogically sound use of mobile
technologies in English language teaching.

Methodological Principles for Integrating Mobile Applications

Effective integration of mobile applications into ELT requires adherence to specific
methodological principles.

First, the principle of communicative relevance demands that mobile-based tasks reflect
authentic communicative situations and promote functional language use [5].

Second, the principle of interactivity ensures active learner participation through immediate
feedback, adaptive exercises, and gamified elements [6]. Interactive features enhance engagement and
reinforce language acquisition.

Third, personalization and differentiation allow learners to select tasks corresponding to their
proficiency levels and learning preferences [3]. Mobile applications often include adaptive algorithms
that adjust task difficulty according to learner performance.

Fourth, the principle of continuity highlights the possibility of extending learning beyond the
classroom. Mobile devices enable microlearning sessions and repeated practice in informal settings [1].

Finally, integration with curriculum objectives ensures that mobile activities align with lesson
goals and assessment standards rather than functioning as isolated tools [2].

Pedagogical Advantages of Mobile Applications in ELT

Mobile applications offer numerous didactic benefits. Their multimodal nature allows integration
of text, audio, video, animation, and interactive tasks, which enhances comprehension and retention [4].

Gamification elements such as points, badges, and progress tracking increase learner motivation
and engagement [1]. These features create a sense of achievement and encourage consistent practice.

Mobile tools also foster learner autonomy by providing instant access to dictionaries, corpora,
podcasts, and authentic materials [7]. Students can independently explore language content and regulate
their learning pace.

Collaborative functions, including group chats and shared projects, support social interaction and
communicative competence development. Such digital collaboration strengthens both linguistic and
digital literacy skills.

The Role of the Teacher in Mobile-Based Learning

Despite technological advancements, the teacher remains central to successful implementation
of mobile learning. Teachers are responsible for selecting appropriate applications, designing
pedagogically meaningful tasks, and monitoring learner progress [8].

They must also guide students in developing digital literacy skills and maintaining academic
focus. According to Traxler [2], structured mediation is necessary to prevent cognitive overload and
distraction.

Therefore, the effectiveness of mobile-assisted learning depends largely on teacher competence,
instructional design, and methodological coherence.

Challenges in Implementing Mobile Applications

The integration of mobile technologies is associated with certain challenges. Differences in
learners’ digital competencies may influence participation and performance [3]. Furthermore, mobile
devices provide access to non-academic content, which may distract learners [1].
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Technological inequality remains another issue, as not all students possess high-quality devices
or stable internet access [5].

Finally, not all educational applications meet pedagogical standards. Careful evaluation of
usability, feedback mechanisms, adaptability, and alignment with language acquisition principles is
required [6].

Assessment in Mobile-Assisted English Teaching

Mobile applications enable innovative assessment methods. Automated quizzes, real-time
feedback, and analytics dashboards support formative assessment and individualized learning
trajectories [4].

Digital portfolios and progress tracking tools enhance metacognitive awareness and self-
reflection [6].

Moreover, communicative competence can be assessed through audio recordings, video
submissions, and interactive dialogues, which reflect authentic language use [1]. Thus, mobile
assessment contributes to a comprehensive evaluation framework.

Conclusion

Mobile-assisted language learning represents a significant development in modern English
language education. When grounded in sound theoretical and methodological principles, mobile
applications enhance communication, motivation, autonomy, and collaboration [1].

However, their effectiveness depends on systematic integration into curriculum design, teacher
preparedness, and alignment with educational objectives [2].

By applying pedagogical foundations, educators can transform mobile applications into powerful
instructional tools that support learner-centered education and the development of 21st-century
competencies.
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W CITOJIb30BAHUE IIU®POBBIX TEXHOJIOT'MI HA 3AHATHSX 11O PYCCKOMY
A3BIKY

CoBpemenHas cucreMa oOpazoBanus B KazaxctaHe pa3BuBaeTcsl B yCIOBUAX LUGPOBU3AIIMH.
Hcnonb3oBanue MU(POBBIX TEXHOJIOTHH — 3TO YacTh 00pa30BaTEIBHOTO MPOIECcCa, TAK KaK JOMOIHIET
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MaTepuaibl 00yueHMs], paclIMpseT METOIUYEcKylo 0a3y mpernojaBaTeseii M IMOBBIIAET HHTEPEC
CTYACHTOB. Y PYCCKOTO sI3bIKa — OOJIBIION MOTEHIMA JIJIsl UCTIOJIB30BaHUSI COBPEMEHHBIX TEXHOJIOTUH.
Ha 3aHATHSX MOMHO HCIOJB30BATh TEKCThl, ayAMOKHUIM M BHJEOMAaTepHalbl, TaKUM 00Opazom
pa3BUBaTh YCTHYIO U MUCbMEHHYIO pEYb.

HNHpopMalnoOHHO-KOMMYHHKALMOHHBIE TEXHOJIOIMH B 00pa30BaHUU

HNHpopManinoOHHO-KOMMYHHKAIMOHHBIE TEXHOJIIOTUU B 00pa30BaHUU - COBOKYITHOCTh METO/IOB,
CpeACTB U (OpPM OpraHU3aLMy Mpolecca 00yueHHsI OHU BBINOIHAOT ClleAyIomne GyHKINN:

e  yHPOPMALMOHHYIO (JOCTYII K Pa3HOOOPA3HBIM S3bIKOBBIM peCypcam);

®  pas3BuBamOINyIO ((HopMUPOBaAHHE AHATTUTHYECKOTO U KPUTHIECKOTO MBIIUICHUS);

e  MOTHUBALMOHHYIO (IIOBBIIIEHUE UHTEPECA K IPEIMETY);

e  KOHTPOJUPYIOLIYIO (OIepaTUBHAs IPOBEPKA U CAMOKOHTPOJIb 3HAHUN).

[TprMeHeHne TEXHOIOIUH COOTBETCTBYET JESATEIbHOCTHOMY U KOMIIETEHTHOCTHOMY IOJIXO/aM,
OpPHEHTUPOBAHHBIM Ha aKTHBHYIO POJIb 00yUaroIIerocsi B 00pa3zoBaTeIbHOM IIPOLECCe.

HUcnonb3oBanue nn@poBbIX TEXHOJOTHH HA 3AHATHAX PYCCKOTI0 SI3bIKA

Ha 3ansATHAX pycckoro si3plka HU(POBbIE TEXHOJIOTMH MOTYT HCIOJIB30BaThCS B Pa3IMYHBIX
dbopmax:

[Ipe3seHTanM ¥ MHTEPAKTUBHBIE JOCKH IO3BOJIAIOT BU3YaJIU3UPOBATh S3bIKOBBIE SIBJICHMS,
CXEMbI U TaOJIUIIBL.

OmnnaitH-pecypchl  UCTONB3YIOTCS [UIE OTpabOTKH opdorpaduyeckux W ITyHKTYallMOHHBIX
HaBBIKOB, BBINOJIHEHHUSI TECTOBBIX 3aJaHUM M NPOEKTHOW paboThl. MynbTUMENUIiHBIE MaTepHalbl
CIIOCOOCTBYIOT Pa3BUTHIO OPPOINHUECKUX HABBIKOB M KYJIBTYPhI PEUH.

[Tpy HeOmaronmpusATHBIX HOTOJHBIX YCIOBHUAX B Halled CTpaHe 3aHATUSA AJIS IIKOJIbHUKOB,
YYaIIMUXCsl KOJUIEKEH, YHUBEPCUTETOB TIEPEBOATCS B OHJIalH-(opmar. To ecTs nmpenogaBarenb BeJeT
3aHSATHE OHJIAH, TMOO0 OTHPABISET CTYJEHTAM IPE3EHTALMIO, & T€ BBIIOIHSIIOT 3a/laHUs U IPUCHUIAIOT
ux, nodromy ucnoiszopanue MKT akryanbHO.

OOpa3oBaTebHbIE IOPTAJIBI U CAUTHI

MunucreperBo npocsemenns PK pekoMeH1yeT UCoIb30BaTh HA YPOKAaxX B IIKOJIE CIEAYIOIINE
obpazoBarensHbie moptaisl: «Tilqural.kzy», «Tilalemi.kz», «Balatili.kz», «Emle.kz», «Termincom.kz»,
«Qazcorpora.kz», «Qujat.kz», «Tilmedia.kz», «Atau.kz», «Abai.institute».

B ocHOBHOM OHM ()YHKIIMOHHUPYIOT Ha Ka3aXCKOM S3bIKE, I03TOMY Ha 3aHATUSAX PYCCKOTO S3bIKa
MpPUXOAUTCSA oOpamiarbes K TaKUM caiiTaM, Kak ['pamora.py, TJie MOXKHO MPOBEPUTH MPAaBUIBLHOCTH
HalMCaHUs CJIOB, BHIIOJIHUTH yIpaxHeHus. Kpome Toro, 3/1ech myOIMKyIOTCSl CTaThbU Ha aKTyaJbHbIE
teMbl. Hannpumep, «Ha3BaHust cTpaH u HApo10B: peaIbHOCTh MEHSETCS, a SI3bIKOBAsi HOpMa OCTAETCA?».

Ha noprane MWHcrutyra IlymkuHa MOXHO IpOCIylIaTh INPOMU3BEACHHUS  PYCCKHUX
Mpe/ICTaBUTENEN KJIACCUUYECKOM JINTEPaTyphl U BBIIOJIHUTD 33JaHUSIMU K HUM.

Ha caiite Online Test Pad cTyaeHTBl MOT'YT OTBETUTh Ha TECTOBBIE BONPOCHI, TOTOBUTHCS K
pyOeKHOMY KOHTPOJIIO U K3aMEHY.

Hanpumep, Ha noprane M3narenscrBa «JIunen», ecTs ynpakHEHHs IO TPaMMAaTHKE, CTHIIAM
peuu, peueBbIM OIIHOKAM.

Yunpaxuenue. B npuBe1€HHBIX TpUMepax YKaKUTE OLIMOKU B yIOTpeOIeH!H (HPa3eooru3MOB
(HeompaB/laHHas 3aME€Ha KOMIIOHEHTOB (ppaseosiornsma, HEMOTHBHUPOBAHHOE pacCHIMpEHUE WU
COKpallleHHe €ro COCTaBa, M3MEHEHNE TPaMMaTH4eCKOil (opMbI CIIOB BO (ppa3zeosioru3mMe, cMeIIeHne
KOMITOHEHTOB Pa3HbIX (pa3eoaoru3MoB U T.1.). McrpaBbTe NpeioKeHus, eciii 3T0 He00X0AUMO, WU
MOTUBHUPYHTE 11€J1€C000pa3HOCTh TAKOT0 YHOTpeOIeHUS.

1. He mynpctBys n0ar0, NpUBENY B JOKA3aTEIbCTBO CBOEH MPABOTHI PYCCKYIO MOCIOBHUILY.

B c¢BsI3u ¢ y4acTUBIIMMUCS TeppakTaMH BCEM HAJ0 AEPKaTh YIIN HarOTOBE.
Bce nmonumanu, 4To 3T cioBa U CIE3BI ABIAIOTCS (PUTOBBIM MIPUKPBHITUEM ABAHTIOPUCTKH.
3os0Tas TMX0pajKa, BOT YTO IOMYTHIIO MO3TH 3aBOEBATESIM.
XOTh 5 ¥ HE U3 POOKOM JIECATKH, HO BCE e HE PEIINJICS OJUH IMOWTH Ha KabaHa.
oy ITyrauépoii Bcerga opraHn30BaHO Ha 0oJiee HIMPOKYIO HOTY.
Jlenero cebdst HaIEXK 101, YTO MOSI CTaThs BaM MOHPABUTCSL.
Bceemu ¢puOpamu aymu st UCTIBITHIBAJ cyacThe Oopra.
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9. MHropp yxoaus B TOXOJ HEONBITHBIM HOBMYKOM, @ BEPHYJCS W3 HKCHEAULUH CTapbIM
MaTepy4aThiM BOJIKOM.

10. He HyxHO 3aMbIKaTbcs B ce0e, JaBaiiTe AeIUThCS CBOUMU OOJIBHBIMU MECTaMHU.

11. Dto nerde napeHoil persl.

12. Beictynienue aenyTara rnepej coopaBIIUMUCS ObUIO IPUHATO MPSIMO HA ypa.

13. Kak roBoputcs, 4eM Jaibllie B Jiec, TeM OOJIbIIE IIENKH JETAT: padora TpeboBana BCE
OO0JIBILIETO HAIPSKEHHUS.

14. Tlocne cMeHbI pyKOBOJICTBA KU3Hb Ha 3aBOJE 3a0HiIa IPYTUM KIFOYOM.

15. V Hux Bc€ ObUIO HIMTO-KPHITO OEJIBIMU HUTKaMM, HO TOI'/Ia 3TOr0 HUKTO HE 3aMedall.

16. Bckope u 3Ta nupaMua pacchianach Kak MbUIBHBIHN MTy3bIPb.

17. Oren He 3axoTen ciylIaTh 00ObACHEHHUH ChIHA U [TOCTAN €T0 Tya, KyAa 1 Makap He TOHsUI.

18. MsI yxe 6€3 MUHYTBI MOJIOJIbIE CIICIIHATIMCTHI, TIOATOMY HaJIaJUuTh KOMIIBIOTED JUIs HAC HE
npobiema.

19. Ilenaror noyKeH 3HaTh, B YEM KPOETCS ycIieX ATOH paboThl, MOAMETUTH B KQXKIOM ITUTOMIIE
TOJIKO €My OJIHOMY IPUCYIIYIO U3IOMUHKY.

20. S mo mymre He Ooer, a 0ObIBATENb.

21. Ilopa 3abuTh BO BCE KOJIOKOJIA, a aJIMUHHCTpAalds pailoHa CMOTPHUT Ha 3TO Oe3o0pasme
CITyCTsI pyKaBa.

22. B 3THX MecTax He TOJBKO HOTa YelI0BEeKa, HO U )KypHaIMCTa He HOoObIBaIA.

23. Bompoc rpoimia BeIeIEHHOTO HE CTOUT, @ PEUIUTh €r0 HEe MOTYT YK€ TPHU To/1a.

24. bosbuioit TeaTp BblycTUI B cBeT OaneT «IlukoBas namay.

25. Pemenue cyna rimacut 4€pHBIM MO O€IOMY, YTO OTKIIIOYATH AIIEKTPOIHEPTHIO B SKMIIBIX
JlOMax Hellb3sl, @ YAHOBHUKAM — XOTb YTO He pacTu!

26. Co Bcex CBOMX JJIMHHBIX HOT OH Opocuiicst 6exars.

27. Ycnexu KOJIEKTUBA JKEeJIAl0T MHOTO JIyYIIIEro.

28. TpeHepy NpUILIOCH JIENIaTh XOPOIIYI0 MUHY 32 BCEX CBOMX MIPOKOB, XOTsI OBLJIO 3aMETHO,
YTO OH CUJIBHO YHaJI JyXOM.

29. 4 He pa3 1o aymiam TOJIKOBAI C CBIHOM — XOTh OJTHO XHBI!

30. ITocne Takux BHYIIEHHH ChIH BCE OOJIbIIE BXOMI B ¢€0s1, ¥ BHITALIUTD €r0 HA IOBEPXHOCTb
CTaJIO IOYTH HEBO3MOXKHO.

31. Kyna TbI coOpascs B Takyto paHb, BeIb HU 3T HE OPE3KUT.

32. MeHs HE TaK-TO MPOCTO MPOBECTH BOKPYT MAJIBIIA.

33. Korna Karepuna nonagaer B tom Kabanuxu, oHa He HaXoAUT ceOe MeCTO.

34. Ha neii 6putn TY(am Ha OOCYyTO HOTY.

35. DTo nemieBne, yeM MapeHas pera.

36. Bacs He Tepsit 1yxa, OH cTapaics pa3Biedb Mapycro HTpyIIKaMy.

37. Takoro mo3opa oH 710 CBOEro rpoda He 3a0yeT.

38. Peun Yarkoro — riac BOTISIIETO B ITyCTHIHE.

39. /lupexTtop HE COrjacujics C BBIBOJAMH MEXBEIOMCTBEHHOH KOMHCCHM, a TOJBKO
MHOTO3HAYUTEIbHO 3aMETHJI, YTO OH 3HAeT, KTO B Hero Kamemku Opocaer. [lo-Buammomy,
MIPOHBIPIUBOMY PYKOBOJUTEIIO OTSATH YACTCS BBIUTH CYXHM.

40. Ha xxu3HeHHOM IyTH KopyarnHa 3aBs3bIBatOTCS Y3JIbI TFOOOBHBIX CHMITATHH.

41. Jly4iie yMepeTh CTOsI, YeM KHTb JIEXkKa.

42. Jlydiie yMepeTh, YeM KHUTh CTOS Ha KOJICHSX.

43. Tlonpaswmiics BceM CeMEH U B pa3roBope, HE JIaB YIacTh ceOe JIUILOM B Ips3b.

44, MunnroHbsl 00€3/10JICHHBIX U YTHETEHHBIX BJIaUaT 32 COOOM YKaJIKOE CYIECTBOBAHHE.

45. TlaBen mporén B3aJ U BIEpE CBOIO POAUHY.

To ecTh MOYXXHO TIPOBEPUTH BCE 3HAHUS CTYIIEHTOB TI0 PYCCKOMY SI3BIKY.

Kpome Toro, Ha caiiTax U ¢ MOMOIIBIO UCKycCTBeHHOro HHTeekTa (UMW) MoxHO co3/aBaTh
MIPE3CHTAINH Ha JTIOOBIC TEMBI.

Tak, ncnoap3zoBaHre HUQPOBHIX TEXHOJIOTHIA Ha 3aHATUSAX PYCCKOTO A3bIKA 00ECIIeUNBACT:

® TIOBBINIAET y4eOHOM MOTUBALIMY 32 CYET UHTEPAKTUBHOCTH U HATJIATHOCTH;
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® VHJIUBUAYAIbHBIA TEMIT O0YUCHHUS;
® Ppa3BHUBAET CAMOCTOSTEILHOCTh U OTBETCTBEHHOCTh 00yUarOIINXCs;
(bopmupyeT HUPPOBYIO IPaMOTHOCTH;

e pacmupseT BO3MOXXHOCTH JJIsl TBOPYECKON JESITEIBHOCTH.

Takum o0pazom, npuMeHeHHE LU(POBBIX TEXHOJIOTHMI Ha 3aHATHSAX IO PYCCKOMY S3BIKY
CIIOCOOCTBYET IMOBBILIEHUIO KayecTBa OOpa30BaHUs, Pa3BUTHUI0 KOMMYHHMKATHBHBIX M KOTHUTHBHBIX
CIIOCOOHOCTEH CTYJICHTOB, a TaKkKe (POPMHUPOBAHUIO UHTEPECA K U3YUCHHIO SA3BIKA.

Ho oHM He MOryT 3aMEeHMTH IIpenojaBaTelis, XOTS BO MHOIOM pPacCIIHPSIOT IENaroru4ecKue
BO3MO>XHOCTH: MCIIOJIb30BaHUE HAIJIAIHBIX IPUMEPOB, MaTEPUAJIOB, TEKCTOB U BUJIEO.
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NCITOJIB30BAHUE HIU®POBBIX OBPA3OBATEJIBHBIX PECYPCOB B OBYYEHUU
PYCCKOMY A3BIKY: COBPEMEHHBIE ITIOAXO/JbI U TIPAKTUKHA

AHHoTauusi. B cratbe paccmarpuBaroTcs OCOOEHHOCTH HCHOJb30BaHUS LU(POBBIX
oOpaszoBarenbHbIX pecypcoB (LIOP) B o0yueHuMM pycckoMy S3bIKY B YCIOBMSIX LM(QPOBU3ALUU
o0pa3oBaHMs. AHAIM3UPYIOTCS COBPEMEHHbIE MeJarornyeckue MoJIXoAbl K MHTErpanuu HuppOBBIX
TEXHOJIOTHH B yqe6HBIﬁ mponeccC, pPaCKpbIBAIOTCA AUAAKTHYCCKUC BO3MOXKHOCTH HHTCPAKTHUBHBIX
w1atpopM, MYJIbTUMEIUHHBIX CpPEACTB M HMHCTPYMEHTOB HCKYCCTBEHHOro HHremiekTa. Ocoboe
BHUMAaHUE YJIEISAETCs IPaKTUYeCKuM actiektam npuMmeHeHust [{OP Ha ypokax pycckoro si3bika, a Takke
TpaHchopMalMK PoJIK yUuTess B LU(poBoil 00pa3oBaTesbHOM cpefe.

KiroueBble cioBa: nudpossie o0Opa3oBaTelbHbIE PECYpPChbl, PYCCKHUH S3bIK, LU(pOBas
JMJIAKTUKA, UHTEPAaKTUBHOE 00y4YeHue, udpoBas KOMIIETEHTHOCTb, 00pa30BaTeIbHbIE TEXHOJIOTHH.

BBenenue

CoBpemeHHass oOpa3oBaTeibHas cpela XapaKTepPU3yeTcsl aKTHUBHBIM BHEIPEHHUEM IH(PPOBBIX
TeXHOHOFHﬁ, qTo O6yCHOBHI/IBaeT NEPECMOTP TPAAUIHUOHHBIX IMOJAXOAOB K IMPEIIOAaBaAHUIO PYCCKOI'O
a3blka.  VMcmonb3oBaHue IMQPOBBIX 00pa30oBaTelIbHBIX PECYPCOB CTAHOBUTCS HEOTHEMIIEMBIM
KOMITOHEHTOM Y4Ye0HOTO Tmpolecca, obecnednBas pacmupeHue (opM MpeacTaBiIeHUs ydeOHOTO
MaTepHala 1 NoBbllIeHHe 3(P(HEKTUBHOCTH €0 YCBOCHHUS.

[{udpoBble pecypchl MO3BOJIAIOT MHTEIPUPOBATH pa3InyHbIe BUAbI HH(pOpMauu (TEKCT, 3BYK,
BUJICO, UHTEPAKTUBHBIC 3JEMEHTHI), YTO CIIOCOOCTBYET (POPMHUPOBAHUIO KOMILIEKCHOTO BOCIPUSATHS
SI3LIKOBBIX SIBJICHHI. HpI/I 9TOM IMPOUCXOAUT CMCIUICHHEC AKIICHTAa C perO)IYKTHBHOﬁ ACATCIIBHOCTHU
ydaluxcs Ha MPOJYKTUBHYIO, HCCIIEA0BATENbCKYI0 U KOMMYHHKATHBHYIO.
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CoBpemennast uudpoBasi oOpa3oBaTeNnbHasi Cpela MPEJOCTaBIsSET IIMPOKUN  CHEKTP
MHCTPYMEHTOB U PECYPCOB, KOTOPbIE MOTYT OBbITh 3()(peKTUBHO MCTIOIB30BaHbI 11 (POPMUPOBAHUS BCEX
KOMITOHEHTOB KOMMYHHUKATUBHOW KOMIIETEHIIMH IIPH 00YYEHUH PYyCCKOMY SI3BIKY. [3]

M. A. T'aboBa ormeuaet: «Pa3Butue cpeacts o0paboTku MHPOPMAIUHU BIEYET 3a COOOK0 UX
BHEJPEHUE B caMble pa3HOOOpa3Hble 00acTH. B coBpeMEHHOM MHpe HMMEET MECTO HEeNpepbIBHAs
nHGOpPMAIIMOHHAS ~ SBOJIIOLIMSA, 3aTpardBalollas  COLMAIbHYIO, KYJIbTYPHYIO, HAay4YHYl0 U
MIPOM3BOJICTBEHHYIO c(pephl AesITeIbHOCTH o01mecTBay [4, . 3].

1. InpakTnyecknii moTeHuHaJ Hu(ppoBbIX 00pa3oBaTeJbHBIX PeCypCcoB

[MudpoBble o0OpazoBaTeibHBIE PECYpChl MPEACTABISIIOT C000H MHOro(YHKIHMOHAIBHBIH
MHCTPYMEHT, OOJaJarouii 3HAYUTEIbHBIM TUIAKTUYECKUM TMOTeHIuanoM. MX wucrnonb3oBaHue B
00y4eHUHU PYCCKOMY SI3bIKY TIO3BOJISIET PeaIn30BaTh Pl KIIOUEBbIX MEAarornuyecKux MpUHIUIIOB.

[Ipexxne Bcero, peub HIET O MPUHIIUIIE HATJISITHOCTH, KOTOPBIN B IIU(PPOBO cpenie mpuodpeTaet
HOBOE cojiepkaHue. MylbTUMEANIHbIE cpecTBa 00ECIEUNBAIOT BU3YaTU3aLMIO CIOXKHBIX S3BIKOBBIX
SBJICHH, TAKUX KaK CHHTAaKCUYECKHE KOHCTPYKIMH, MOP(HOIOTHIECKHE KATETOPUH, TEKCTOBBIE CBS3H.
Hamnpumep, cxembl, aHUMallMl U WHTEPAKTUBHBIE MOJEIM MOMOTAIOT Y4Yal[UMCs JIydllle yCBauBaTh
rpaMMaTH4YECKHE CTPYKTYPBHI.

He MeHee BayKHBIM SIBIISIETCS MIPUHIIMIT aKTUBHOCTH oOyyatomuxcs. LIOP co3paroT ycnoBus s
BOBJICUEHUS YYalllUXCSl B YUYEOHBI Ipoliecc 4epe3 MHTEPAaKTUBHBIEC 3aJaHUsI, UTPOBBIE AJIEMEHTHl U
uudpoBbie TpeHAKEPHL. B oTinnune oT TpaguuoHHbIX GopM o0ydeHus, I71€ YIYCHHK 4acTO BBICTYIAeT
[IACCUBHBIM CIIyLIaTeNeM, HU(ppoBas cpeja NperoaaraeT ero akTHBHOE y4acTue.

CrnenyeT Takke OTMETUTh MPHUHILIUI WHANBUAyanu3anuu ooydenus. CoBpeMeHHbIE IU(PPOBBIE
m1aTGopMbl  MTO3BOJISIIOT BapbUPOBATH YPOBEHb CIIOKHOCTH 3aJaHMUM, TeMI OO0ydyeHUs U (QOopMbl
MpEJICTAaBJICHHUs] MaTepualia B 3aBHUCUMOCTH OT WMHIUBUIYaJbHBIX OCOOEHHOCTEW yualuxcsa. ITO
0c00eHHO BaKHO TpH (OPMHUPOBAHUU OPPOrpaUIecKuX U MyHKTYalMOHHBIX HABBIKOB, TPEOYIOMINX
CUCTEMATUYECKON PAKTUKH.

Kpome Toro, mudpoBsie pecypchl ClIOCOOCTBYIOT Pa3BUTUIO METAPEAMETHBIX KOMIIETCHIINH,
BKJIIOUAsi KPUTUYECKOE MBIIIICHUE, YMEHUE paboTath ¢ HHpopMalue u mupoByo rpaMOTHOCTb. [1o
JAHHBIM UCCIIEJOBAaHUM MocieqHUX JeT, nHTerpanus LIOP B yueOHbIN po1iecc MoNM0KUTENbHO BIUSET
Ha YpOBEHb (DYHKIIMOHAIBHOM IPaMOTHOCTH 00YYarOLIHXCS.

2. CoBpemennbie noaxoanl k nurerpanuu [{OP B 00yueHue pycckomy si3bIKY

2.1. UaTepaKkTUBHBIN MOAX0]

W HTEepaKTUBHOCTB SIBJISIETCS OJTHOM U3 KIIFOUEBBIX XapaKTEPUCTUK HHU(POBBIX 00pa30BaTEIbHbBIX
pecypcoB. OnHa mpeanonaraeT JBYCTOPOHHEE B3aUMOJEHCTBHE MeXay OOydaromumcs H
oOpa3oBaTenbHOM cpesoil. B koHTekcTe 00yueHus: pycCKOMY S3BIKY 3TO MPOSBIISETCS B UCIOJIb30BaHUN
OHJIAaTH-TPEHaXEPOB, TECTOB, BUKTOPUH U JIUHTBUCTUYECKUX UTP.

WHTepakTUBHBIE 3a/laHUsl [O3BOJIAIOT ONEPAaTHBHO IOJIy4aTh OOpaTHYIO CBSI3b, YTO
crioco0cTByeT Oosiee 3¢ (heKTUBHOMY 3aKpeIIeHnIo0 yuyeOHoro mMarepuana. Hampumep, npu u3ydeHuu
op¢orpaduu ydaimecsi MOTyT BBINOIHATH 3aJJaHUSI C MTHOBEHHOM ITPOBEPKOM, aHAIU3UPOBATh OIIUOKU
Y TIOBTOPHO NPOXOAUTH YIPAKHEHUS.

2.2. JleATeJIbHOCTHBIN MOAXO0

JlesaTenbHOCTHBIN Moxxoa B HU(POBOIl cpene peanusyeTcst yepe3 OpraHru3aluio MPOSKTHON U
HCCIIEIOBATENbCKOM NeATeNIbHOCTH yuamuxcs. Vcnonp3oBanre nu(ppoBbIX HHCTPYMEHTOB pacUIMpsET
BO3MOKHOCTH U1l CAMOCTOSATEIbHOM paboThl ¥ TBOPUECKON caMOpeaTn3alty.

[IpakThKa MOKa3bpIBa€T, YTO yYalllMECs aKTUBHO BKIIIOYAIOTCA B CO3/IaHHE MYJIbTUMEIMMHBIX
MIPOEKTOB: BHJCONPE3CHTAIMH, MOJIKACTOB, IH(POBBIX paccka3oB. Hampumep, mnpu wu3ydyeHUH
JUTEPaTypHBIX MPOU3BEIECHUN BO3MOXKHO CO3JaHHE BHJICOPOJIMKOB C aHAJIM30M IMEPCOHAXKEH WU
UHTEPIIPETALIMEN CIOKETHBIX JINHUM.

Takasi neATenbHOCTh CIIOCOOCTBYET HE TOJBKO YIIyOJEHHIO 3HaHWM 1O MpeaMeTy, HO U
Pa3BUTHIO KOMMYHHUKATUBHBIX HAaBBIKOB, a TAKXKE€ HABBIKOB PaOOTHI € IIM(PPOBBIMU MHCTPYMEHTAMH.

2.3. [lepconaan3upoBaHHOe 00yueHH e

118



[Tepconanuzarusi OOy4eHHS SBISICTCS Ba)XKHBIM HAIPABICHHEM COBPEMEHHOW IMGPOBOM
munakTuku. [{udpossie miaThopMbl MO3BOJISIOT BHICTpAaUBaTh WHIWBUIYaIbHBIE 00pa30BaTElbHBIC
TPAeKTOPHUH, YUUTHIBAIOLIUE YPOBEHD MTOATOTOBKH U OCOOCHHOCTH KaXJI0TO YYallerocs.

B oOyuennn pycckoMmy S3bIKYy 3TO OCOOEHHO aKTyalbHO IMpHU paboTe C PasHOYPOBHEBBHIMH
KJIaccaMH. YUHUTellb MOXKET mpeaiarats quddepeHinpoBaHHbIC 3aJaHUs: OJJHU yUYaIlHecs BBITOIHSIIOT
0a30BbIe YIPaXHEHUS, PYTUe — 3aJaHUs TOBBILICHHOM CII0)KHOCTH, CBSI3aHHBIE C aHAJTU30M TEKCTa HITH
TBOPUYECKUM MTUCBMOM.

Hcnonp30BaHue aAanTUBHBIX CUCTEM O0YYEHUS ITO3BOJISIET aBTOMAaTHYECKHU MTOAOUPATh 3aJaHHsI
Ha OCHOBE pPE3yJIbTaTOB MPEIbIAYyLIEH AESITeIbHOCTH YYAaIlerocs, 4TO MOBbBIIIAeT 3(PPEKTUBHOCTD
o0ydeHusl.

2.4. I'elimupukanms Kak CpeaCTBO NOBbIMIEHNSI MOTUBAIIUU

[efimudukanyst mpeanojaraeT HMCIOJIb30BAHWE HIPOBBIX 3JEMEHTOB B 00pa30BaTEIIbHOM
npouecce. B nudpoBoii cpene 310 peanusyeTcs yepe3 cUcTeMbl 0aioB, JOCTUKEHHUH, peHTHHIOB U
YPOBHEM.

B oOydenuu pycckomy s3bIKy reiimudukanus ocodeHHo 3¢ dexkTuBHa mpu (HOPMHUPOBAHUU
0a30BBIX HABBIKOB, TakuX Kak opdorpaduss m nekcuka. MrpoBble 3aJaHHs CHHXKAIOT YPOBEHb
TPEBOKHOCTH y4YalIUXCA U JAENAIOT Ipolrecc o0ydeHus 0osiee mpUBIIeKaTeIbHBIM.

3. [IpakTHKH HCMOJIHL30BaHUA HU(PPOBHIX 00pPa30BaTeILHBIX PECypCcoB

[Tpaktueckoe npumeHenue [{OP B oOydeHnn pycckomy SI3bIKY OTJIMYAETCS pa3HOOOpa3reM
¢dbopM 1 METOIOB.

OaHuM u3 pacnpocTpaHEHHBIX HAMPABICHHUN SIBISETCS HCIOJIb30BaHHE O00pa30BaTENIbHBIX
m1aTGopmM, KOTOpbIE MTO3BOJISIIOT OpPraHU30BaTh YUEOHBII MPOLECC B OHJIANH- U CMEIIaHHOM (opMarTe.
Taxue mardopmbl 0o0ecreunBarOT AOCTYI K YYeOHBIM MaTepuanam, 3aIaHusIM U CPECTBAM KOHTPOJIS
3HaHUMU.

MynbTUMEANIHBIE TEXHOJOTMH WIPAlOT BAXKHYIO pPOJb MPH H3YYEHHUU JIUTEPATYpPHBIX
npousBeAcHN. Bumeo- m ayamomarepuanibl MO3BOJSIIOT TIIYOXKE TMOHSTH XYJI0’KECTBEHHBIA TEKCT,
MOYyBCTBOBATh MHTOHAIIMIO M SMOIIMOHAIBHYIO OKPACKY MTPOU3BEICHUS.

OTnenbHOTO BHHMAHUS 3aCiHy)KHMBAeT WCIOJIb30BAHWE HMHCTPYMEHTOB HCKYCCTBEHHOTO
uHTe/uekTa. CoBpeMeHHbIE IU(POBBIE CEPBUCHI CIIOCOOHBI AHAIM3WPOBATh MUCbMEHHBIE PaOOThHI
YYaIIUXCs, BBISIBIATh OMIMOKK U TIpeaiaraTb peKOMEHAANNH 110 MX HCIPABICHUIO. DTO 3HAYUTEIHHO
obusieryaet paboTy y4uTes U HOBbIAeT 3pPEeKTUBHOCTh 00yUEHUSI.

Kpome TOro, mmdpoBBle TEXHOJOTHH TO3BOJSIFOT  OPraHW30BaTh JUCTAHIIMOHHOE
B3aMMOJICHCTBHE, YTO OCOOCHHO BAaXKHO B YCJOBHSAX CMEIIAHHOTO OOydeHHus. Ydairuecs MOTYT
BBITIOJIHATH 33aHUs, TIOJTy9aTh OOPATHYIO CBS3b U y4aCTBOBATh B OOCY)KJIEHHIX BHE PAMOK KJIACCHOTO
3aHSTHS.

4. Tpancdopmauus npodeccuoHAILHOMN AeATeTbHOCTH YUUTEJIA

[ludppoBast  TpaHchopmauus  0oOpa3oBaHMsS  INpPEABSABISIET  HOBblE  TpeOOBaHUSA K
npodeccCuoHaIbHOW KoMMeTeHTHOCTH mpenogaBarens. M. H. EBcrurneeB [1] momuepkuBaer, 4To
YCIIEMIHOCTh 00yueHHsI B IU(POBON Cpeie BO MHOTOM 3aBUCUT OT TOTOBHOCTH I€/1arora UCroib30BaTh
IMCTAaHIIMOHHBIE 00pa30BaTEIbHBIC TEXHOJIOTUY H HHTETPUPOBATh UX B METOAMUYECKYIO cuctemy. 1O. JI.
3aryMeHHOB [2] akIeHTUpyeT BHUMaHHE Ha HEOOXOAMMOCTH pa3BUTHS y CTYAECHTOB HAaBBIKOB
WCTIOJNB30BaHUSI HMH(MOPMAIIMOHHBIX TEXHOJOTHHA ISl pEmIeHWss KOMMYHHKATHBHBIX 3a/a4 B
npodeccuoHanbHOI chepe

B ycnoBusax mudpoBuzanmuu 00pa3oBaHUs CyIIECTBEHHO HU3MEHSETCS POJib YUUTENS PYCCKOIO
a3bIka. OH CTAHOBUTCS HE TOJIBKO HCTOUHUKOM 3HAHHM, HO M OpraHu3aTOPOM 00pa3oBaTeIbHOM Cpelibl,
(hacumuTaTOpPOM M HACTABHUKOM.

Yuutens BIMONHIET QYHKIIMU OTOOpa M aJanTaiuu MU(POBBIX PECypCOB, MPOCKTHUPOBAHUS
y4eOHOro IMpoliecca, CONPOBOXKIEHUS MHAWBUIYaTbHOM 00pa30BaTEIbHON TPACKTOPUHU YYallUXCS U
OLIEHKHU PEe3yJIbTaTOB O0YUYEHHUS C MCIIOJIb30BAaHUEM IIU(PPOBBIX HHCTPYMEHTOB.

[Tpu sTOM BO3pacraeT 3HaYeHHE HU(POBON KOMIIETEHTHOCTH I€Jlarora, BKIOYAIOIeH yMeHHe
3¢ HEKTUBHO UCHOIB30BATH COBPEMEHHbBIE TEXHOJIOIMH, KPUTHUYECKH OLIEHUBATh LU(POBOII KOHTEHT U
WHTETPUPOBATH €T0 B y4eOHBII TIpoIIecc.
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5. OrpaHuyYeHusi M1 HANIPaBJIEeHUs] PA3BUTHUA

HecmoTpss Ha oOdYeBHIHBIC MPEUMYIIECTBA, HCIOJIb30BaHUE IM(PPOBBIX 00Pa30BaATEIBHBIX
PECYPCOB COTPOBOXKIACTCS PSIOM OrpaHu4eHui. K HUM OTHOCITCS TEXHHYECKUE CIOXKHOCTH,
HEJOCTAaTOYHBIA YPOBEHb MU(PPOBOI IPaMOTHOCTH YYACTHHKOB 00pa30BaTEIILHOTO MPOIIECCca, a TAKKe
PHCK CHMKCHHS Ka4eCTBa YCBOCHUS MaTepHaia pHu Ype3MEpHOM UPPOBU3AIIH.

[lepcriekTHBBI pa3BUTHSL CBS3aHBI C BHEIPCHHEM aJalTHBHBIX OOPa30BATEIBHBIX CHCTEM,
pacimpeHrueM BO3MOKHOCTEH NCKYCCTBEHHOTO MHTEIUICKTa U Pa3BUTHEM CMEIIAHHBIX (hOpM 00yUeHHUSI.
Oco0oe 3HaueHue npuodOperaeT pa3padoTKa METOJUYECKH OOOCHOBAHHBIX MOJENICH HCIOIh30BAHUS
LIOP B 00y4eHHH PyCCKOMY SI3BIKY.

3akiloueHue

[{udpossie 00pa3oBaTENbHBIC PECYPCHI SBISIOTCS BAXHBIM HHCTPYMEHTOM MOJCPHU3AIUH
o0ydeHuss pyccKoMy si3bIKy. MX HCHOJB30BAaHUE TIO3BOJISIET TMOBBICUTH  A(D(PEKTHBHOCTH
00pa3oBaTENBLHOTO MPOIECCa, PA3BUTh KIIFOUEBBIC KOMIICTEHIIMH OOYYAIONIMXCS M aJanTHPOBaTh
oOydeHune K TpeOOBaHUSIM COBPEMEHHOT'O OOIIIECTBA.

WuTterpamust mudpoBbIX TEXHOJOTHH B OOydYeHHE PYCCKOMY SI3BIKY TpPEOYyeT CHUCTEMHOTO
MOJIX0JIa ¥ BBICOKOTO YPOBHS MPOGECCHOHATBHON MOJATOTOBKHU TEIaroroB. B 3THX ycIoBHsIX 0co0yIO
3HaYMMOCTh IPHOOpETaeT pa3paboTKa METOIUYECKHX PEKOMEHIANWi W OOMEH IeJaroru4ecKuM
OTIBITOM.
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CODE-SWITCHING AS A STRATEGY OF IDENTITY CONSTRUCTION IN TRILINGUAL
YOUTH COMMUNICATION IN KAZAKHSTAN

Kazakhstan represents a unique sociolinguistic environment shaped by institutionalized
trilingualism. The coexistence of Kazakh as the state language, Russian as a language of interethnic
communication, and English as a language of globalization has created a dynamic communicative space.
In everyday interactions, especially among university students, switching between these languages is a
common practice. However, such switching should not be viewed as random mixing, but rather as a
meaningful sociolinguistic phenomenon connected to identity construction.

The language situation in Kazakhstan is closely linked to state policy and educational reforms.
Kazakh has been strengthened as a symbol of national identity, Russian continues to play an important
role in urban and academic communication, and English has gained prestige as a language of global
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integration and professional mobility. As a result, young people grow up using multiple languages
associated with different social functions and symbolic meanings.

Modern sociolinguistics views language not only as a system of rules but as a resource for
expressing identity. Code-switching, defined as the alternation between two or more languages within a
single conversation, is considered a communicative strategy rather than a sign of linguistic deficiency.
Research shows that it follows structural patterns and fulfills specific functions, such as signaling group
belonging, expressing emotions, or indicating social roles.

In Kazakhstan, each language carries its own symbolic value. Kazakh is often associated with
cultural identity and solidarity, Russian with everyday communication and intellectual tradition, and
English with modernity, education, and global culture. These associations influence how and why
speakers switch between languages. For example, students may use English terms when discussing
academic topics, switch to Kazakh to express smommu or cultural references, and rely on Russian as a
neutral communicative base.

Despite growing interest in multilingualism, most studies focus on bilingual contexts, while
trilingual switching remains less explored. This research aims to analyze how switching between
Kazakh, Russian, and English functions as a strategy of identity construction among university students.
The hypothesis is that trilingual code-switching is systematic and influenced by social context,
education, and symbolic meanings of languages.

The theoretical foundation of this study is based on sociolinguistic approaches developed by
scholars such as John J. Gumperz, Shana Poplack, and Joshua Fishman. Structural approaches show that
switching occurs according to grammatical rules, while interactional perspectives explain its
communicative functions. Language choice depends on context, participants, and purpose, making code-
switching a flexible tool of communication.

The empirical part of the study was conducted among university students aged 18-22. Data were
collected through an online questionnaire, and the results show that code-switching is a regular feature
of their speech. More than 80% of respondents reported switching languages daily. Most participants
noted that switching happens unconsciously in informal situations but becomes more controlled in
academic contexts.

The findings reveal clear patterns of language use. Russian is often used in academic discussions,
Kazakh in family or smormonansHo okpamennbix contexts, and English in topics related to education,
technology, and global culture. For example, students commonly produce mixed sentences such as:

e “byrin presentation ete difficult 60m161”

e “4 BooOImIE He ready k aTomy exam.”

These examples demonstrate intra-sentential switching, where elements of one language are
embedded into another.

Code-switching also serves important identity functions. Students use Kazakh to express cultural
belonging, while English insertions may signal modernity and global orientation. Russian often acts as
a neutral medium of communication. This combination allows students to construct hybrid identities that
reflect both local traditions and global influences.

Importantly, respondents do not perceive code-switching as a problem. On the contrary, it is seen
as a natural and normal aspect of multilingual life. This supports the idea that multilingual speakers
possess integrated linguistic competence and can switch between languages without difficulty.

From a cognitive perspective, code-switching involves control mechanisms that regulate
language activation. Research suggests that speakers suppress non-relevant languages while using the
target one. This means that switching is not random but cognitively controlled, requiring mental
flexibility and efficiency.

The study also highlights the influence of globalization and digital communication. Social media
platforms encourage the use of English words, especially in informal communication. As a result,
English becomes increasingly integrated into everyday speech, particularly among young people.

Despite its contributions, the study has some limitations. It focuses on a small group of university
students and uses qualitative methods, which limits generalization. Future research could include larger
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samples, different age groups, and quantitative analysis. It would also be useful to study online
communication and language attitudes in more detail.

In conclusion, trilingual code-switching in Kazakhstan is a structured and meaningful
communicative practice. It reflects not only linguistic competence but also social identity, cultural
affiliation, and global orientation. University students actively use language switching to express
themselves and adapt to different contexts. Thus, code-switching should be understood as a strategic
resource rather than a deficiency, highlighting the dynamic and evolving nature of multilingual
communication in modern Kazakhstan.
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